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Introduction: 
The Regents Examination in English Language Arts Written Response Sampler is a supplemental resource 
developed by New York State educators that provides an opportunity for stakeholders to further engage with the 
writing tasks on the new exam measuring the New York State Next Generation English Language Arts Standards.   

Based on requests from English teachers, this Response Sampler includes a model Part 2 Argument Essay task 
consisting of four related sources, an updated rubric, and student papers with annotations illustrating the 
appropriate use of the rubric. For the Part 3 Text-Analysis Response, the Response Sampler includes the directions 
to the task, a model text, updated rubric, and student papers with annotations illustrating the appropriate use of 
the rubric. 

A Note on Holistic Scoring: 
Student papers must be evaluated based on their overall quality as indicated by the criteria descriptions in the Part 
2 and Part 3 rubrics. The student papers in the Written Response Sampler serve as examples of what a student 
response at a particular score level could resemble.  
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Part 2                               

Argument Essay 

Sample Topic: Is right-to-repair legislation in the best interests of the consumer? 

Directions: 

Closely read and analyze each of the four sources provided on pages 5 through 12. Using evidence from at least 
three of these sources, plan and write a well-developed argument regarding whether right to repair legislation is 
in the best interests of the consumer.  

 Be sure to: 

□ Establish your claim regarding whether right-to-repair legislation is in the best interests of the consumer. 
□ Distinguish your claim from alternate or opposing claims. 
□ Use specific, relevant, and sufficient evidence from at least three of the sources to support your argument. 
□ Cite your evidence by source number and line number(s) or graphic to avoid plagiarism. For example: 

(Source 1, lines 4–5), or (Source 2, graphic), or equivalent; do not simply summarize the sources.  
□ Organize your ideas in a cohesive and coherent essay. 
□ Maintain an appropriate style and tone, avoiding the use of casual or conversational language, symbols 

and/or abbreviations, unless quoting directly from a cited source. 
□ Use appropriate grammar and punctuation. 
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New York State Regents Examination in English Language Arts 
Part 2  

Writing From Sources: Argument 
Criteria 6  

Essays exhibit 
5  

Essays exhibit 
4  

Essays exhibit 
3 

Essays exhibit 
2 

Essays exhibit 
1 

Essays exhibit 
Content and Analysis:  
the extent to which the essay 
conveys complex ideas by:  
• introducing a claim 
• analyzing the sources and 

topic 
• distinguishing the claim 

from alternate or opposing 
claims 

• sophisticated claim 
 

• insightful source and 
topic analysis 

 
• insightful evaluation of 

a counterclaim 

• thorough claim 
 

• thorough source and 
topic analysis 

 
• thorough evaluation of a 

counterclaim 

• specific claim 
 

• appropriate source and 
topic analysis 

 
• appropriate evaluation of a 

counterclaim 

• surface-level claim 
 

• emerging source and 
topic analysis 

 
• insufficient evaluation of 

a counterclaim 

• limited claim 
 

• unclear or confused 
source and topic analysis 

 
•   confused or no   
    counterclaim 

• unrelated or no claim 
 

• no source and/or topic 
analysis 

 
 

Command of Evidence:  
the extent to which the essay 
supports analysis by: 
• incorporating relevant 

evidence from sources 
• avoiding plagiarism when 

citing the texts 

• sophisticated support 
using a wide range of 
strategically chosen, 
relevant evidence 
 

• consistent avoidance of 
plagiarism with 
acceptable citation 
format(s) 

• thorough and accurate 
support using effective 
and relevant evidence 

 
 
• consistent avoidance of 

plagiarism with 
acceptable citation 
format(s) 

• sufficient and adequate 
support using relevant 
evidence 

 
 
• consistent avoidance of 

plagiarism with acceptable 
citation format(s) 

• basic support using 
relevant and/or 
generalized evidence 

 
 
• partial avoidance of 

plagiarism with emerging 
citation format(s) 

• insufficient support using 
limited, inaccurate, or 
irrelevant evidence 

 
 
• insufficient avoidance of 

plagiarism 

• provides no evidence 
 
 
 
 

• no use of citations 

Coherence, 
Organization, and Style: 
the extent to which the essay 
addresses the claim as a 
cohesive, unified whole by: 
• maintaining focus on task 
• organizing ideas 
• optimizing language style 

• strategic focus on task 
 
 
 
• strategic organization of 

ideas 
 

• sophisticated language 
and sentence structure 

• clear and appropriate 
focus on task 

 
 
• thoughtful organization 

of ideas 
 

• precise language and 
sentence structure  
 

• acceptable focus on task 
 
 
 
• logical organization of 

ideas 
 
• appropriate language and 

sentence structure  
 

• emerging focus on task 
 
 
 
• emerging organization of 

ideas 
 

• basic language and 
sentence structure  
 

• lack appropriate focus on 
task, but suggest 
organization of ideas 

-or- 
• suggest a focus on task, 

but lack organization of 
ideas 
 

• imprecise language  
 

• little to no focus on 
task 

 
• little to no 

organization of ideas 
 
• incoherent language  

-or- 
• minimal writing, 

making assessment 
unreliable 

Control of Conventions: 
the extent to which the 
response establishes a 
framework for clear 
communication by: 
• displaying control of 9–12 

band grammar, usage, 
capitalization, punctuation, 
and spelling 

• maintaining control relative 
to language characteristics  

• exceptional control 
 
 

• virtually no errors when 
using sophisticated 
language  

• considerable control 
 
 
• errors that do not hinder 

comprehension, even 
when using sophisticated 
language 

• partial control  
 
 

• errors that do not hinder 
comprehension  

• emerging control 
 
 

• errors that hinder 
comprehension 

• lack of control 
 
 

• errors that make 
comprehension difficult 

• significant lack of 
control 
 

• errors that severely 
interfere with 
comprehension  

-or- 
• minimal writing, 

making assessment 
unreliable 

• An essay that uses information from fewer than 3 sources can be scored no higher than a 3. 
• An essay that is entirely unrelated to the topic and/or makes no reference to the sources or task can be scored no higher than a 1. 
• An essay that is predominantly a verbatim copy from the task or sources with negligible student writing must be scored a 0. 
• An essay that is indecipherable, entirely incoherent, unrecognizable as English, or blank must be scored a 0. 
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Part 2 Argument Essay 

The information in the chart below outlines the changes to the Part 2 Argument Essay from the prior Regents 
Examination in English Language Arts to the June 2026 administration of the exam. 

Changes Notes 
Visual simplification of the task, 
topic, and directions 

These modifications facilitate student access to task explanation. 

Introduction of “Be sure to” 
checklist 

The previous “Be sure to” bullets were often used by students as a 
checklist. 

Shift from “Text 1, Text 2” etc. 
designation to “Source 1, Source 
2” etc.  

While some “Sources” may be a combination of multiple excerpts from 
original texts or graphics, the directive to cite evidence remains the same. 

Flexibility in “equivalent” 
citation format(s) to avoid 
plagiarism 

This shift mandates that raters evaluate student citations based on the 
student’s consistent avoidance of plagiarism, not whether the student 
followed a suggested format.  Students may use multiple citation formats 
and strategies in their argument essay. 

Shift to explanation of 
appropriate style, tone, and 
conventions  

This shift incorporates scaffolding to better inform the student of the 
preferred characteristics of “appropriate style and tone” and “appropriate 
grammar and punctuation.”   
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Part 2 – Sample Student Paper 1 – Level 6  
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Part 2 – Sample Student Paper 1 – Level 6 
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Part 2 – Sample Student Paper 1 – Level 6  
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Part 2 – Sample Student Paper 1– Level 6  
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Part 2 – Sample Student Paper 1 – Level 6  
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Holistically, the essay meets the criteria for a Level 6. 
 
Note: This Level 6 paper achieves insight by using source evidence, US history, and assertions about human nature 
strategically linked across sources to create an argument.  Also note the variety of citation styles, one of which does not 
identify a text.  Because the essay identifies authors and/or contributors when citing, the essay consistently avoids plagiarism 
despite the formatting error.  
  
Content and 
Analysis 

Essay exhibits: 
• sophisticated claim: Given that average individuals attempting to fix demonstrably 

above-average electronics is more an act of hubris than independence, legislatures 
developing “Right-to Repair” laws is a misplacement of priorities. 

• insightful source and topic analysis: Writing a law that makes manufacturers make 
complex electronics user-serviceable would likely slow or reverse the evolution of 
technology, a big-government interference the individualists would hate. and When we 
look at legislation like the Magnuson Moss Warranty Act of 1975 ... we can see how 
slow-moving laws, though enacted, are still weakened by industry. 

• insightful evaluation of a counterclaim: At the heart of this legislation is a noble 
drive to make electronics last longer as a way of reducing the negative impacts on the 
environment. ... even if right-to-repair legislation is accepted, consumers will likely 
still decide to buy the new product, looking forward to free repairs in the future instead 
of having to fix it themselves or find someone who can. 

 
Command of 
Evidence 

Essay exhibits: 
• sophisticated support using a wide range of strategically chosen, relevant 

evidence: As Elizabeth Chamberlain says in Source 2, “It wasn’t so long ago that every 
cell phone battery could be replaced by hand—without tools.”  ... When Chamberlain 
goes on to say: “Batteries get glued in with industrial adhesive, making basic 
maintenance ridiculously difficult,” she is ... probably comparing it to one of her 
earliest interactions with the basic technology of the flip phone... 

• consistent avoidance of plagiarism with emerging citation format(s): As Elizabeth 
Chamberlain says in Source 2; As Alex Reinauer reports (Source 3, lines 26 thru 28); 
furthermore, if we look at the research by Yang, Jin and Zho (source 4), they 
conclude... (26–28) 
 

Coherence, 
Organization, and 
Style 

Essay exhibits: 
• strategic focus on task: An argument against right-to-repair legislation is presented 

in the broader context of rugged individualism and human nature of rampant 
consuming. 

• strategic organization of ideas: With an introductory paragraph creating a 
contemporary context of the ever presence of electronics, a body paragraph using 
misunderstanding of technology by advocates as a basis of not pursuing legislation, 
followed by a paragraph arguing the US shift to consumerism and larger economic 
factors at work in SUCCESS; followed by an evaluated and refuted counterclaim 
based on negative impacts on the environment, concluding with an example of how 
industry has the power to circumnavigate legislature. 

• sophisticated language and sentence structure: throughout 
  

Control of 
Conventions 

Essay exhibits: 
• exceptional control: throughout 
• virtually no errors when using sophisticated language: throughout 
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Part 2 – Sample Student Paper 2 – Level 6  
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Part 2 – Sample Student Paper 2 – Level 6  
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Part 2 – Sample Student Paper 2 – Level 6  
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Part 2 – Sample Student Paper 2 – Level 6  
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Holistically, the essay meets the criteria for Level 6.   
 
Note: This paper achieves a holistic score of 6 with insightful analysis into the role of consumers and a company’s public 
responsibility to develop the argument.  Also note the wide range of strategically chosen evidence used to support the claim. 
There are some errors in conventions, albeit those errors are typically due to the use of sophisticated language.  
  
Content and 
Analysis 

Essay exhibits: 
• sophisticated claim: The passing of this legislation is in the best interest of consumers 

as it will make repairs easier and possibly cheaper, hopefully lessen exploitive 
business practices, and benefit the environment. 

• insightful source and topic analysis: Right-to-Repair legislation would significantly 
break this monopoly on repairs and make companies accountable for producing 
quality products. 

• insightful evaluation of a counterclaim: There are always going to be problems with 
device security in this age of technology, but it is highly unlikely that Right-to-repair 
legislation is a cause. 

 
Command of 
Evidence 

Essay exhibits: 
• sophisticated support using a wide range of strategically chosen, relevant 

evidence: “...those that mistakenly claim...there are safety risks from unauthorized 
repair...  However, according to data in Source 2, “repair is six times safer that the 
average job...” 

• consistent avoidance of plagiarism with acceptable citation format(s): (source 1, 
lines 13–14); (According to data is Source 2... (lines 9–11); (source 4, lines 9–12) 
Although there is a misattribution to Times reporter Klosowski, combining the 
reporter’s discussion with those of the source, Gordon-Byrne; holistically, the student 
is successful in avoiding plagiarism throughout the essay. 

 
Coherence, 
Organization, and 
Style 

Essay exhibits: 
• strategic focus on task: throughout 
• strategic organization of ideas: With an introductory paragraph introducing the issue 

in the context of a technological world, a first paragraph introducing the common 
practice of self-repair, and barriers put in place to replacement parts being easily 
identifiable and acquired, followed by a second body paragraph alleging that many 
companies thrive on controlling repair options, followed by a third body paragraph 
introducing e-waste as being lessened by the legislation, a fourth paragraph serving as 
a counterclaim to the allegations of safety risks associated with independent repair.  The 
essay concludes with a paragraph of summation. 

• sophisticated language and sentence structure: Ethically, companies should be 
designing products that are the best they can be: resistant to damage, designed with 
easily replaceable parts if needed, but with the hope for increased longevity of use... 

  
Control of 
Conventions 

Essay exhibits: 
• considerable control: throughout 
• errors that do not hinder comprehension, even when using sophisticated language:   

movement who advocates; take to a technician; manufacturers this; product guides, as; 
computer based  
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Part 2 – Sample Student Paper 3 – Level 5  
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Part 2 – Sample Student Paper 3 – Level 5  
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Part 2 – Sample Student Paper 3 – Level 5  
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Holistically, the essay meets the criteria for a Level 5.  
 
Note: This paper is holistically a 5, despite the counterclaim being appropriate as opposed to thorough and having moments 
when language becomes basic, some content in the introduction that is better suited to a body paragraph, and handwriting 
that can be challenging to read. 
  
Content and 
Analysis 

Essay exhibits: 
• thorough claim: The Right-to-Repair is in the best interests of consumers.  Being able 

to repair your device is great.  It will have a much longer life span and can be used 
until it is permanentlly dead. 

• thorough source and topic analysis: This claim shows that the intentionally faulty 
designs will cause more e-waste...If multiple parts are requires...the price for the 
repair will rise...the consumer may just buy a new device 

• appropriate evaluation of a counterclaim: Source 4 argues that product prices will 
drop and that people will most likely buy new devices because of it ... yes, this will be 
a problem but ... because repair shops are really expensive for no reason 

 
Command of 
Evidence 

Response exhibits: 
• thorough and accurate support using effective and relevant evidence: “If a faulty 

part is replaced with a new one, the main board will refuse to accept it.”  
• consistent avoidance of plagiarism with acceptable citation format(s):  ...described 

in document 2 lines 1–8; (Source 1, lines 18–20); In source 2 lines 36 to 37 it says, 
 

Coherence, 
Organization, and 
Style 

Response exhibits: 
• clear and appropriate focus on task: throughout 
• thoughtful organization of ideas: With an introductory paragraph that contextualizes 

the need for right to repair laws by briefly dismissing a counterclaim, a body paragraph 
presenting companies’ repair shops as being over the top expensive, followed by a 
second body paragraph that presents revising your devices as a means of combatting e-
waste, followed by a body paragraph presenting and refuting a counterclaim that prices 
[of new technology] will drop... by referencing the fact that these companies are hard 
to trust when they lie or create code to mess with your device. The essay concludes with 
a paragraph of summation. 

• language that ranges from precise to basic: What we see going on is that devices, 
instead of becoming more serviceable, are regressing: Manufacturing companies want 
your device to break; Most people have had a device that was working funny  

  
Control of 
Conventions 

Response exhibits: 
• partial control: throughout   
• errors that do not hinder comprehension: gamming; apart; our moneys; worth; 

durable; purposefully; are over the top expensive; cant; youre; got.”(source 2, Line 4-
8); gate keep; In source 2 lines; Yes this will; fixed. companies  
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Part 2 – Sample Student Paper 4 – Level 5  
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Part 2 – Sample Student Paper 4 – Level 5  
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Part 2 – Sample Student Paper 4 – Level 5 
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Holistically, the essay meets the criteria for a Level 5. 

Note: This paper is holistically a 5, thoroughly incorporating accurate select ideas from the sources and providing thoughtful 
discussion and counterpoints throughout, using precise, though not sophisticated, language.  

Content and 
Analysis 

Essay exhibits: 
• thorough claim: Clearly, it is not in the best interest of consumers to repair their own 

devices so “Right to repair” legislation should be abandoned. 
• thorough source and topic analysis: Because manufacturers would have to spend 

time + effort designing repairable devices, advancement in these technologies would 
hinder “development” of new and more sophisticated technology 

• thorough evaluation of a counterclaim: ...legislation cannot compete with constant 
innovation and These innovations are in place to make technology more durable 

Command of 
Evidence 

Essay exhibits: 
• thorough and accurate support using effective and relevant evidence:  

“Consumers enjoy relatively low prices of smart phones, but right-to-repair laws 
threaten to prioritize repair over the initial development and production of these 
devices” 

• consistent avoidance of plagiarism with acceptable citation format(s): (Source 1, 
lines 9–11); (Source 3, lines 17–19) 

Coherence, 
Organization, and 
Style 

Essay exhibits: 
• clear and appropriate focus on task: throughout 
• thoughtful organization of ideas: With an introductory paragraph explaining the 

progression of technology beyond DYI, a body paragraph explaining why legislation 
cannot compete with constant innovation, followed by a second body paragraph 
discussing the relationship between cost and design and how design choices would 
suffer, a third body paragraph discussing information security, observing: Although the 
data belongs to the person who owns the device, it doesn’t mean they should jeopardize 
their own electronic safety, with a brief paragraph of summation to conclude. 

• precise language and sentence structure: “There is no real way to exist in modern 
society without encountering technology and as technology evolves, it becomes more 
and more complex leaving behind the average person’s ability to repair it” with 
occasional use of + and & for “and”.  

Control of 
Conventions 

Essay exhibits: 
• considerable control: throughout   
• errors that do not hinder comprehension: technologies And; complex leaving; DYI; 

problems; however; my sound; time + effort; Also design; manufacturer’s  
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Part 2 – Sample Student Paper 5 – Level 4  
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Part 2 – Sample Student Paper 5 – Level 4  
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Holistically, the essay meets the criteria for a Level 4.   
 
Note: This paper follows a formulaic approach to the task, with body paragraphs starting with a topic idea, followed by a 
source quote and general statement or explanation of its significance, often allowing the quote to speak for itself rather than 
providing an original explanation. 
  
Content and 
Analysis 

Essay exhibits: 
• specific claim: The right to repair should be gauranteed in order to reduce waste, 

prevent any dangers that may arise, and the overall benefit of the consumer 
• appropriate source and topic analysis: This detail further explains the safety benefits 

that are possible with the right to repair and easier ability to repair and change 
products that are held by consumers 

• appropriate evaluation of a counterclaim: This peice disproves the idea of 
cybersecurity risks and demonstrates the faultiness in oppositions arguments against 
the right to repair 

 
Command of 
Evidence 

Essay exhibits: 
• sufficient and adequate support using relevant evidence: “There is hope that with 

increased repairability, the world will see less e-waste”    
• consistent avoidance of plagiarism with acceptable citation format(s): (Text 1, line 

29–30) however, there is some miscopying of cited text “‘They further contend that 
easier repair allows consumers to hold their products longer, so they do not throw 
away used products and buy new ones as quickly’ (Text 4, lines 9–11).”  

 
Coherence, 
Organization, and 
Style 

Essay exhibits: 
• acceptable focus on task: throughout 
• logical organization of ideas: With an introductory paragraph that states a claim 

followed by a second paragraph about e-waste.  A third paragraph discusses the ease of 
repair, followed by a fourth paragraph presenting a counterclaim based on cybersecurity 
risks.  The conclusion reiterates the claim. 

• appropriate language and sentence structure: This example explains the connection 
between repairability and sustainability, and overall impact in decreasing e-waste 
despite occasional incidents of word omission: The right to repair should be... withheld 
by technology companies that give freedom back to the consumer. 

  
Control of 
Conventions 

Essay exhibits: 
• partial control: throughout 
• errors that do not hinder comprehension: guaranteed; As demonstrated in, 

“experts...have found “no cybersecurity risks...”; oppositions arguments; peice; 
reducing e-waste decrease the risk 
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Part 2 – Sample Student Paper 6 – Level 4  
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Part 2 – Sample Student Paper 6 – Level 4  
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Holistically, the essay meets the criteria for a Level 4. 
 
Note: This essay begins with a lower, surface-level claim (a reiteration of the prompt), then moves to adequate analysis of 
selected quotations, using a template-like system of introducing a statement from a source, followed by an interpretation of 
what the statement shows, sometimes rewording more than analyzing.  
  
Content and 
Analysis 

Essay exhibits: 
• surface-level claim: The Right to Repair’ legislation is in the best interests of 

consumers.  
• appropriate source and topic analysis: This show how these tools need to be 

available for third parties and individuals. Not only do consumers benefit from getting 
their own devices fixed they won’t have to buy and waste their old devices. 

• insufficient evaluation of a counterclaim: based on the argument that Some people 
may have an opposing view, providing a quotation that illustrates that controlling 
repair makes them [manufacturers] money, loosely implying that the laws’ existence 
would change that dynamic. 

 
Command of 
Evidence 

Essay exhibits: 
• sufficient and adequate support using relevant evidence: The parts and tools to 

service devices, including diagnostic tools, should be made available to third parties, 
including individuals. 

• partial avoidance of plagiarism with acceptable citation format(s): Text 1 states; 
Source 4 says; text 2 states, and occasionally using paraphrased source ideas without 
credit: concept...applied to older cars or appliances 

 
Coherence, 
Organization, and 
Style 

Essay exhibits: 
• acceptable focus on task: throughout 
• logical organization of ideas: With an introductory paragraph that has a surface-level 

claim, a body paragraph focused on how Right to Repair will help consumers get their 
own device fixed, a second body paragraph focusing on how consumers won’t have to 
buy or waste their current device, to reduce e-waste.  A third body paragraph attempts 
a counterclaim, using a quotation that seems to work against the stated argument, and 
a conclusion reiterating ways right to repair can help people save money, and keep 
their current devices in their own interests. 

• appropriate language and sentence structure: Not only do consumers benefit from 
getting their own devices fixed; This basically explains how easier repair lead to less 
e-waste; however, the sources are personified, rather than crediting contributors or 
authors of the texts.   

  
Control of 
Conventions 

Essay exhibits: 
• partial control: won’t have to buy and waste their old devices; For example in Source 

4 states; easier repair lead.  
• errors that do not hinder comprehension: ‘Right to Repair”; text 1 states “; show; 

fixed the; example in; in source 4 states “easier; Consumers some.; money, and 
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Part 2 – Sample Student Paper 7 – Level 3 Condition Code – Fewer than three sources used. 
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Part 2 – Sample Student Paper 7 – Level 3 Condition Code – Fewer than three sources used. 
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Part 2 – Sample Student Paper 7 – Level 3 Condition Code - Fewer than three sources used. 
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Part 2 – Sample Student Paper 7 – Level 3 Condition Code - Fewer than three sources used. 
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Holistically, the essay meets the criteria for a Level 3. 

Note: Although holistically the paper may appear to meet the criteria of a level 5 paper, the essay cannot be scored higher 
than a 3 because only 2 sources were referenced [See condition code bullets at the bottom of the rubric.] 

Content and 
Analysis 

Essay exhibits: 
• thorough claim: Therefore, I believe that the “right to-repair” legislation is in the 

best interest of the consumer because it allows them to spend less money on new 
products, causes a decrease in e-waste and other pollutants, and is infact a more 
secure way of getting devices fixed than bringing it to a repair technition 

• thorough source and topic analysis: The ability to repair your own devices and 
objects would allow you to be able to keep your luxuries good for longer, saving more 
money... one can simply do little repairs where needed. 

• thorough evaluation of a counterclaim: A large argument made...is that making and 
allowing devices to be able to be fixed at home would be cause for concern when it 
comes to security.  This is infact not true... By allowing people to fix their devices at 
home, the information... is only in the hands of the owner 

Command of 
Evidence 

Essay exhibits: 
• sufficient and adequate support using relevant evidence: This would reduce the 

environmental impact by reducing e-waste and new production” and “Repair is six 
times safer than the average job” 

• consistent avoidance of plagiarism with acceptable citation format(s): (source 4, 
line 11–12) and (Source 2, line 9–10), although there is some miscopying noted. 

Coherence, 
Organization, and 
Style 

Essay exhibits: 
• clear and appropriate focus on task:   throughout 
• thoughtful organization of ideas: With an introductory paragraph that presents both 

sides of the argument then states a persuasive claim.  A second paragraph addresses the 
benefit of fixing their purchase at home and not needing to buy a new one, followed by 
a third paragraph about the environmental impact of reducing e-waste.  A fourth 
paragraph states and refutes the counterclaim.  The essay concludes with a paragraph 
of summation. 

• precise language and sentence structure: Having the ensured security of ones 
personal information would be another reason for why the right to repair legislation 
would be a beneficiary course of action in creating a more enjoyable experience for 
product users.  

Control of 
Conventions 

Essay exhibits: 
• partial control: throughout 
• errors that do not hinder comprehension: Have you ever ... and was so happy; 

tradgety; devices... bringing it; technician; perchases; certain; fradolent; 
distingenuous; since there is no “Rights to Repair” broken; infact; toe; beneficial; 
certainly to; ensured; security on; nessiserily 
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Part 3                      

Text-Analysis Response   

Directions: 

Closely read and analyze the text provided on pages 46 through 48.  Plan and write a well-developed, text-based 
response of at least two paragraphs.  In your response, clearly identify a central idea or theme in the text and 
provide an analysis of one or more writing strategies that develop and support this central idea or theme.   

 Be sure to: 

□ Introduce a central idea or theme from the text.   
□ Analyze how the author uses one or more writing strategies to develop and support the central idea or 

theme you identified.   
o Examples include: allusion, cause/effect, characterization, conflict, dialogue, irony, language use, 

metaphor, mood, simile, personification, point of view, setting, structure, symbolism, tone, etc. 
□ Support your analysis by providing evidence, such as details, quotations, and/or paraphrased information 

from the text. 
□ Organize your ideas in a cohesive and coherent response. 
□ Maintain an appropriate style and tone, avoiding the use of casual or conversational language, symbols 

and/or abbreviations, unless quoting directly from a cited source. 
□ Use appropriate grammar and punctuation. 
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New York State Regents Examination in English Language Arts 
Part 3 Rubric 

Text-Analysis: Exposition 
 

Criteria 
4  

Responses exhibit 
3  

Responses exhibit 
2  

Responses exhibit 
1  

Responses exhibit 
Content and Analysis: the extent to 
which the response conveys complex 
ideas by:  
 

• establishing a central idea or theme 
• analyzing the author’s writing 

strategy usage 

• thorough central idea or theme  
 
 

• thorough writing strategy 
analysis 

• appropriate central idea or theme 
 
 
• appropriate or sufficient writing 

strategy analysis 

• general or emerging central idea or 
theme  

 
• limited, surface-level writing 

strategy analysis 

• unclear or confused central idea or 
theme  

 
• confused, inaccurate, or no writing 

strategy analysis 

Command of Evidence: the extent 
to which the response supports 
analysis by: 
 

• incorporating supporting evidence  
• establishing a link between writing 

strategy-related evidence and 
central idea or theme 

• thorough support of ideas 
 
 

• clear link between specific and 
relevant evidence and central 
idea or theme 

 

• sufficient support of ideas 
 
 

• reasonable link between adequate 
evidence and central idea or theme 
 

• attempted support of ideas 
 

 
• emerging link between partial, 

inconsistent, or inaccurate 
evidence and central idea or theme 
 

• minimal or no support of ideas 
 
 

• little or no evidence  
 
 

Coherence, Organization, and 
Style: the extent to which the 
response addresses the task as a 
cohesive, unified whole by: 
 

• maintaining focus on task 
• organizing ideas 
• optimizing language style 

• clear and appropriate focus on 
task 
 

• logical organization of ideas 
 
 
• precise language and sound 

sentence structure 

• acceptable focus on task 

 
• acceptable organization of ideas 
 
 
• appropriate language and sentence 

structure 
 

• lack appropriate focus on task, but 
suggest organization of ideas 

     - or -  
• suggest a focus on task, but lack 

organization of ideas 
 

• basic, inappropriate, or imprecise 
language 

• little or no focus on task 

 
• little or no organization of ideas 
 
• predominantly incoherent, or 

copied language 
                   - or - 
• minimal original writing, making 

assessment unreliable 
Control of Conventions: the extent 
to which the response establishes a 
framework for clear communication 
by: 
 

• displaying control of 9-12 band 
grammar, usage, capitalization, 
punctuation, and spelling 

• maintaining control relative to 
language characteristics 

• considerable control 
 

• rare errors that do not hinder 
comprehension  

• partial control 
 

• errors that do not hinder 
comprehension 

• emerging control 
 

• errors that hinder comprehension 

• lack of control 
 

• errors that make comprehension 
difficult 

                    - or - 
• minimal original writing, making 

assessment unreliable 
 

 
• A response that is predominantly a verbatim copy from the task or text with negligible student writing must be scored a 0. 
• A response that is entirely unrelated to the task, indecipherable, incoherent, unrecognizable as English, or blank must be scored a 0. 
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Part 3 Analysis Response 
The information in the chart below outlines the changes to the Part 3 Analysis Response from the prior 
Regents Examination in English Language Arts to the June 2026 administration of the exam. 
Changes Notes 
Visual simplification of task and 
directions 

These modifications facilitate student access to task explanation. 

Introduction of “Be sure to” 
checklist 

The previous “Be sure to” bullets were often used by students as a 
checklist. 

Shift from analysis of central idea to 
“central idea or theme” as central 
component of task  

Appendix B of the Next Generation English Language Arts Learning 
Standards defines central idea as “A concept or idea that is central to a 
text or a section of a text,” noting a similarity with “main idea.”  “Theme” 
is defined as “a message or moral of a text,” noting “Themes often 
explore timeless and universal ideas.”  No preferential consideration 
should be paid to one designation over another; content related to themes 
or central ideas should be evaluated based solely on rubric criteria 
descriptions. 

Shift from analysis of author’s use of 
one writing strategy to author’s use 
of “one or more writing strategies.” 

The modification of the task to allow analysis of one or more writing 
strategies provides students with more opportunity for analysis of 
writer’s craft, with the idea that greater access to the central idea or theme 
of an excerpt can be provided with multiple access points.  

In cases where students present multiple writing strategies, a thorough 
analysis of one strategy should not be discounted because of a limited 
analysis of another strategy. 

Evaluation of writing strategy analysis should be based entirely on rubric 
criteria descriptions and should not consider one writing strategy to be 
superior to any other writing strategy. 

Shift to provide examples of 
evidence types (details, quotations, 
and/or paraphrased information 
from the text) in the “Be sure to” 
checklist 

Part 3 has always required specific and relevant evidence to be used in 
the analysis of the passage.  This language is designed to scaffold 
understanding of what constitutes evidence.  Evaluation of supporting 
evidence content should be based entirely on rubric criteria descriptions 
and should not consider one type of evidence as being superior to another 
type. 

Shift to explanation of appropriate 
style, tone, and conventions  

This shift incorporates scaffolding to better inform the student of the 
preferred characteristics of “appropriate style and tone” and “appropriate 
grammar and punctuation.”   

https://www.nysed.gov/sites/default/files/programs/standards-instruction/nys-next-generation-ela-standards.pdf
https://www.nysed.gov/sites/default/files/programs/standards-instruction/nys-next-generation-ela-standards.pdf
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Part 3 – Sample Student Paper 1 – Level 4  
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Holistically, the response meets the criteria for a Level 4.  

Note: The paper creates a focused analysis of the task that requires no inference from the reader, seamlessly combining 
discourse and specific text references to complete a meaningful whole.  The response may exceed certain rubric criteria 
level descriptions.  The misnaming of Cussy Mary as the author when developing a basis of analysis has no impact on 
criteria assessment and resulting score. 

Content and 
Analysis 

Response exhibits: 
• thorough central idea or theme: ...escaping the troubled world that she lives in 

through books, helping others do the same 
• thorough writing strategy analysis of tone and juxtaposition: ...when distributing 

the banned book...her tone is at first very happy & joyous...her tone becomes stricter 
and more worried when she has to snap back into the real thought of losing her job. 

Command of 
Evidence 

Response exhibits: 
• thorough support of ideas: throughout 
• clear link between specific and relevant evidence and central idea: The book [that] 

was clean & less soiled than the real-life stories taking place in these dirty hills” ...Its 
obvious she is using her books as an escape from the troubles of her everyday life... 
her sincire tone when she is speaking about books portrays this. 

Coherence, 
Organization, and 
Style 

Response exhibits: 
• clear and appropriate focus on the task: throughout 
• logical organization of ideas: the response consists of two body paragraphs and a 

sentence of summation. The first paragraph establishes a central idea and introduces 
mood as a basis of analysis, the second develops an analysis of the writing strategy and 
its relationship to the central idea.  The sentence of summation further emphasizes  
the central idea, although not required by the task. 

• precise language and sound sentence structure: throughout, with the exception of 
ampersand usage 

Control of 
Conventions 

Response exhibits: 
• considerable control: throughout 
• rare errors that do not hinder comprehension: sincire;  every-day  
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Part 3 – Sample Student Paper 2 – Level 4  
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Holistically, the response meets the criteria for a Level 4.   

Note: The response introduces several statements contributing to a thorough central idea, proceeding to choose dialogue in 
establishing a basis of analysis, discussing how the characterization of the two contributed to the central idea.  In this case, 
a writing strategy was described alternatively (conversational writing strategy for dialogue).   Had dialogue not been later 
introduced as the writing strategy, the use of synonymous terms would not have reduced the score. 

Content and 
Analysis 

Response exhibits: 
• thorough central idea: a good book is a powerful tool sums up the precursor 

statement: characters bond over the books and the lessons taught by the novels they 
love 

• thorough writing strategy analysis: The two continue discussing his work using 
books at the catalyst.  This dialogue emphasizes the idea that books are a powerful 
tool. 

Command of 
Evidence 

Response exhibits: 
• thorough support of ideas: ...the two discussed O-Lan, a character facing many 

hardships who Cussy Mary admired... this section of dialogue highlights the lessons 
the two have gathered from O-Lan... 

• clear link between specific and relevant evidence and central idea: Jackson says, 
‘The power of land held a connection I could reckon with’...This section of dialogue 
reveals a lot about Jackson a character as well as the important things he has learned 
from books 

Coherence, 
Organization, and 
Style 

Response exhibits: 
• clear and appropriate focus on task: throughout 
• logical organization of ideas: with an introduction establishing a central idea of books 

being a powerful tool(s) for lessons taught and establishing a bond, and a writing 
strategy of dialogue, followed by a body paragraph examining the influence of books 
through dialogue, and a third paragraph developing the bond established and evidenced 
by dialogue. 

• precise language and sound sentence structure: throughout 

Control of 
Conventions 

Response exhibits: 
• considerable control 
• rare errors that do not hinder comprehension: well spoken 
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Part 3 – Sample Student Paper 3 – Level 4  

 
 

  



Regents Exam in ELA – Sampler [58] 

Part 3 – Sample Student Paper 3 – Level 4  
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Holistically, the response meets the criteria for a Level 4.   

Note: After an introduction of a central idea and writing strategy, a brief digression follows, defining central idea and 
additional writing strategies; nonspecific information that is universal and not related to the task.  The response then 
proceeds to lead the reader through the discussion of the central idea in relation to the conflict, focusing on a moment of 
conflict and its resolution, successfully linking the event to the central idea.  A final paragraph simply repeats the previously 
stated central idea and writing strategy. 

Content and 
Analysis 

Response exhibits: 
• thorough central idea: sometimes it is necessary to take risks in order to improve 
• thorough writing strategy analysis of internal conflict / conflict: Richardson’s use 

of internal conflict shows Cussy Mary’s thoughts regarding her decision to loan an 
illegal book to her peer 

Command of 
Evidence 

Response exhibits: 
• thorough support of ideas: ...then unclasped my feral hands, now worried I’d been 

too bold in front of this patron.  What if he went to the center and told?  and Cussy 
Mary realizes she could get in trouble for the action she just did and is now conflicted 
between letting Jackson reading the book or taking it back from him 

• clear link between specific and relevant writing strategy evidence and central 
idea: Mary took a risk by loaning the book to Jackson and in the end she and Jackson 
became closer and he even loaned Mary two books...  

Coherence, 
Organization, and 
Style 

Response exhibits: 
• acceptable focus on task: the second paragraph begins with a general introduction to 

the crucial nature of literary devices, including references to diction and metaphors, 
which were not part of the proposed analysis. 

• acceptable organization of ideas: a first paragraph that introduces the central idea and 
proposes an analysis of internal conflict, followed by a second paragraph that 
introduces the importance of literary devices, then repeats and develops the analysis of 
internal conflict. 

• appropriate language and sentence structure: This shows that that shortly after 
Mary’s internal conflict Jackson thanked her for the book  and  end great or poorly in 
the end 

Control of 
Conventions 

Response exhibits: 
• considerable control: throughout 
• rare errors that do not hinder comprehension: Richardson uses conflict 
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Part 3 – Sample Student Paper 4 – Level 3  
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Holistically, the response meets the criteria for a Level 3.  

Note: This response has an appropriate central idea, uses simple repetitive transitional statements that require the rater to 
infer a link between the central idea and writing strategy, and repeats non-evolving statements characterizing Cussy Mary 
as a bookworm.  There is enough evidence of characterization, in this case, to say that analysis is strongly implied, but not 
as specifically as the task demands. 

Content and 
Analysis 

Response exhibits: 
• appropriate central idea: The central idea... is the narrator...who shares their love 

and knowledge to other people on the things they adore most: Books. Although the 
central idea reads as an observation of plot, the focal point remains on love and sharing 
of books. 

• appropriate writing strategy analysis: ...they characterize Cussy Mary as a 
bookworm that adores the knowledge of books and sharing it and This shows that in 
the face of potential punishment with owning and giving out banned books, Cussy is 
much more worried about no longer having access to the thing that she loves most... 

Command of 
Evidence 

Response exhibits: 
• sufficient support of ideas: And another evidence to add onto this is from line 43 to 

51, which in brief summary is Cussy and Jackson giving each other multiple book 
recommendations to each other 

• reasonable link between adequate evidence and central idea: with multiple 
excerpts from the text; These two evidence proves that Cussy has an absolute love for 
books... and is very willing to share and help people to love books as she does... 

Coherence, 
Organization, and 
Style 

Response exhibits: 
• acceptable focus on task: given the emerging central idea, the response  

nevertheless discusses the bookworm characterization of Cussy, mostly through plot 
observance serving as analysis. 

• acceptable organization of ideas: an introductory paragraph followed by two body 
paragraphs discussing Cussy Mary’s love of books, with implied analysis of 
characterization by proximity and a conclusion. Note there are four paragraphs although 
the directions call for a two or more paragraph response.  

• range of appropriate to imprecise as well as inappropriate language and sentence 
structure: This shows that in the face of potential punishment with owning and  
giving out banned books, Cussy is much more worried about no longer having access 
to the thing that she loves most... ;  Another evidence to prove the statement is from line 
52, it states... and  ratted out 

Control of 
Conventions 

Response exhibits: 
• partial control: throughout 
• errors that do not hinder comprehension: people on; stragedy; bookworm that; 

there could; Another evidence; two evidence proves; the thing she love 
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Part 3 – Sample Student Paper 5 – Level 3  
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Holistically, the response meets the criteria for a Level 3.  

Note: At first glance the extended length of this response may be misread as an indication of it being worthy of a higher 
score; however, the response provides a formulaic approach to the task, sufficiently developing the positive aspects of books 
through the use of setting, which exhibits stronger argumentation than the response’s attempt to prove that Books can 
provide a sense of … negative impacts on the world through the use of a second writing strategy of internal conflict. While 
the analysis of setting is superior to that of internal conflict, the assessment of analysis is holistic; the weaker analysis should 
not counteract the stronger, and the requirement of “one or more” strategies is met by the stronger analysis of setting.  

Content and 
Analysis 

Response exhibits: 
• general central idea: Books can provide a sense of both positive and negative impacts 

on the world 
• sufficient writing strategy analysis: Books … facilitated many social  

interactions between people during a time of hardship and  The author wants the 
reader to understand that those who lived in the town … were financially struggling 
… However, they were able to turn a horrible/struggling period into a more engaging 
and happy period through the use of books   and  Furthermore, books … can lead to 
others potentially losing their job 

Command of 
Evidence 

Response exhibits: 
• sufficient support of ideas: it states, “He handed me his loan and a copy of Sons … I 

nodded, excited to be able to talk about books with him” and “‘What if he went to the 
Center and told? … At that my hands itched to snatch the book back and flee.’” 

• reasonable link between adequate evidence and central idea: Both characters … 
were able to engage in a friendly conversation and exchange books they read. Even 
though it was during a time of hardship and poverty, people still found ways to connect 
and communicate with one another and Passing out books amongst people could also 
lead to a sense of mistrust or worse a loss of job. This hurts people even more 
especially during a time where things aren’t great  

Coherence, 
Organization, and 
Style 

Response exhibits: 
• acceptable focus on task 
• acceptable organization of ideas: The response provides an introductory paragraph 

that states the central idea and literary devices, followed by one body paragraph that 
discusses the central idea, a second body paragraph that predominantly discusses the 
setting, with a brief mention of conflict at the end, and a summative concluding 
paragraph. 

• appropriate language and sentence structure with occasional imprecision: “In the 
story, the characters are seen interacting with each other discussing books they’ve read 
as well as allowing others to read their books they’ve bought or loaned;”Both 
character; during a time where  and  she risk her 

Control of 
Conventions 

Response exhibits: 
•  partial control: throughout 
•  errors that do not hinder comprehension: In the story, “The … Creek” the; is 

“books; cheep; reeding; books…While it; leed; more especially 
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Holistically, the response meets the criteria for a Level 3.   

Note: Although the handwriting of the response may require additional time to comprehend, it is not considered a bulleted 
condition code response [see bottom of rubric], as it is decipherable.  The response attempts to complete the task in a single 
paragraph as opposed to the suggested two or more paragraphs in the task directions. “Coherence, Organization and Style” 
must be evaluated holistically; number of paragraphs is not a criterion specified by the rubric.  It is not the lack of a second 
paragraph that has a bearing on the response’s rating for organization, but the organizational strategy within the paragraph 
presented. 

Content and 
Analysis 

Response exhibits: 
• general theme: life can be enjoyable if viewed through a positive lense  
• appropriate writing strategy analysis: the author uses charaicterization to showcase 

the theme   and  Cussy Mary’s cautious character is willing to take the risk of passing 
a banned book … just so she can enjoy a future conversation … about her  
favorite parts 

Command of 
Evidence 

Response exhibits: 
• sufficient support of ideas: Even when she has doubts and considers the  

possibility of being punished she was … pleased. More than pleased. Thrilled, when 
Jackson acknowledges that he’s looking forward to reading her banned book   and The 
power of the land held a connection I could reckon with. For me the earth gives life … 
Mary shows her love for the environment … hoping he doesn’t cut too many trees but 
understands his need to because of hard times 

• reasonable link between adequate evidence and central idea: Cussy Mary’s 
cautious character is willing to take the risk of passing a banned book … just so she 
can enjoy a future conversation … about her favorite parts. This is a positive view of 
a future 

Coherence, 
Organization and 
Style 

Response exhibits: 
• acceptable focus on task, but lacks organization of ideas: There is no transition 

between the characterization of Cussy Mary being cautions to one of her being  
positive, which causes some confusion. However, there is an acceptable focus on the 
task, with a focus on proving the character to be cautious and positive and providing a 
summarizing statement that connects the characteristics to the theme 

• basic language and sentence structure: The main character Cussy Mary enjoys 
reading books as she views them as an escape from her reality of living in a poverty-
stricken area during the Great depression. She also works delivering them to poor 
people during these hard times; Mary shows her love for the environment and how she 
appreciates the woos and the small things around her at that point  and imprecision: 
earnings for yearnings 

Control of 
Conventions 

Response exhibits: 
•  partial control: throughout 
•  errors that do not hinder comprehension: charaicterization; lense; The main 

character Cussy Mary enjoys; Great depression; acknoldges; with him. The Good 
Earth.  
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