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humanity and shared guardianship of the planet, help to create a better and more peaceful world.
5.

Relationship to New York State




Who we are

Eleonore Kromhout
Head of Assessment
Development & Delivery
(MYP/DP/CP)

Angela Riviére
Head of Programme
(DP and CP)

David Weiss
IBWS Head, U.S.
Public Schools

Joel Adams
Senior manager
DP & CP and 16+ Review

Melissa Cuculich
IBWS Senior Manager
U.S. Public Schools



/@ International Baccalaureate
Baccalauréat International
. Bachillerato Internacional

Introduction & IB Programs in New York (David)

© International Baccalaureate Organization 2023
International Baccalaureate ® | Baccalauréat International ® | Bachillerato Internacional ®




The IB continuum of international education

IB mission statement

IB CONTINUUM




What is an IB Education?

BALANCED D RISK

QUIRERS 2. & oo

International mindedness (&
multilingualism)

The Learner Profile

Broad, balanced, conceptual and
connected

Approaches to Teachlng and Learning
based on inquiry

® focused on conceptual
understandlng

®* developed in local and global
contexts

® focused on effective teamwork and
collaboration

®* designed to remove barriers to
learning

®* informed by assessment



IB World Schools are authorized and engage in moderated
continuous development utilizing the IB Programme
Standards and Practices (PSP)

IB PHILOSOPHY

LEARNING

ENVIRONMENT

SCHOOL CONTEXT

Examples of the PSP from the Learning domain

Standard: Approaches to assessment

Learning, teaching, and assessment effectively inform and influence
one another.

Practices:
Approaches to assessment 1: Students and teachers use feedback

to improve learning, teaching and assessment.

Approaches to assessment 1.2: The school uses specific and constructive school-based
reporting to provide students and teachers with information that can be used to
improve learning, teaching and assessment.

Approaches to assessment 2: The school uses assessment methods
that are varied and fit-for-purpose for the curriculum and stated

learning outcomes and objectives
Approaches to assessment 2.1: Teachers use a variety of assessment methods that are
connected to stated learning objectives and outcomes.
DP 2: The school records and submits IB-validated assessments for the
components of the DP core in accordance with programme documentation.


https://ibo.org/professional-development/free-learning/cross-programme-pd-resources/psp-learning-resources/

New York State Public Schools with PYP fz_.‘?? \

Cultural Arts Academy Charter School*

PS. 316 Elijah G. Stroud Elementary School (NYC)
Bloomfield Elementary School

Joseph C. Wilson Foundation Academy (Rochester)
QUEST Elementary School (Hilton)
Palmyra-Macedon Primary School

Young Diplomats Magnet Academy (NYC)
Horizons-on-the-Hudson Magnet School (Newburg)
Stanley Makowski Early Childhood Center (Buffalo)
Global Community Charter School*

Highview School (Greenburgh)

Richard J. Bailey Elementary School (Greenburg)

Lee F. Jackson Elementary School (Hempstead)
David Paterson School (Hempstead)

Joseph A. McNeil School (Hempstead)

Walton Avenue School - PS 294 (NYC)

Dina Link Elementary School (Clarkstown)

Our World Neighborhood Charter School*

Barack Obama Elementary School (Hempstead)
Clayton Huey Elementary School (Centre Moriches)
Prospect School (Hempstead)

Jackson Main School(Hempstead)

Rhodes Academy for the Humanities and the Arts
(Hempstead)



New York State Public Schools with MYP

JT Roberts (Syracuse)

Somers Middle School

Clary Middle School (Syracuse)

South Side Middle School (Rockville Centre)
Pelham Middle School

Boerum Hill School for International Studies (NYC)
Long Beach Middle School

Chestnut Ridge Middle School (East Ramapo)
Joseph C. Wilson Foundation Academy (Rochester)
Thomas J Corcoran High School (Syracuse)
Corning-Painted Post High School
Palmyra-Macedon High School

Hilton High School

City Honors School (Buffalo)

Jordan-Elbridge Middle School

Dobbs Ferry High School

Commack Middle School

Harrison High School
Woodlands Middle School (Greenburgh)

School for Global Leaders (NYC)

Our World Neighborhood Charter School*

Mott Hall Science and Technology Academy (NYC)
Center Moriches Middle School

Alverta B. Gray Schultz Middle School (Hempstead)

Partner schools:

Louis M. Klein Middle School (Harrison)
Merton Williams Middle School (Hilton)

Dobbs Ferry Middle School

Palmyra-Macedon Middle School
Corning-Painted Post Middle School

Village Elementary School (Hilton grade 6)
Northwood Elementary School (Hilton grade 6)




New York State Public Schools with DP

Albany High School

Baccalaureate School for Global Education (NYC)
Ballston Spa High School

Bay Shore High School

BELA Charter School*

Binghamton High School, IB World School
Bloomfield High School

Boerum Hill School for International Studies (NYC)
Bronx Early College Academy (NYC)
Brooklyn Prospect Charter School*
Canandaigua Academy

Center Moriches High School
Churchville-Chili Senior High School

City Honors School (Buffalo)

Clarkstown High School North

Clarkstown Senior High School South
Commack High School

Corning-Painted Post High School

Curtis High School (NYC)

Cypress Hills Collegiate Preparatory High School (NYC)
Dobbs Ferry High School

Eastridge High School

Greenville Central School

Harlem Village Academies High

Harrison High School

Hauppauge High School

Hilton High School

James A. Beneway High School (Wayne)
John Adams High School (NYC)

Kenmore West High School

Khalil Gibran International Academy ((NYC)

Knowledge and Power Preparatory Academy (KAPPA) Internation:
Locust Valley High School

Long Beach High School

Massena Central High School

Mott Hall Bronx High School (NYC)

Mount Vernon High School

North Shore High School

Northport High School

Palmyra-Macedon High School

Pierson High School (Sag Harbor)

Port Chester High School

Putnam Valley High School

Queensbury High School

Red Hook Central High School
Schenectady High School

Somers High School

South Side High School

The Brooklyn Latin School (NYC)

The Clinton School (NYQ)

The High School for Enterprise, Business, and Technology (NYC)
Thomas J Corcoran High School (Syracuse)
Vestal High School

West Islip High School

Wilson Magnet High School (Rochester)
Woodlands High School (Greenburgh)
Yonkers Middle/High School




Binghamton High School, IB World School
Thomas J Corcoran High School (Syracuse)
Curtis High School (NYC)

Commack High School

Bronx Early College Academy (NYC)

Eastridge High School




New York State Private Schools with IB

British International School of New York
Brooklyn Friends School

Buffalo Academy of the Sacred Heart
Dwight Global

Dwight School

EF Academy

French-American School of New York
International School of Brooklyn

La Scuola d'ltalia Guglielmo Marconi
Léman Manhattan Preparatory School
Lyceum Kennedy - French American School
Pine Street School

Portledge School

Saint Edmund Preparatory High School
United Nations International School

New York City
New York City
Buffalo
On-line

New York City
Thornwood
Mamaroneck
New York City
New York City
New York City
New York City
New York City
Locust Valley
New York City
New York City

PYP

DP

DP

DP

DP, MYP, PYP
DP

DP

PYP. MYP
DP

DP

DP

PYP

DP

DP

DP
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Assessment has many meanings

What is “assessment”?

"Assessment” refers to the different ways in
which student achievement can be gathered
and evaluated.

Common types of assessments include tests,
examinations, practical work, projects,
portfolios and oral work. Sometimes,
assessments are carried out over a prolonged
period, and at other times they take place over
a few hours.

Assessments can be judged by a student’s
teacher, while other times they may evaluated
by someone external to a school or classroom.




How the IB understands assessment

In the IB, assessment is crucial in
promoting and evidencing
learning for all students.

We believe that students benefit
from a holistic assessment
experience throughout their
education. Assessment should
enhance student self-efficacy and
agency.

Here are some essential ways we
understand assessment in the IB:

Connected to learning

* Our approach emphasises assessment for, of, and as learning

« "“Learning, teaching and assessment should effectively inform and
support one another.”

Formative and summative

« For all programmes, the IB provides guidance, resources, and training
for formative assessment

* For three programmes (MYP, DP, and CP), we also design for
summative assessment

Rooted in IB values and approaches

« Embodies IB values captured by our mission and learner profile

« Assessment is rooted in essential skills and knowledge as defined by
our Approaches to Teaching and Learning

Criterion-related and standards-based

« Assessment is criterion-related, not norm-referenced.

« Assessment uses established standards co-developed with educators.

Using internal and external assessment

* External and internal assessments are used in the IB. IB-trained
examiners mark work produced for external assessment, while work
produced for internal assessment is marked by teachers and

externally moderated by the IB.



Connected to learning

* Our approach emphasises assessment for, of, and as learning.
» "Learning, teaching and assessment should effectively inform and support one another”

Teaching and learning informed by assessment in the IB

Sharing learning intentions and
success criteria .

Assessment as part of learning, not
separate from it. e el

dialogue and process

We design assessment to be
iIntegrated and embedded throughout
curriculum and instruction. FERESEREEERa S

. . Quality feedback to learners
We believe that assessment is an

Eliciting evidence of learning

Observations and
conversations

especially powerful way to develop e
Using evidence to inform an

agency and assessment-capable IB adapt learning and teaching

learners and teachers. Students and teachers as agents




Formative and summative

» For all programmes, the IB provides guidance, resources, and training for formative assessment

* For three programmes (MYP, DP, and CP), we also design for summative assessment

There are two types of assessment
identified and used by the IB.

Formative assessment

To inform teaching and learning and
centered on providing effective feedback in
order to help develop students’
understanding and capabilities.

Summative assessment

Provides an overview of previous learning
and is concerned with measuring student
achievement.

~

Teaching Student takes

and assessment
leaming

Teacher
identilies
strengths and
weaknesses

Formative assessment

« Teaching and learning

« Student takes assessment

+ Result used for selection

S i S——

€€

Summative assessment



Rooted in IB values and approaches

« Embodies IB values captured by our mission and learner profile
« Assessment addresses essential skills and knowledge as defined by
our Approaches to Teaching and Learning

A shared set of values and approaches help ensure
K-TAKERS

that assessment in the IB is: REFLECTIVE Movneg
.PR|NC|PLED§H§)¢J|\

1 INQUIRERS & w3

| COMMUNICATORS,

Values-rich
Assessment supports the overall IB mission to make the world a
better, more just and peaceful place

The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared quardianship of the planet, help to create a better and more peaceful world.

ATL skill categories MYP ATL skill clusters

H O|IStIC Communication i. Communication
Assessment addresses the whole student including the broad and Social I Collaboration
balanced skills and attributes outlined in our learner profile. Self-management i- Organization

iv. Affective

v. Reflection
Moves beyond recall (and toward transfer) — ——

Assessment moves beyond knowledge recall, reflecting ways in which
students may use knowledge and skills in the real world.

vii. Media literacy
Thinking viii. Critical thinking
ix. Creative thinking

X. Transfer




Criterion-related and standards-based

« Assessment is criterion-related, not norm-referenced.
» Assessment uses established standards co-developed with educators

COEEEEEE— Standardization

Assessment evaluates what a student oot

Development

Curriculum Assessment

standards - standards -
the difficulty of the difficulty of
the material that the examination

is studied questions/tasks

knows and can do

Group 3 (individuals and societies) grade descriptors

We evaluate students’ work in relation to

Performance
. . ro . . dards - the
identified levels of attainment, or | onionoimats PR
standards, and not in relation to the work Grade Award

mmmmmmmmmmmm

of other students.

Standards are co-developed with
educators, examiners, and IB staff and are = &Esssas PercntageofDiomas Awardod

eeeeeeeeeee

...... ' @ % Bilingual diploma awarded ® % Diploma awarded

shared with educators and schools. :

Standards help us ensure fairness and "
reliability from year to year.

2019 2020 2021 2022 2023




Using internal and external assessment

 External and internal assessments are used in the IB.

» |B-trained examiners mark work produced for external assessment, while work produced
for internal assessment is marked by teachers and externally moderated by the IB.

The IB uses a range of types and
modalities for both internal and external
assessment.

From stimulus-based and conceptually-
oriented exams to multimodal presentations
and collaborative inquiries, assessment in the
IB is highly varied by design.

This range reflects the diversity of the
knowledge, skills, and abilities that students
develop throughout their learning
experience.

-

The diversity of assessment types and modalities

Results/solutions Table .
. Problem-solving steps/process
Data analysis Formula Numerical
Thesis Report Hypothesis Hypothesis o
og
] : Annotated extracts . Journal
Dissertation Written Proposal Wiki
E P P |
i { oem 1opasa Web portfolio Note taking
Graph Visual lllustration Highlighting text
. u
Diagram Photographs Concept or mind maps Sketch

Structured end-product Fluid Processing

. Podcast Viva . Conversation
Presentation Verbal Interview
Reading scripts Debate Group discussion
Performance Lab experiment Demonstration Improvisation
Play  Theatre Performative Rehearsals Practical activity
Song
Product portfolio Process portfolio Plan Steps
Exhibition . .
Video Questions Event Observations

Representations Hybrid
Building models Strategies  Explanations Activity
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How we design: continuous improvement + innovation

Continuous improvement

Continuous collaborative design
and improvement of specific
subjects and components across
each of our programmes:

® Recent and forthcoming
updates bring conceptual
understanding, inquiry,
inter/transdisciplinar?/
perspectives and multimodal
approaches to evidencing and
assessment closer to center of
the student and educator
experience

Cross-programme and
programme-level innovation

More macro-level innovation of IB’s
educational offer for young people
ages 3-19 with a focus on:

® Inquiry frameworks and skills
rogréssion for Primary Years
rogramme

®* Comprehensive enhancements to
our Middle Years Programme

® Re-imagining upper secondary
pathways to prepare students for
university, the future of work and
the world in the DP/CP/16+

space



How we design: collaborative and user-centred

IB’s curriculum and assessment aims to develop
internationally minded people who recognize their
common humanity and shared guardianship of the
planet.

We do this through a unique process of collaborative
design that brings together different stakeholders,
including teachers, school leaders, alum, experts,
examiners and others.

Each programme-oriented innovation and individual
subject review draws on insights and expertise across the
IB ecosystem to ensure that our curriculum and assessment
are informed by research and practice anchored in the
practical realities of the contemporary classroom.

teachers

Participants in
curriculum
development

SJUE‘]’IHSUQ’)



How we design: research-rich and evidenced-based

The IB is committed to a research-rich and evidenced-based
approach to improvement and innovation. | ‘ JACOBS

FOUNDATION

Research is central in the development, quality assurance and Our Promise to Youth

assessment of IB programmes. We conduct our own research as well
as liaise with leading global research institutions.

Outcomes research
* Insights into the efficacy of IB programmes and exploring the
implementation of programmes within specific country contexts.

Curriculum research

« Supporting the design of curriculum and pedagogy. In practice: well-being and education

Assessment research Working alongside the Jacobs
Foundation, the IB is currently involved in
a multi-phase research project to explore,
Policy research study and measure student wellbeing in

» Focused on evidence-based education policy and innovative primary through Secondary schools
practices from around the world.

* Investigating trends and supporting the design of innovative,
valid and fair assessment.

internationally.




How we design: universal design + the validity chain

A powerful tool that helps us work toward
universal design: the validity chain

Designing a valid assessment involves considering
several interconnected aspects.

Assessment focuses on five elements: reliability,
construct relevance, manageability, fairness and
comparability.

We place the highest emphasis on creating
programmes, courses and assessments that are
construct relevant.

For assessments, this means a focus on providing
meaningful tasks that test the higher-order thinking
skills rather than tasks that are easy to mark reliably.

Construct _
relevance and F?"’“esf' a.nd
authenticity inclusivity

Manageability Comparability

Reliability

Fit for purpose
assessment/validity



How we design: universal
design + the validity chain

Construct )
relevance and Fairness and
authenticity inclusivity

Manageability Comparability

Reliability

Fit for purpose
assessment/validity

ional Baccalaureate”
réat International

erato Internacional

Authenticity and construct relevance

- How well does the assessment reflect real-life situations?
- How do we design an assessment that accurately reflects the expected learning outcomes?
« For example, if my intention is to assess “students’ ability to formulate a scientific hypothesis”:

« what is the best assessment activity to provide feedback on this key construct?

« how do | make sure that the activity is designed to assess only the primary skills (eg students’ ability
to formulate a scientific hypothesis) and not other secondary skills (eg language abilities)?

Fairness and inclusivity

+ Do all learners have fair opportunities to participate in the assessment activity, to demonstrate
their ability and to receive quality feedback?

+ Does the assessment give an unintended advantage to a group of students without that being
the point of the assessment?

- For example, if my intention is to assess “students’ability to conduct mathematical analysis”™:

- itis a fair assessment if it discriminates between student work that demonstrates better or poorer
mathematical analyses

« the assessment has an unintended bias if it discriminates between students with different digital
skills or different levels of experience with spreadsheets.

Reliability

- How confident are we that the student will get consistent feedback if the same type of
assessment was repeated?

« For example, would the student receive the same kind of feedback if the work was assessed by me, by
another teacher or by a peer?

« Or, for instance, if two assessment tasks were designed to assess the same skills, would the student
receive consistent feedback in both activities?

Manageability

+ How manageable is this assessment for the students and teachers in my school?

« When looking at the whole assessment experience across subjects and throughout the Diploma
Programme, is the workload manageable and well distributed in time?

- For example, the length of the assessments, the equipment or material required to complete the
assessments, or the total number of assessments required

- How can we make the assessments in our school more manageable for all learners?

Comparability

- How confident are we that the different assessment tasks are of comparable difficulty?

- For example, if | have decided to give my students different options in an assessment task to make
it more inclusive, allowing them to submit their work in the format of an essay, a presentation or a
podcast.

- Will the different options have similar levels of difficulty?
« Will the different options allow me to provide equal quality feedback to all learners?



How we design: multiple timelines

As a complex ecosystem, we work across multiple timelines.

Grade

Seeding P

Responses

d into disati

This helps us ensure we are delivering high-quality assessments and cCourSeWOTk g
learning experiences each year — even as we are improving and innovating
on a longer-term basis. Some example timelines include:

Results

Assessment development and delivery

» Developing, delivering, and marking hundreds of thousands of
assessments for thousands of schools in dozens of languages and 160
countries. This happens each year at two defined times (May and
November). ~ ~ e

- X P

G @
G

Based on DP

Curriculum design and improvements

« Refining and improving subjects and components alongside updated
professional development resources and assessment samples. This is
ongoing with each subject/component review lasting 4-7 years each.

. . esearc ollaborative > Diploma
Programme-level innovation p—— can A e

Identify opportunities

piloting [ Implementation |

solutions

* Innovating at the programme-level on a longer term / horizon basis. or vt Lc
This can typically last 8-10 years.

Design, test Opt-in to adopt All schools

and refine { programme prepare for

changes early implementation

Equity in recognition ensured regardless of
implementation stage




How we design: future-focused

Some horizon questions for the future of curriculum
and assessment innovation:

On-screen assessments
* How is on-screen assessment changing the way we |
approach exam design, delivery, marking etc.? N

N\
-
o~
»

«TT
o

Designing for digital assessments

» How digital assessment platforms help us to improve
curriculum design and how we evaluate the kinds of .
higher-order knowledge and skills we value most /

Role of new technologies
° HOW dO we effective|y integ rate new/emerging % HowwiII/-AI change assessr.nent practice in the future. Consider this question from the
technologies SUCh as AI into our systems and design perspective of the International Baccalaureate.
processes?
* What is the curricular and assessment impact?

Al is poised to significantly transform assessment practices in the International

Baccalaureate (IB) and other educational frameworks in various ways:

Photo by Unknown Author is licensed under CC BY-NC-ND


https://bioethics.com/emergingtech
https://creativecommons.org/licenses/by-nc-nd/3.0/

Making connections

Performance-based Learning and Assessment Development and innovation in the

International Baccalaureate

Networks (PLAN) Program in New York

Re-imagining assessment to promote high-
quality Iinstructional opportunities, provide

authentic measures of deeper learning, and better

prepare students for college and the workplace.

Exploring alternative ways for students to
demonstrate mastery of subjects.

Supporting schools as networks who resources
and promising practice that emphasize project-
based learning and assessment tailored to
students' individual performances.

Commitment to modernizing educational
assessment system aligning it more closely with
the needs and expectations of contemporary
learners and the broader society.

Continuing a commitment to assessment as an
integral and embedded aspect of teaching and
learning.

Improving and innovating diverse ways for
students to demonstrate learning and
performance against transparent, achievable,
and meaningful standards.

Working with educators and schools as co-
designers and collaborators to improve overall
assessment practice..

Commitment to modernizing educational
assessment system aligning 1t more closely with
the needs and expectations of contemporary
learners and the broader society.
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A closer look at performance-based assessment

Performance-based assessment is
central to internal and external
summative assessment in the IB.

PBA requires students to perform
tasks or activities that more
authentically mirror real-world
application.

For instance, students might be asked
to solve complex problems, conduct
Investigations, or create projects.

Here are essentials of PBA for the IB:

Demonstration of knowledge and skills

» A task requires the a range of skills and knowledge that could include,
critical thinking, creativity, problem-solving, collaboration, planning,

inquiry.
Holistic understanding

» A task aims to assess students' holistic understanding of the subject
matter, not just rote memorization.

Evaluation criteria

» A task’s evaluation is based on pre-defined criteria.

Feedback loops

» A task often incorporates feedback as a crucial element, enabling
students to understand their performance and improve.

Multimodality

» A task take various forms including projects, presentations, essays, and
portfolios, among others.

Interdisciplinary

« A task can often be interdisciplinary, requiring students to apply skills
and knowledge across multiple subject areas.

Student-centred

» A task is often student-centered, allowing for creativity, choice, and a
deeper exploration of the content.



Student-centred curriculum design translated into
assessment design

e Student

“Education in the final analysis is really about the
production of agency. Because all education is an
Student introduction in some way to the future” H.Giroux*
“The IB develops inquiring, knowledgeable and
caring young people who help to create a better

and more peaceful world through education that

Student

builds intercultural understanding and respect.”



Philosophy: multimodality + deep knowledge

Look at the following image and develop your response as indicated below.

Core theme: Being human

1. Read the following stimulus and develop your response as indicated below.
Extract from E Kore Au E Ngaro (I shall never be lost), a traditional M&on folksong.

| shall never be lost
Nor shall | be ashamed
For | am keen
to seek and search
5 from whence | came.

Should | roam the expanse of our nation
Or the expanse of the world
no matter where | happen to be
| shall never forget

10 Most precious to me is my identity
Knowing that | am a descendant of Whakatéhea*.
| shall not be lost
| shall not be ashamed
because | am passionate

15 inthe search, in the investigation
of “Who am 17"

*  Whakatéhea: the name of a M&ori iwi, or tribe

With explicit reference to the stimulus and your own knowledge, explore a philosophical issue
related to the question of what it is to be human.

With explicit reference to the stimulus and your own knowledge, explore a philosophical issue
related to the question of what it is to be human.

M International Baccalaureate”
alauréat International
/ Bachillerato Internacional
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Digital society: multimodal + student centred

Le a rn i ng a n d tea C h i n g : A pre-release statement will be provided five months in advance of Paper 3.

The pre-release statement will consist of a short text of 250-400 words indicating the real-world nature of
selected challenge topic from the HL extension.

St u d e nts Co n d u Ct exte n d e d i n q u i ri e S to a d d ress C h a I Ie nge The pre-release may also indicate possible resources, terms and approaches to consider for an extended

inguiry. The pre-release statement should be used by students in extended inguiries into relevant digital

topics and interventions in digital society. AR A

The pre-release statement will be published on the Programme Resource Centre by the following dates:

. . N s 1 December (of the previous year) for the May session
» Create an extended inquiry focus
. . « 1 June forthe November session
* Global well-being; Governance and human rights;
NI  Sustainable development )
Happy Parking
N A European telecommunications company recently launched a mobile digital application (app)
called Happy Parking. The app was piloted in the city of Hamburg and is gradually being rolled out
. . to over 80 cities across Germany.
°
EXp I o re a n d In Ve Stl g ate Ch a | |e n g eS Happy Parking helps automobile drivers locate, navigate and pay for a parking space close to their
5 location within a city. The app's marketing team promises an easy and seamless user experience.
J To use the app, each user must first register a credit card for payment purposes, submit images
verifying their legal eligibility to drive, and allow the app to access their geographical location in
real time.
N The Happy Parking app combines driver location data with data collected from parking sensors
10 located throughout the city. It then uses this data to provide users with accurate, real-time
. . . information on available parking spaces. Once a user selects an available space, optimized
° | d ent'fy |ntervent|on S routing towards the chosen ;_larking space is displayed by the app. \_Nhen the user parks, the app
processes a small fee, allowing the space to be used for a pre-set time. If a user does not pay for
Step th ree the parking space, their vehicle is flagged for a fine and may even be towed away or have its
) 15  tyres clamped.
Figure 1: The Happy Parking app mobile interface
N\
 Evaluate interventions and recommend steps for future
action
J

Ebchaussee
ey

—
pu—

00:59

Add time

‘m

Early results show that Happy Parking app users save time finding and securing parking spaces.

However, parking sensors are unevenly distributed across areas of the pilot city, and paid parking
4 lots and garages are starting to express concern about the app's impact on their businesses. The
@‘\ International Baccalaureate app is also not currently available on all mobile devices and operating systems.

Baccalauréat International

Bachillerato Internacional 20 Itis too early in the pilot to conclusively determine the app's impact on air pollution.




Theatre: holistic approaches

The course comprises 4 syllabus areas

Areas of the DP theatre syllabus

Performing theatre

Staging Exploring world Collaboratively creating
theory (HL only)

play texts theatre traditions original theatre

Exploring how play Exploring how Exploring how original Exploring how aspects

texts can be research into world theatre can be created of theatre theory can

transformed into theatre traditions be and performed be researched and

action, using carried out through collaboratively in developed through

performance and the body in order to order to fulfil theatre- live performance work H H
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Theatre: Collaborative project
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Collaboratively Created by an Ensemble:
We began our exploration with the intention of
depicting reincarnation through the use of three different
stories of the reincarnation of one soul (Figure 1) inspired
by a story published by the Daily Mail about a child
claiming te be reincarnated fram a WW?3 ninlt We wantad

loma
Programme

Performance Skills:

and

The moment of tension,

TEAM) that I have
chosen to display my performance skills is the the last two minutes of the performance(5:59
- 7:59). The moment begins with Hector and I repeating the motif with the rope from the
beginning expect this time the person in the middle is not participating, rather she is at the
back still trying to get her lighter to work (Figure 18). But on the monitor, the movement is
happening normally. The disconnect between real life and what is happening on the monitor

extremely large OFfy Theatre assessed student work

creates an uncomfortable atmosphere and adds
to the meaning of the piece. I built the tension
with fast movements of the ropes building up the
tempo and pace of the movements, while at the
same time making the movements of the body
larger and making a more visibly distressed
facial expression to properly convey to the
audience that we are trying to hold someone
back who is actually physically there. The tone
shifts suddenly as Chhaya’s character breaks
through the rope on screen and I react with a
slow tempo with a limpness in my arms as [
slowly let go of the rope and look longingly at
the front towards the memory I am trying to go
back to (Figure 19). The synchronised movement
with the movement on the monitor adds another
layer to the connection between the the limbo
state and real life. I deliberately used a very slow
pace walking towards the front as if being drawn
into a trap. My facial expressions also shifted
from playing someone mean trying to keep
Chhaya away from reaching her memories to
someone longing for his own. 1 then proceeded
to mime out our repeated motif of lighting the
cigarette.(Figure 20) To convincingly be able to
mime it I practiced with the methods of a mime
artist, Bill Bowers. I wanted to effectively portray
the weight of the objects in my hand. My body
language and expression remain calm and of
relief until my character releases that he let go of
the rope and can no longer get his lighter to
work. I portrayed a fast progression from
confusion, to angry and then desperation all the
while make my movement of trying to light the
cigarette quicker and more sloppy as if exerting

Figure 18

Figure 20

Example 10: Project report

Article on a child claiming to
be a reincarnated Second

World War soldier

Artistic Contributions:

The moment of the performance that I have chosen to display my ind
contributions as a creator, designer and director is the train sequence (. 0
main designer roles were Set and Multimedia. Our set was extremely simplistic with the
only props being, a rope and a pair of shoes, which symbolised a connection to the past for
each character. Multimedia is ai tegral part of our performance and a lot is lost without an
understanding of what Is signifies in this piece. The Multimedia is used to represent real life
and former memaries that the characters are constantly trying to chase and retrieve. The
disconnect and synchronicity between the multimedia on the monitor and the actions on
stage depict the disconnect between the characters and their former lives.

ual artistic
:10). My

I directed the train and subsequent sequence that covers the timestamp in my group.
The train is meant to represent an ordinary activity, nothing special, but when the
characters are in the limbo state they long for the normality of riding the train. I used
multimedia in this sequence to display the disconnect between a normal train ride,
something that the characters long for with all their heart, and through my direction, the
stylised and perverted sequence of what that train ride s now for them. As the scene
begins Chhaya is sitting upstage center as Hector and I approach her from downstage on
either side of her (Figure 27). T wanted the multimedia to mirror this image but in a
distorted way, I did not want it to be an identical copy. As this is happening on the monitor
Hector is sitting alone downstage center with Chhaya and 1 watching him from upstage on
either side from him. The symmetry is meant to appeal to the audience and cause them to
make a connection between the the two images, but at the same time let them know there
is something wrong. As the scene continues Hector and I tear the rope from Chhaya’s
hands and we form a line for the train sequence. As we slowly bring the rope up to our
faces in a circle, there is a sudden sound cue and we turn the rope upside down holding
onto it as if we were riding a train. At the same time the multimedia switches to the same
image of the three if us 'riding’ the train, What first looks like just a plain mirror image is
soon changed. A change in lighting leads the three of us on stage to jolt to one side in a
large and exaggerated movement as if being shaved to one side. To contrast this the image
'on the monitor remains the same, the three of us ‘riding’ the train normally.(Figure 28) The
Jjolt is repeated three times all the while the monitor remains a naturalistic image. This
scene expands on the meaning of the piece. The monitor represents something ordinary
that the characters want to reach but can't, while the characters on stage show the same
image but distorted to show that they cannot reach the ordinary ever again.

Figure 27 Figure 28

Students collaboratively create,
stage and perform an original piece
of theatre (lasting 7-10 minutes)
created from a starting point of
their choice. The piece is presented
to an audience as a fully-realized
production. The audience is
selected by the students.




Sciences: Collaborative project

Credit attributed to: Feature ResearchindustryCollaboration.jpg (1200x660) (sciencemeetsbusiness.com.au)

The collaborative sciences project (CSP) gives Diploma
Programme (DP) and Career-related Programme (CP)
students the opportunity to work together in an
interdisciplinary team. They work towards a common
goal related to a real-world issue, pursued through the
lens of the scientific method.

Throughout the project, the emphasis is on the
experience of collaborative problem-solving, the focus
being the process rather than the product.

Real-world issues are inherently complex. The CSP
explores a specific issue, giving students the
opportunity to recognize some of the interrelated
systems, mechanisms and processes connected to the
issue they are investigating. These interconnected
factors may include the environmental, social and
ethical implications of science and technology.


https://sciencemeetsbusiness.com.au/wp-content/uploads/2017/03/Feature_ResearchIndustryCollaboration.jpg

Theory of Knowledge - real-world relevance + exhibition

For this component, students are required to create an Global impression marking:
exhibition that explores how TOK manifests in the world This means that the assessment of
around us. This component is internally assessed by the both tasks is envisaged as a process of
teacher and externally moderated by the IB at the end of the holistic or global judgment rather
course. than an analytical process of totalling

the assessment of separate criteria.

Transcript from the interrogation of Waldemar Hoven.

Broad Street Pump in Soho, London. Photagraph credits: Alicia Canter/Observer Record cover of Duke Ellington live. Photograph credits: Duke Ellington and Phil Schaap Photograph credits: Harvard Law School Library

How is current knowledge shaped by its historical development?




Studies in language and literature

Examine the ways in which the global issue of your choice is
presented through the content and form of one of the works
and one of the bodies of work that you have studied.

Global Issue: Gender roles deteriorate women’s rights (Community Identity and
Culture)

Literary Text: The play A Doll’s House by Henrik Ihsen

Non-literary Text: Advertising campaign called “In a Parallel Universe” by Eli
Rezkallah

Literary Text:
The whole play of A Doll’s House

Non-literary Text:

This Photo by Unknown Author is licensed under CC BY
Isl'lls:° :\I':':s":nnn's world

» Culture, identity and community

« Beliefs, values and education

» Politics, power and justice

* Art, creativity and the imagination

« Science, technology and the environment



https://courses.lumenlearning.com/suny-styleguide/chapter/why-is-grammar-important/
https://creativecommons.org/licenses/by/3.0/

MYP Personal Project

MYP students in their final year explore an
area of personal interest over an extended
period. It provides them the opportunity to
consolidate their learning and develop
important skills they’ll need in both further
education and life beyond the classroom. It
also helps them develop confidence to
become principled, lifelong learners.

MYP Personal Project



®* The MYP eAssessment offers practitioners
an innovative tool to gain valuable insights
into learning and teaching.

* Additionally, it offers students an option to
gain a qualification for their middle years'
education and an assessment experience
that aligns with today’s digital learning
environment.

®* MYP grades provide important, externally-
verified results that serve as an alternative
to state or national examinations, and
support applications for post-16 education.

..

h'{:ﬁj.'i

http://idprm.ibo.org/presentation.html



https://www.ibo.org/programmes/middle-years-programme/assessment-and-exams/grading-and-awards/
http://idprm.ibo.org/presentation.html

Quality assurance of our assessment strategy
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NYS graduation requirements

®* 4 + 1 Department-Approved Pathway
Assessments in the Arts, approved in

accordance with §100.2(mm): IBDP Dance, 'A\
IBDP Visual Arts, IBDP Theatre Arts, or IBDP
Music
* Approved Alternatives to Regents Exams mn&iopholo from Eastridde HS. 'A\

®* English Language Arts: IBDP Language
and Literature; IBDP Literature; IBDP
Literature and Performance

* Algebra | (graduation requirement): IBDP Coc o phe o tom
Mathematics: Analysis and Approaches;
IBDP Mathematics: Applications and

Interpretations
®* NYS provides a fee waiver covering DP & CP -
assessment for economically disadvantaged A\
students
®* NYS approved CTE sequences utilized to Link to vido from
Meet Career-related studies (CRS Northport HS

component) of IB Career-related programme



http://www.lbeach.org/schools/hs_science
http://www.lbeach.org/schools/hs_science
https://eastirondequoit.smugmug.com/Eastridge/2022-2023/IB-Music-Concert/
https://eastirondequoit.smugmug.com/Eastridge/2022-2023/IB-Music-Concert/
https://drive.google.com/file/d/1mXw78oMhfF6Zl4W4TGfqxQhwu_WAgqiW/view
https://drive.google.com/file/d/1mXw78oMhfF6Zl4W4TGfqxQhwu_WAgqiW/view

A
Link to video from
Queensbury HS

A\

Link to picture from Baccalaureate

School for Global Education, NYC

A\

Link to video from
Wilson Magnet HS, Rochester

{ _:3:;{ Welcomes You To

|| TACKAPAUSHA || /=

A.B.G.S. MIDDLE SCHOOL

M.Y.P.
COMMUNITY
SERVICE
EXHIBITION

May 24, 2023
9:00am

Upstairs Gym

Today we celebrate the power of learning. Students explored areas
of interest In their community and designed an action plan to
address, raise awareness, or call to action.Thank you to all staff
mentors for guiding their cohort this yea { elly3

@HempsteadTigers #MYPX2023 https.//

Hempstead Middle School

Assessments contribute to instructional
planning

IB Exhibitions: PYP 5t grade exhibition, MYP
Community Project, MYP Personal Project,
ToK Exhibition, CAS exhibition, Arts
performances and exhibitions

Teachers utilize the IB CP/DP Internal
Assessments as models to design
assignments

Schools have back-mapped IB CP/DP Internal
Assessments to prior grades (and/or to ATL
Skills)

Teachers utilize DP external exam question
structure to scaffold critical thinking skills

Schools utilize IB assessment criteria to
provide feedback to students and parents

Student reflection is frequently incorporated
into assessment processes

Regional association of IB Schools organizes
round-tables where teachers share
assessment practices.

Teachers utilize IB Assessment criteria to
standardize marking and expectations


https://ibo.org/programmes/middle-years-programme/myp-exhibition/mypx2023/
https://ibo.org/programmes/middle-years-programme/myp-exhibition/mypx2023/
https://youtu.be/yr2uRV2N5Rc
https://youtu.be/yr2uRV2N5Rc
https://youtu.be/N3v7oW0_TR8
https://youtu.be/N3v7oW0_TR8
https://ibo.org/programmes/middle-years-programme/myp-exhibition/mypx2023/
https://www.bsge.org/helping_hands_committee
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