


Analyze: Systems & Structures
Facilitator Guidance Document
Why It’s Important

· Systems are defined as a set of interrelated components working together for a common purpose or function (“the what”, i.e.; data inquiry cycles). Systems are the processes or framework that drive results and ensure the work gets done.
· Structures are defined as the way components are arranged, organized, or built to support the systems (“the how”, i.e., weekly common planning time to perform data cycles). Structures provide the parts and supports necessary for systems to function.    
· Strong systems & structures ensure that effective practices and standards aligned instruction are consistent across the school, clear to all staff, and sustained even as leadership or initiatives change. 

How This Activity Fits into the Improvement Planning Process

· As existing building wide systems and structures are examined and analyzed, outputs should reveal strengths, gaps or misalignments and priority needs.  
· As gaps are identified, schools can analyze the underlying reasons or root causes for the identified gaps to understand why they exist. 
· Strategies and action planning can be prioritized based on the potential impact of these gaps on students.
 
Guidance for School Leaders and Leadership Teams

Guiding Questions:
· To what extent do our district and school systems and structures currently enable high-quality Tier 1 teaching and learning?
· Where do system components break down?
· Design & Expectations – What is supposed to happen?
· Implementation & Coherence – What is happening in practice, and how consistently?
· Equity & Access – Who benefits, who doesn’t, and why?
· Monitoring & Improvement – How does the system learn and adjust?
· What do students experience day to day?
· What do adults experience when trying to do their work well?
· Where is practice consistent, and where does it vary?

Activity Scope

Expectations
School leadership teams will examine the Four Core Dimensions for effective systems and structures:
1. Leadership and Continuous Improvement
2. High Quality Core Instructional Programs
3. Culture: Connectedness and Belonging
4. Family and Community Partnerships

Data and evidence from multiple reliable sources should be used.  These can include, but are not limited to: 
· Document reviews (frameworks, guidance, schedules, budgets)
· Quantitative data (disaggregated student data, staffing data)
· Classroom walkthrough data and trends (not individual evaluations)
· Qualitative data and surveys (staff, students, families)
· Interviews and focus groups (leaders, teachers, students, families) and artifacts (PD agendas, coaching plans, collaboration protocols)

Planning 
· Schools should create four separate teams, one for each Core Dimension. 
· After collecting the appropriate data for each Core Dimension, distribute to team members who will be participating in the analysis and discussion, as applicable. 
· To save time, share questions from the “Activity Worksheets” below, so participants can prepare observations prior to meeting as a team. 
· Tips for Effective Data Analysis:
· Start with quantitative data.
· Anchor the analysis in student-centered experiences and outcomes.
· Focus on systems, structures, routines, patterns, and conditions across all classrooms, teams, and student groups. Do not focus on individual outcomes.
· If needed, compare current data with past data.
· Treat disagreement as information.
· Aim for clarity, not just conversation- ask questions. 
· Once each team has completed their analysis, all participants should come together as a large group to complete the “Cross-Structure Coherence Review” and “Gaps, Needs and Priorities” sections.
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Each Core Dimension has an activity worksheet below. After analyzing the appropriate data, participating team members should answer the prompts independently and be prepared to discuss their observations in the group. Teams can then collectively complete one worksheet for each of the Core Dimensions.
Leadership and Continuous Improvement

Considering What the Data Reveals
	Guiding Questions
	1) Yes or No?
2) What structure(s) is currently in place to support this?
	Have the structures currently in place supported the desired outcomes? Why or why not?

	Do teams regularly review data and adjust practice?
	
	

	Are improvement or PDSA cycles disciplined? (i.e. evidence-based, data-informed, and learner-centered)
	 
	 

	Do leaders use data for learning or compliance?
	 
	 

	Is implementation monitored early and adjusted quickly?
	 
	

	Are resources aligned to instructional priorities?
	 
	 

	Do communications reinforce the shared instructional vision, priorities and goals?
	
	

	Are district guidance, principal supervision, coaching, and PD aligned to the same expectations?
	
	

	Are leaders prepared to support all teachers “where they are” to improve instructional practice?
	
	

	Are all staff, including long-term subs, teacher assistants and paraprofessionals treated as part of the instructional system?
	
	



Making Connections
	In looking at our responses, what connections, themes or trends do we see within this data? 

	

	What did we learn from reviewing this data that we did not know before?

	

	After reviewing our data, what structures work well and should be strengthened?

	

	After reviewing our data, what policies, protocols, or structures unintentionally create barriers?  

	

	After reviewing our data, what gaps exist between the intent of current structures and actual outcomes?  

	

	After reviewing our data, are there breakdowns between the structures currently in place and the resulting instructional practice?  

	




High Quality Core Instructional Programs

Considering What the Data Reveals
	Guiding Questions
	1) Yes or No?
2) What structure(s) is currently in place to support this?
	Have the structures currently in place supported the desired outcomes? Why or why not?

	Is there a clear and coherent vision for high quality Tier 1 instruction?
	
	

	Do all students have consistent access to high quality Tier 1 instruction?
	
	

	Do professional development, coaching, and teacher collaboration function as one learning system?
	 
	 

	Is professional learning anchored in trends found in student work and common goals for improving classroom practice?
	 
	 

	Are all students consistently experiencing grade-level, cognitively demanding work?
	
	

	Is collaborative time structured, focused on improving instruction and monitored for impact?
	
	

	Are teachers learning from their own practice and others?
	
	



Making Connections
	In looking at our responses, what connections, themes or trends do we see within this data? 

	

	What did we learn from reviewing this data that we did not know before?

	

	After reviewing our data, what structures work well and should be strengthened?

	

	After reviewing our data, what policies, protocols, or structures unintentionally create barriers?  

	

	After reviewing our data, what gaps exist between the intent of current structures and actual outcomes?  

	

	After reviewing our data, are there breakdowns between the structures currently in place and the resulting instructional practice?  

	



Culture: Connectedness and Belonging

Considering What the Data Reveals
	Guiding Questions
	1) Yes or No?
2) What structure(s) is currently in place to support this?
	Have the structures currently in place supported the desired outcomes? Why or why not?

	Is there a coherent MTSS-I system for student support?
	
	

	Are there routines that define and model a caring learning community?
	
	

	Is student connectedness and belonging measured?
	
	

	Are students and staff meaningfully involved in decision making?
	 
	 

	Do students and staff have meaningful ways to give feedback?
	
	



Making Connections
	In looking at our responses, what connections, themes or trends do we see within this data? 

	

	What did we learn from reviewing this data that we did not know before?

	

	After reviewing our data, what structures work well and should be strengthened?

	

	After reviewing our data, what policies, protocols, or structures unintentionally create barriers?  

	

	After reviewing our data, what gaps exist between the intent of current structures and actual outcomes?  

	

	After reviewing our data, are there breakdowns between the structures currently in place and the resulting instructional practice?  

	


Family and Community Partnerships

Considering What the Data Reveals
	Guiding Questions
	1) Yes or No?
2) What structure(s) is intended to support this?
	Have the structures currently in place supported the desired outcomes? Why or why not?

	Do communications to families reinforce instructional priorities?
	
	

	Does the school have sustained partnerships with families and community partners that support students’ needs?
	
	

	Are families and community partners meaningfully involved in decision making?
	 
	 

	Do students, families, and staff have meaningful ways to give feedback?
	
	

	Does the school offer opportunities for family engagement throughout the year?
	
	



Making Connections
	In looking at our responses, what connections, themes or trends do we see within this data? 

	

	What did we learn from reviewing this data that we did not know before?

	

	After reviewing our data, what structures work well and should be strengthened?

	

	After reviewing our data, what policies, protocols, or structures unintentionally create barriers?  

	

	After reviewing our data, what gaps exist between the intent of current structures and actual outcomes?  

	

	After reviewing our data, are there breakdowns between the structures currently in place and the resulting instructional practice?  

	



Cross-Structure Coherence Review
As a large group, examine the responses for each Core Dimension, thinking about how these structures can work cohesively across the Four Dimensions.  Answer the prompts below.

	In looking at our responses, are there identified structures that exist within any of the Core Dimensions individually that are misaligned with each other? (i.e. Instructional priorities are not supported by provided PD; an expectation for teacher collaboration with no protected time to do so)  

	

	Are there identified structures that exist within any of the Core Dimensions individually that compete with or contradict each other? (i.e. Instructional expectations communicated to staff are different from those communicated to families)

	



Gaps, Needs and Priorities
As a large group, examine all results. The prompts below will assist the school in assessing their biggest needs and which structures to prioritize prior to creating an improvement plan. You may add additional response rows as needed.

	What gaps have been identified as a result of this conversation?

	

	

	



	Do any structures limit student learning? How?

	

	

	



	Would improving any one structure help multiple areas at once?

	



	What are the 2-3 strongest structures currently in place?

	

	

	



	What are the 2-3 weakest or constraining structures currently in place?

	

	

	






