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FORM C

Sruorrur AssEssMENTs

FOR

Trncgen AND PRtNclpAL EvALUATIoN

PU BLICLY AVAI LABLE SERVICES SU M MARY

This form will be posted on the New York State Education Department's Web site and distributed
through other means for all applications that are approved in conjunction with this RFQ to allow LEAs to
understand proposed offerings in advance of directly contacting Assessment Providers regarding
potentia I further procurements.

Assessment Provider lnformation

Nnve or Assessvrrur PnovlorR Greenburgh-Graham UFSD

Assrssverur PRovtDER CorurRcr

lruroRvnttotrt:

Ms. Dara Joseph, Acting Superintendent

l South Broadway

Hastings-on-Hudson, NY 10706

Nnvr or Assrssurrul: Greenburgh Graham Local Assessment

Narunr oF AssESsMErur (serecr nlr runr
APPLY):

Xx Rrournro Sruoerur PERFoRMANcE suBcoMpoNrrur (Sruoerur

LEARNTNG Oereclves [sios] )

Oplorual Sruorrur PERFoRMANCE suBcoMpoNENT

PLEASE SPEcIFY:

f] R srcor,ro SLO, Rnovroe D THAr rHts SLO rs orrrrnrrur

THAN THAT UsED IN THE REQUIRED STuoTruT PERFoRMANcE

SUBCOMPONENT

A cnowrH scoRE BASED oN A srATtslcAl GRowrH MoDEL

I R vensunE oF sruDENT GRowrH, orHER THAN arrr SLO

A prnroRvnrucE TNDEX

AN ACHIEVEMENT BENcHMARK

ANY OTHER coLLECTIVELY BARGAINED MEASURE oF

STUDENT GROWTH OR ACHIEVEMENT

Plrnsr sPEctFy:

WHAT rs rur cnnoe (s) nruo suetrcr nnen(s)

FOR WHICH THE ASSESSMENT CAN BE USED TO

GENERATE n 0-20 STUDENT PrRronvnrucr

scone?

K-5 Common Branch; 6-8 ELA/Math (and/or i-Ready); 6-8

Science, Social Studies; 9-I2 courses not ending in NYS

Regents. All K-12 non-core elective courses (Physical

Education, Art, Music, Health, Foreign Language, Technology)

WHRr nne rHE TECHNolocy REeUtREMENTs

AssocrATED wlrH THE Rssrssvrrur (r.c.,

cALCULATORS, ETC.; I F nenrrCnalr)?

Student technology devices as appropriate, calculators as

appropriate.

ls rHe nssrssMENT AVATLABLE, EtTHER FoR

FREE OR THROUGH PURCHASE, TO OTHER

LEAS IN NEW YoRK STaTT?

l_J vrs

X rrro
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How ts rHr SELECTED ASSESsMENT ALREADv BErNG TNTEGRATED/GotNG To BE TNTEGRATED tNTo rHE cuRRtcuLUM oF THE

GRADE LEVEL/couRsE? How DoES THE sELECTED AssEssMENT suppoRTTHE DAy-ro-DAy AcADEMtc GoALS oF THE

EDUCATOR?

Plrnse PRovlDE AN ovERVtEW oF THE ASsESSMENT FoR LEAs. (3 ences MAX) PLEASE tNCLUDE:

r A oescn|PTIoN oF THE AssESsMENT;

o A orscntploN oF How rHE ASsEssMENT ts ADMINISTERED;

o A oescRtPTtoN oF How scoREs ARE REpoRTED (rrucluor LtNKs ro sAMpLE REpoRTs ns aeeRoeRlnte );
r A orscRtPTtoN oF How rHE Assessve rur PRovtoen suppoRTs tMpLEMENTATIoN oF THE ASSESSMENT,

INCLUDING ANY TECHNICAL ASSISTANCE.

GGUFSD Local Assessment Overview
The Greenburgh-Graham Union Free School District Local Assessments are a K-12 performance-based

system. The GGUFSD LocalAssessments incorporate the appropriate NYS Standards for each course and
is vertically aligned according to learning progressions that measure academic growth over time. The
GGUFSD LocalAssessments measure content acquisition, skill development, criticalthinking, and
problem-solving through consistent routine tasks and hands-on activities that are embedded into
regular instruction. This instructional process includes relevant, actionable feedback. The questions
designed are aligned with instructional objectives and modeled after the NYS assessments when
applicable and appropriate. They are reviewed each year by teachers in the specific content area in
collaboration with the building administrators utilizing the data received from administering the
assessments.

The GGUFSD LocalAssessments will be administered to students over a period of days (as needed)
with specific instructions that are presented to students based on their developmental level in

accordance with each student's lEP. Students can complete the required tasks by following the
checklists and instructions provided. They are administered at least two times per year and questions
from the assessments are often woven into the traditional classroom assessments as teachers see fit.

The GGUFSD LocalAssessments will be scored during dedicated scoring and reporting times each
spring. lndividual assessments are scored against a rubric that is vertically aligned by content area and
aligned to appropriate NYSStandards. The rubrics used are designed and developed byourteachers in
accordance to our local standards of instruction and learning. They are consistent across grade levels
and demonstrate appropriate progression vertically among grade levels. Rubrics are reviewed regularly
(at least yearly) to accommodate trends in instruction and learning. Teachers will not score the
assessments of their students. Scores are then uploaded and converted to a teacher rating forAppR
purposes. Administration of the GGUFSD LocalAssessment is supported by school administrators and
district-wide staff developers. Annual training and instruction is provided to teachers prior to the
administration of the local assessment. School administrators ensure proper security for the storage of
local assessments prior to and following the administration.
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GGUFSD Local Assessments are aligned to the appropriate NYS Standards per course. Our students
are provided access to the curriculum via Specially Designed lnstruction aligned to their individually and

thoughtfully created IEP goals and objectives. The assessments are designed collaboratively by our
teachers and are reinforced through teaching practices and instructional methodologies. Student
Learning Objectives help to drive the needs of the daily practice. Consistent data based on the
individualized SLOs help to shape the nature of instructional goals for each class and of course, each

student. lnstructional objectives and central ideas stemming from the assessments for each course
develop the scope and sequence of the courses. Teachers use the assessments regularly throughout
the course as the instructional needs of the students dictate in a variety of ways including daily
assessments, short-term assessments and end of unit assessments, which all correlate to the larger
assessment given twice a year.

How ts rHr SELEcTED ASSESSMENT sconro? How ARE THE ASsEssMENT REsuLTs EFFEcIvELy coMMUNtcArED To
RELEVANT STAKEHOLDERS (STUDENTS, PARENTS, TEACHERs, ADMINISTRAToRS, ETc.)? WHRT Rne THE ASSESSMENT scoRES

THAT REFLECT THAT A STUDENT IS:

1.. BELoW PRoFIcIENcY

2. AppRoacurrrrc pRoFtctENcy

3. MEETTNG PnorrcleNcy

4. DevorusrRnlNG MAsrERy

How oo You ENSURE THATTHE AssESsMENT AccURATELv cApruREs rF sTuDENTS HAVE MASTERED THE KEy coNcEprs
FoR THE e nnor lrvr/couRSE? How ts rHE ASsEssMENT ALTGNED wtrH THE cnnor lrvr/couRSE-RELEVANT LEARNTNG

SrnN onnos/N Exr G eru eRnloN AssESsM ENT pRtoRtl ES?

We ensure that the assessment accurately captures if students mastered key concepts for the grade
and course by using rubrics to support teaching practices and progress monitoring of benchmarks as
well as individualized IEP goals. The rubrics are designed collaboratively among our teachers to support
appropriate growth, content acquisition and support continued modification of instructional objectives
based on performance and the unique instructional needs of our students. The measures used to
accurately measure student performance are designed specifically for the needs of our students while
ensuring rigorous content is being presented. Throughout the year, our teachers also use both
formative and summative assessments to progress through the mastery of the content presented
through the standards.

Alignment from the NYS Common Core Standards to the NextGen standards is ongoing, developed
and designed with the supportive guidance of NYSED and reviewed twice a year. Teachers have the
opportunity to work collaboratively to utilize crosswalks to make the necessary modifications. Teachers
have the opportunity to do this through collaboration periods as well as conference days built into our
school calendar.
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The results of the assessments are shared among peer educators (common among grade
levels/subjects) and the data is analyzed at the start of the school year with the baseline assessment.
The goals of the courses, in addition to the individual student goals and objectives (including SLOs) are
developed based on the results of the baseline assessments. Continuous meetings and discussions
with teachers and administrators regarding student progress (on smaller benchmarks) are measured
and goals/objectives are adjusted as needed. Results are shared with families via regular
communication from teachers as well as parent teacher conferences and CSE meetings as necessary.

Proficiency Levels are as follows for all K-12 assessments.

t. Below Proficiency: O - 59%

2. Approaching Proficiency 60 - 69%

3. Meeting Proficiency: 70-89%
4. Demonstrating Mastery: 90 - IOO%

lr rHe srlrcrED ASSESSMENT(s) ARE Nor sTANDARDTzED, pLEASE DEScRtBE How rHE AssESSMENT pRocEss ts

coM eARABLE AcRoss cnnoe Levrs/cou RsE-ALt KE cLAssRooMS?

GGUFSD LocalAssessments are standard in course-alike classrooms and are vertically aligned to the
course-specific standards. Curricular goals are mapped (specifically using Atlas at the HS Level) and
revisited throughout the year to ensure alignment to standards, scope and sequence of course and of
course, to the assessments. Teachers are trained in the rubrics, which are consistent across grade levels
when appropriate, to support appropriate grade level development and progress. Vertical discussions
among teachers in course-alike classrooms work collaboratively to determine benchmark standards
(and sometimes samples) to identify the levels of proficiency among the grade levels, and vertically,
identifying areas of expected growth and proficiency.

How ts rHE SELECTED ASSESSMENT ABLE To MAXTMTzE THE EFFIcrENcy wrrH wHrcH sruDENT pERFoRMANcE DATA rs

GATHERED TO ALLOW FOR MORE CLASSROOM INSTRUCTIONAL TIME?

GGUFSD Local Assessments are reviewed annually and modified as needed. Teachers modify teaching
goals based on the data received from the assessments, and adjust teaching and learning objectives as

necessary in an attempt to meet desired achievement levels on assessments throughout the year.
Additionally, individual student performance supports the development of both Student Learning
Objectives to support 1" year's growth in addition to individualized IEP goals which aid in Specially
Designed lnstruction for each student. These practices ensure optimal instructional practices and
more instructionaltime. Data from assessments is reviewed and used to help make instructional
decisions about courses and set instructionaltargeted goals in each subject.

lg nppLtcnaLe, How wtLL TECHNoLoGy BE ulLrzED DURTNG THE ADMrNrsrRATroN oF THE SELECTED ASSESSMENT To
PROVIDE TIMELY AND ACTIONASLE INTORIMNTION?
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Technology may be used to administer some of the GGUFSD Local Assessments as prescribed by

accommodations on students lEPs. Additionally, age/skill level may dictate the administration of some
GGUFSD Local Assessments through technology. The use of technology can aid in a timely
administration of the assessments as well as accurate results presented in a manner to analyze the data
more efficiently. ln both cases, results are presented through the use of technology to aid in more
sufficient analysis.

Plrnsr PRovtDE ANY ADDtIoNAL tNFoRMATToN THAT MAy BE usEFUL wHEN REVIEWtNG youR AppLtcATtoN

ete the
Performance subcom

selected uired Stude
nent (SLOs) and/or is beine used with Ootio lStudent Performance

subcomponent as an SLO:

Process for MeasurinR Student Growth:

Consistent with Department regulations and guidance, an SLO is an instructional planning tool
developed at the start of an educator's course or building principal's school year that includes
expectations for student growth. lt should represent the most important learning aligned to national or
state standards, as well as any other school and LEA priorities. The goals included in the SLO must be

specific and measurable, based on available prior student learning data. Before setting targets for
expected growth, educators will determine students' levels of preparedness at the start of the course by
reviewing relevant baseline data. This baseline data may come from a variety of sources which include,
but are not limited to, a student's prior academic history, pre-tests, or end of course assessments from
the prior year.

SLOs are developed and approved through locally-determined processes consistent with the
Commissioner's goal-setting process. SLOs should be based on the best available student data and should
be ambitious and rigorous for all students. Superintendents must certify that all individual growth
targets used for SLOs represent, at a minimum, one year of expected growth.

WHAT MEASURE(s) oF BAsELTNE DATA ARE usED rN coNJUNcroN wrrH THE sELECTED AssEssMENT To MEASURE sruDENT
GROWTH (Se le Cr All rHnr neelv):
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HlstonrcnL onrn

f cunnrrrrr CoHoRr f Rnrvrous coHoRr(s)

Descntse How rHE HtsroRtcAL DATA rNFoRMs pREpAREDNESS FoR THE couRSE AND ts A GooD

PREDICTOR OF STUDENT GROWTH:

HlsroRtcAl DATA FRoM BorH THE cURRENT coHoRT AS wELL As pREVtous coHoRTS AtD tN THE

DEVELOPMENT OF SLOS TO HELP SET TARGETS. Iru nru nTTe vpTTo MAKE THE MoST INFoRMED

DECISIONS, WE USE I-READY DATA FROM BOTH INSTRUCTIoN AND DIAGNosTIc ASSESSMENTS oVER TIME

AND STUDENT PERFORMANCE ON LocAL ASSESSMENTS. NoT oruIY IS INDIVIDUAL STUDENT DATA UsED,

HISToRIcALTRENDS PER GRADE LEVELS, AND INDtvtDUAL clAssRooMs ARE use o. (Tt-tts tNFoRMATIoN

ls cRlrlcAl To IDENTIFY TRENDS AND AREAS OF STRENGTH AND WEAKNESS tN tNSTRUCT|ON. TH|S, USED

lN coNJUNCTION INDIVIDUAL STUDENT DATA tNCLUDtNG HISTORTCAL ASSESSMENT DATA, pROGRESS

MoNlroRlNG onra (eorH BENCHMARK AND IEP con/oatrclvE DATA) AS WELL As TEACHER

OBSERVATION AID IN THE DEVELOPMENT oF APPRoPRIATE SLO DEVELoPMENT IDENTIFYING ]. vTRn oT

GROWTH AS THE TARGET.

f, ennLv couRSE FoRMATTvE ASSESSMENT AND/oR oBsERVATToNAL DATA

DrscRtsr How rHE EARLy couRsE FoRMATTvE ASsESSMENT AND/oR oBsERVATIoNAL DATA tNFoRMs

PREPAREDNESS FOR THE COURSE AND IS A GOOD PREDICTOR OF STUDENT GROWTH:

EARLY couRsE ASSESSMENTS AND oBSERVATToNs suppoRTTHE EVER-CHANGtNG tNSTRUcTToNAL

NATURE OF THE TENCHIITIC/ITNRNING OBJECTIVES THROUGHOUT THE YEAR. THESE DATA POINTS

SPECIFICALLY SUPPORT THE DEVELOPMENT OF THE SPECIALLY DESIGNED INSTRUCTION FOR EACH

sruDENT BA5ED oN THErR LEARNTNc srvlrs/ruerDS AND THE ATTATNMENT oF THE coNTENT GoALS.

f, enr-nssessMENT

DEScRtBE How rHE pRE-ASSESSMENT TNFoRMS pREpAREDNEss FoR THE couRSE AND ts A GooD

PREDICTOR OF STUDENT GROWTH:

Tur pRr-RssrssMENT By NATURE rs DESTGNED To BE ADMTNTSTERED AT THE srART oF THE vEAR AND

PROVIDES TEACHERS WITH VITAL INFORMATION RELATED TO COURSE-SPECIFIC STANDARDS. THIS

INFORMATION, COV,EIruTO WITH THE ABOVE IS USED TO SET GROWTH TARGETS FOR EACH STUDENT,

DEVELOP TARGETED INSTRUCTIONAL GROUPINGS AND SPECIALLY DESIGNED INSTRUCTIONAL GOALS. IN

ADDITION, THE HISTORICAL DATA USED FROM PRIOR YEARS I-READY, LOCAL AND CLASSROOM

ASSESSMENTS AND INSTRUCTION SUPPORT THE DEVELoPMENT oF APPRoPRIATE SLO DESIGNED To

SUPPORT STUDENT GROWTH AND MOVEMENT TOWARD MASTERY.

| | OTHER

Plensr sPEctFy:

DEScRtBE How rHts BASELTNE DATA rNFoRMs pREpAREDNEss FoR THE couRsE AND ts A GooD

PREDICTOR OF STUDENT GROWTH:
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PlrRse EXPLATN How GRowrH TARGETs FoR EACH sruDENT ARE sET FoR THE SELECTED AssEssMENT AND METHoD oF
CoLLECTING STUDENT LEVEL BASELINE DATA, tNCLUDtNG HOW TARGETS ARE DTFFERENTTATED, AS NECESSARY, BASED ON THE

INFORMATION PROVIDED BY THE BASELTNE DATA. lN PART|CULAR, PLEASE EXpLAtN HOW THE ASSESSMENT tS USED WITH

STUDENTS WHOSE PREPAREDNESS FOR THE couRSE/GRADE LEVEL rS VARTED:

Growth targets are set in accordance to NYSED SLO guidance. Target setting involves the collection and

analysis of student specific data. These individual targets are set with historical data in mind (i-Ready

diagnostics, classroom experiences, past assessments) and of course pre-assessment data. Teachers

collaborate with colleagues and meet with administrators to determine appropriate targets based on
current proficiency, identified growth goals in i-Ready (as appropriate) and classroom data. These data
points help to develop appropriate differentiated targets for each student. Target are set within the O-

100 scale.
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FORM G

Sruorrur AssEssMENTs FoR

TeacxeR AND PRTNcTPAL EvALUATIoN

APPLICANT CERTI FICATION FORM

Please read each of the items below and check the corresponding box to ensure the fulfillment of the technical
criteria.

PLEASE SUBMIT ONE "FORM G" FOR EACH APPLICANT

The Applicant makes the following assurances:

a Please note, pursuant to Section 2.2 of this RFQ, an assessment may be removed from the approved list if such
assessment does not comply with one or more of the criteria for approval set forth in this RFQ

Assurance Check each

box:

The assessment is rigorous, meaning that it is aligned to the New York State learning standards or,

in instances where there are no such learning standards that apply to a subject/grade level,

alignment to resea rch-based learning standards.

To the extent practicable, the assessment must be valid and reliable as defined by the Standards

of Educational and Psychological Testing.

lf used with a Student Learning Objective, the assessment can be used to measure one year's

expected growth for individual students.

For K-2 assessments, the assessment is not a "Traditional Standardized Assessment" as defined in

Section 1.3 of this RFQ.

For assessments previously used under Education Law $3012-c, Education Law 53012-d under RFe

#15-001, or for purposes other than educator evaluation, the assessment results in differentiated
student-level performance. lf the assessment has not produced differentiated results in prior

school years, the applicant assures that the lack of differentiation is justified by equivalently
consistent student results based on other measures of student achievement.

For assessments not previously used i n teacher/principal evaluation, the applicant has a plan for
collecting evidence of differentiated student results such that the evidence will be available by the
end of each school year.

At the end of each school year, the applicant will collect evidence demonstrating that the
assessment has produced differentiated student-level results and will provide such evidence to the
Department upon request.a
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To be comoleted bv t Coovrisht Owner/Assessment Reoresentative the assessment beins
Drooosed and. where . the co-aoolicant LEA:

1. Name of Organization (runse enrrur/wne)

4. Signature of Authorized Representative

2. Name of Authorized Representative (elrnsr

enrrur/wer) 5. Date Signed

3. Title of Authorized Representative (runsr

enrrur/wne)

Greenburgh Graham Union Free School District

L. Name of LEA (pLEAsE nnlrvr/wee ) 4 Signature of

Dara Joseph

2. School Representative's Name (nunsr nnlrur/wne) 5. Date Signed I 1

Acting Superintendent

3. Title of School Representative (elrnsr rnrrur/wne)
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Assessment Methods Description

Capstone Project
Assessment

a

a

Culminating project that assesses competency in multiple areas

Scoring method: pre-specified rubrics

Course-Embedded
Assessment

r Assessment procedures that are embedded into a course's curriculum
o May include test items or projects and may differ between classrooms
e Usuallylocally-developed

r Can be used to assess discipline-specific knowledge

o Scoring methods: raw scores, answer key or pre-specified rubrics

Localized Assessment a

a

Assessment instruments developed and/or adapted within the LEA for
internal use only that are administered across grade level/course

Scoring methods:Answer key, internal scoring

Performa nce-Based

Assessment
o Uses student activities to assess skills and knowledge

r Assesses what students can demonstrate or produce

o Allows for the evaluation of both process and product

o Scoring methods: pre-specified rubrics

Portfolio-Based
Assessment

r Purposeful collections of student work over time to demonstrate
growth and achievement in one or multiple areas

e Usually includes a component of self-reflection
o Scoring methods: pre-specified rubrics

Standardized
Assessment

o Assessment instruments developed outside of the LEA with
standardized administration and scoring

o Psychometricallytested

r Content may not always be linked to local curriculum
o Scoring methods: Answer key, external scoring (i.e., by testing

company, other educators)

Appendix B: Types of Assessment Definitions

s Adapted from Stanford University's lnstitutional Research and Decision Support Assessment Methods publication
(2ot4l.
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Appendix C: Definitions of Growth Models6

Gain Score Model

The Gain Score model is most aligned with what people commonly associate with the idea of growth. The
gain score model quantifies changes in student scores on a particular assessment. For example, if a test
produces scores on a 1"00-point scale, and a student received a score of 70 at time L, and 80 at time 2,

then the gain score would be 10 points. That gain is conceptualized as:

Gain= Xr- X,

where X2 represents that score at time 2, and Xr represents the score at time 1. The underlying
assumption, of course, is that the scores are on the same scale, to make the difference meaningful. This

would imply either that the scores are obtained on a single assessment/parallel forms, where the scores

are comparable, or there is a vertical scale underlying the scores that are being subtracted.

G rowth-to-Proficiencv Model

The Growth to Proficiency Model defines growth in terms of progress toward proficiency. The growth to
proficiency model typically only measures growth for students below proficiency (or any other defined
target). The amount of gain required for a student to reach proficiency is calculated, and a target
amount of gain for a student to exhibit each year to be on track to proficiency is calculated. A student is

said to have exhibited growth if they reach or exceed the target set forthem. There are many different
ways to operationalize this model, and this model does not inherently require a vertical scale. To

aggregate these measures to a teacher level, the percent of students that meet their gain target is

typically used.

Student Growth Percentiles

The Student Growth Percentile (SGP) is one of the most complex models for computing "growth." This

model does not assume a vertical scale. The statistical details of the model can be found in Betebenner
(2009). As noted by Goldschmidt et al. (2012) the SGP does nof measure absolute growth in performance.

lnstead, it is a conditional status model, rather than a growth measure.

ln computing SGPs, a student's performance on a test is compared to hypotheticalstudents' performance

on the test who are predicted to have scored similarly to that student in the past (commonly referred to
as "academic peers," but it is important to note the model estimotes this student group rather than using

an observed student group). A percentile rank is assigned to the student to indicate where in the

6 See also Castellano and Ho (2013) for more complete descriptions of growth models
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distribution of scores of "academic peers" his/her score falls. For example, a student with an SGp of 60
performed better than 60% of his/her hypothetical peers predicted to have similar test score histories.
Many students may receive an SGP of 60, but that does not mean that the change in the performance of
those students is the same. Some of them may have shown more "growth" than others. Because this
model does not measure growth in the sense that is most commonly understood, these results can be

confusing. Therefore, it is important for stakeholders to understand the proper interpretation of the
measure, and how to use it. As with other models, there are variants to this model (e.g. New York City
Residual Gain Model) which are not discussed in detail in this document, since the models are specific to
the jurisdictions, and many of the issues that apply to the overarching model (the SGp) remain.

Proiection Models

The projection model (also called a residual gain or conditional status model) uses a linear regression
model created from a previous group of students to make a prediction about how a student will do based

on his/her previous test scores. That is, for each student, a predicted posttest score (e.g., this year's

summative posttest score) is computed based on a regression equation from a prior year and the students'
pretest (e.g., last year's summative test score). This predicted score is the "projection" of how the student
is expected to do this year. A residual score is calculated for each student by subtracting their projected

score from their actual posttest score. These residual scores represent "growth." Students whose actual
posttest scores are larger than their projected posttest scores demonstrate positive growth.

Value-Added Models

Value-added models are typically used for measuring teacher or school effectiveness, rather than
individual student growth. Student achievement data (via test scores) are used as inputs into the model
to determine the effect that the teacher (or school) has had on the student. One of the great
differentiating factors of value-added models compared to other student growth models is the ability to
include student-level covariates, or background variables. By including these variables in the models, we
attempt to "level the playing field" for making comparisons among teachers and their effects on student
learning.

There is no one value-added model; rather it is a class of models, whose goals are to determine what
impact a teacher has on student performance after controlling for student background experience,
typically including prior academic achievement. The models are typically hierarchical linear models, with
models for the student-level, classroom-level, and teacher level (the model can be extended to school-
level as well, of course).

To compute a value-added score, the expected growth (based on previous achievement and background
variables) is computed for each student in a classroom. The actual "growth" of the student is compared
to the expected growth, and the difference between the two is the "achievement beyond expectation";
this can be a positive or a negative value. The average value of these differences is computed for a teacher.
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This is the value-added score for the teacher. lt can be conceptualized as the average residual of the
students'growth. Value-added models are currently popular, and are being used in North Carolina, Ohio,
Pennsylvania, and Tennessee, among other states.

References

Castellano, K. E, & Ho, A. D. (201-3). A proctitioner's guide to growth models. Washington, DC: Council
of Chief State School Officers.

Lee, W. (2010). Classification consistency and accuracy for complex assessments using item response
theory. Journal of Educotionol Meosurement, 47(I), L-L7.

Livingston, S. A., & Lewis, C. (1995). Estimating the consistency and accuracy of classifications based on
test scores. Journal of Educational Meosurement, 32(2), 179-97.
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Appendix A: New York State learning Standards

The New York State Learning Standards are adopted by the New york State Board of Regents for
ed ucational purposes including assessment, curriculum, a nd professiona I lea rning.

For the purposes of this RFQ Applicants must demonstrate that the assessment is aligned with the New
York learning standards for applicable content area and grade level the assessment is designed to
measure.

ln instances in which there are no such standards that apply to the content area /grade level, evidence of
alignment must be provided to research-based learning standards.

Please see the NYSED website for further information on current NyS Learning Standards
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