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• Provides direction and support to inform Statewide policies and 
programs related to best practices across PreK to Grade 3. 

• Support LEAs in the provision of high-quality prekindergarten 
• programming 

• Guidance for Voluntary Registered Nursery Schools and Kindergartens 

• Support early learning providers, school districts, and families 

• Remains current with review of research to inform policies and practices 
related to early childhood education 

• Monitors State-Administered Prekindergarten 
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Participants will: 

Learn about the benefits to both students and 

educators of bringing SEL to the district. 

Understand the transformative power to create 

nurturing environments, enhancing academic 

outcomes, and building a foundation of lifelong 

well-being in our schools. 

hf~ Hear from districts who will explain their inspiring 

A-A examples of how SEL has impacted their school 

and community. 
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Educating 
Educatin,g the m~nd without 
edu1cating_ the, heart is no 

1education at a,I . 
- ~ 
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Academic success in young individuals is influenced by their social
emotiona I competence. 

Research done through a meta analysis of 213 rigorous 
studies of SEL in K-12 schools showed: 

• better academic performance 
• improved attitudes and behaviors 
• fewer negative behaviors 
• reduced emotional distress 

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D. & Schellinger, K. B. (2011). The impact of enhancing students' social 
and emotional learnin : A meta-anal sis of school-based universal interventions. Child Develo ment, 82(1): 405-432. == 
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TheCASEL 5 

Self-Awareness 

Self-Management 

Social Awareness 

Relationship Skills 

i:==:i-- Responsible Decision-Making 
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NY'S SEL GOALS: CENTERING EQUITY 

l. Young people develop a self-awareness that nurtures and affirms 
a strong sense of identity, informs decisions about their actions, 
and builds a sense of agency. 

2. Young people use social awareness and interpersonal skills to 
establish, navigate, and maintain mutually supportive relationships 
with individuals and groups that nurture a strong sense of 
belonging. 

3. Young people demonstrate intentional decision-making skills and 
behaviors that consider social, emotional, and physical safety and 
well-being in personal, school, and community contexts. 
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Base Indicator 

Learners wi II be 
able to: 

1 C,. Demonstrate 
skiHs relat,ed to 
setting and 
workiing toward 
personall and 
academic goals. 

Adults 

Adults wi Ill develop 
and practice the 
abi liities to: 

1C,.A. Have clea.r 
persona.I and 
professional go.als 
and actively work 
tow.a.rd meeting 
and/or sustaining 
them .. Understand 
how regular sellf-care 
supports their goals. 

1 C,.B. Understand 
which strateg ies and 
coping1 mechan isms 
work best for them 
.and apply them w hen 
dealing with 
obstacles .. 

Early Elementary 
(K-2) 

Adults will s pport, 
teach and model for 
young people as 
they learn to: 

1 C,.,1 a. Identify and 
set short-term 
personal or academic 
goals. 

1 C,.1 b. Describe how 
learning is helpful to 
their personal and 
a.cademic growth. 

Late Elementary 
(3-5) 

Adults will 
support, teach 
and model for 
young people as 
they learn to: 

1 C,.,2a. Set a short
term goal and begin 
working1 toward it 

1 C,.,2b. Identify 
steps in working 
toward a goal .. 

IM1iddl,e School 
{6-8) 

Aduilts will support, 
teach and 1m1odel for 
young peop,1le as 
they l,earn to: 

1 C .3a. Develop a 
plan and prioritize 
steps in working 
toward a. goal. 

1 C .3b. Monitor 
progress on a. short
term g1oal and make 
necessary 
adjustments to their 
plan to work toward 
their g10al 

Early HS 
(9-10) 

Adults will 
support, teach and 
model for young 
peop,l1e as they 
learn to: 

1 C.4a. Dev1elop one 
or more long1-term 
goals and 
sequential action 
steps in worki ng1 
toward them. 

1 C.4b. Mlon itor 
progress toward 
long1er-term gDals,, 
identifyi ng1 
indicators that a lign 
w ith their priorities, 
and acknowledg1i ng1 
barriers within and 
beyond their 
inf luence. 

Late HS 
(11-12) 

Adults will support, 
teach and mode1I 
for young people 
as they learn to: 

'1 C,.5a,. llde111tify 
personal and 
syst1emic resources 
to mitig1ate barniers 
to achieving go.a.ls , 
including those 
related to 
oppression, power, 
and priv ileg1e. 

'1 C,.5b. !Identify and 
apply strategi1es 
intended to address 
their obstacles in 
working toward 
goals beyond high 
school .. 

Office e f 
Early 
Learning 



nti Lf i ker nnov v P Solv r 

_,____
G °' l e. 

n 

Ct11mm ni tioir r;e 

Office ef 
Early 
Learning 





The Pyramid Model for 
Promoting Social-Emotional 
Competence in Infants and 
Young Children 

iargeted Social 
Emotional Supports 

Environmerrte 
High QualttY Supportive 

ri 
& ~eponeive ~1at1onehipe 

Nurtu nQ 

Effective Workforce 
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The Pyramid Model is a framework of evidence-based practices for 
promoting young children's healthy social and emotional 
development. 

• Early childhood special education personnel 
• Early intervention personnel 
• Early educators 
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1argeted Social 
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The model is supported at the foundation by an 
effective workforce. The foundation for all the 
practices in the Pyramid Model are the systems 
and policies necessary to ensure a workforce 
able to adopt and sustain these evidence
based practices. 

,argeted Sooial 
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Universal supports and responsive relationships and high 
quality environments. At the the universal level we include the 
practices needed to ensure the promotion of the social 
development of all children. 

• High Quality Environments 
o Inclusive early care and education environments 
o Supportive home environments 

• Nurturing and Responsive Relationships 
o Essential to healthy social development 
o Includes relationships with children, families, and team 

memebers 
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Prevention which represents practices that are targeted 
social emotional strategies to prevent problems. The 
prevention level includes the provision of targeted supports to 
children at risk of challenging behavior. 

• Targeted Social Emotional Supports 
o Explicit instruction and support 
o Self-regulation, expressing and understanding 

emotions, developing social relationships and 
problem-solving 

,argeted Sooial 
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