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Directions
This Self-Assessment is the focus of the first plan development team meeting. School Comprehensive Education Plan (SCEP) team members should preview the Self-Assessment prior to the first team meeting and be prepared to respond when the team comes together.
At the meeting, the principal should lead a discussion about each of these indicators and complete the assessment with the team. The results of this Self-Assessment will be used during the second plan development meeting, during which the team will review survey results from the teacher, student, and family surveys and compare those results to how the team assessed itself. 
These items are designed for the team writing the SCEP to assess the degree to which key systems and structures are clearly defined, consistently implemented, and widely understood across the school.
The following indicator questions are categorized by domain and are intended to be rated on a four-point scale:
1 – Not Yet
2 – Somewhat
3 – Mostly
4 – Yes
IDK – I don’t know / I need to find out

In addition to rating the indicator questions, teams may want to include any evidence of student impact in the Notes column of the table for each indicator. Consider the following questions:
· What evidence do we have that this is changing outcomes for kids?
· What is working well and how can it be leveraged? 
· What is not working and how can it be improved?
Self-Assessment

Teacher Learning
Purpose: Strengthen teaching by creating coherent, sustained structures for adult learning that are collaborative, reflective, and directly tied to classroom practice.
Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK – I don’t know / I need to find out
	Indicator
	Rating
	Notes

	1. Pull-out PD is designed so that teachers attend it with those they work closest with (grade-level teams).
	
	

	2. Pull-out PD is extended beyond the PD to connect to what teachers work on later in coaching and collaborative team meetings.
	
	

	3. PD sessions address how to support students like those in our building and how to support all learners, including those below grade level, in meeting grade-level expectations.
	
	

	4. Those who lead PD have strong facilitation skills, understand our local context, and have experience helping teachers develop ambitious, equitable instruction.
	
	

	5. Teacher team meetings are well structured, purposeful, and focused on improving student learning rather than logistics or compliance.
	
	

	6. Collaborative time connects directly to classroom practice and helps teachers understand both how a strategy looks in action and why it works.
	
	

	7. Teams use collaborative time to study lessons, review student work, or test and refine strategies together, not just share resources.
	
	

	8. Instructional coaching is centered on content and practice, through modeling, co-teaching, and reflection, not on compliance or administrative tasks.
	
	

	9. Teachers in our building regularly access those with expertise to strengthen their teaching.
	
	

	10. Coaching, PD, and team collaboration reinforce the same instructional priorities, so teachers receive consistent support across all settings.
	
	


Overall Reflection Questions – Teacher Learning
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below to better understand varying perspectives on the strength of existing structures and routines to promote continued teacher professional growth.  
· What evidence shows that professional learning is improving instructional practice and student learning?
· How consistent are the messages and priorities teachers hear across PD, coaching, and collaborative team meetings?
· Which aspects of our teacher learning system (PD, coaching, team time) are working well, and which are not yet aligned?
· Do teachers have access to the right expertise and support to strengthen their content knowledge and pedagogy?
Rigorous, Standards-Aligned Instruction
Purpose: Ensure every student has access to appropriately challenging, high-quality learning that prioritizes deep thinking and application.
Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK – I don’t know / I need to find out
	Indicator
	Rating
	Notes

	1. We have a clear, shared vision of what strong instruction looks like, and staff across the school describe it in similar terms.
	
	

	2. Teachers and leaders share a common understanding of what high-quality student learning and work look like, including the level of thinking and reasoning expected.
	
	

	3. Teachers use the adopted curriculum as intended, making thoughtful adjustments when needed without lowering rigor.
	
	

	4. We have ways to ensure students who are below grade level still engage with grade-level content rather than watered-down work.
	
	

	5. Instructional expectations are reinforced through planning meetings, classroom visits, and feedback so staff hear consistent messages about what matters most.
	
	

	6. We regularly look at student work and classroom practice together to check whether instruction matches our shared expectations for rigor and depth of learning.
	
	

	7. Across classrooms and grades, students experience comparable levels of challenge and support.
	
	

	8. We have a way to make sure that teachers’ time and efforts are focused on essential instructional priorities, avoiding initiative overload, low-value assessments, and rushed curriculum coverage.
	
	

	9. We regularly look for and address sources of inconsistency (for example, pacing differences or off-level assignments).
	
	


Overall Reflection Questions – Rigorous, Standards-Aligned Instruction
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below to better understand varying perspectives on the strength of existing structures and routines to ensure all students have access to rigorous, standards-aligned instruction.
· What evidence shows that students across classrooms experience similar levels of rigor, thinking, and opportunity to learn?
· How do we know our instructional vision is showing up in real classrooms and student work?
· Where do we still see variation in instruction or access to grade-level content, and what causes it?
· How can we better ensure that students who are below grade level engage with grade-level material without lowering expectations?
Every Student Thrives
Purpose: Create conditions where all students feel safe, known, and supported to learn and grow.

Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK –  I don’t know / I need to find out

	Indicator
	Rating
	Notes

	1. Staff across the school share a common understanding of what it means for every student to thrive academically and socially.
	
	

	2. Systems are in place to make sure every student is known well by at least one adult who understands their strengths, interests, and needs.
	
	

	3. Teams have clear routines to identify students who need extra help and to coordinate supports so no student “slips through the cracks.”
	
	

	4. Students who need additional support still engage with grade-level content and expectations, rather than being given easier work.
	
	

	5. Expectations, routines, and supports for students are consistent across classrooms and grade levels.
	
	

	6. Our school monitors patterns in student participation, belonging, and achievement to identify and address inequities.
	
	

	7. We have supports in place to make sure students that may feel different from the majority of students are not alienated.
	
	

	8. Students have regular opportunities to share their ideas and make meaningful choices within their learning.
	
	

	9. Feedback from students and families is used to strengthen relationships, improve supports, and create a greater sense of belonging across the school.
	
	



Overall Reflection Questions – Every Student Thrives
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below to better understand varying perspectives on the strength of existing structures and routines to ensure all students feel safe, known, and supported to learn and grow.
1. What evidence shows that every student feels known, supported, and challenged?
2. Do students across groups and classrooms experience comparable expectations, care, and opportunities?
3. How do we know our systems for monitoring progress and coordinating supports are making a difference?
4. How are student and family voices influencing how we improve belonging and support structures?

Attendance
Purpose: Ensure attendance systems promote consistency, shared responsibility, and student belonging so that students are present, engaged, and supported to learn.
Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK –  I don’t know / I need to find out

	Indicator
	Rating
	Notes

	1. We have clearly defined roles and routines for monitoring attendance and responding when patterns raise concern.
	
	

	2. Attendance data are reviewed regularly by the right adults (e.g., teachers, counselors, administrators) rather than sitting in isolation.
	
	

	3. When attendance concerns arise, our response focuses on understanding barriers and student needs, not just enforcing rules or consequences.
	
	

	4. We have consistent routines for sharing relevant information about students with attendance concerns across adults who work with them
	
	

	5. When school avoidance or chronic absenteeism is suspected, we have a clear process for considering underlying academic, social, or mental health needs
	
	

	6. Students who miss school are welcomed back in ways that support reengagement and belonging rather than embarrassment or punishment.
	
	

	7. Our approach to tardiness is consistent across the school and does not unintentionally discourage students from attending for the rest of the day.
	
	

	8. Attendance expectations and responses are applied consistently across classrooms and grade levels.
	
	

	9. We intentionally use attendance patterns to learn about our systems (scheduling, routines, transitions) and adjust them when needed.
	
	

	10. Overall, our attendance structures help students feel known, supported, and expected to be present.
	
	



Overall Reflection Questions – Attendance
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below:
1. Where do our attendance responses feel supportive and effective, and where do they feel reactive or inconsistent?
2. How well do adults across roles understand their responsibility in supporting attendance?
3. In what ways might our routines for tardiness, reentry, or follow-up unintentionally create barriers for students?
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