DCIP Team Consistency and Coherence Self-Assessment
DCIP Team Self-Assessment: 
Supporting Structures for 
Consistency and Coherence
Directions
Central Office members of the DCIP Team should complete this self-assessment as part of the Needs Assessment process during Meeting 1. 
· School-based DCIP members will complete a separate survey that addresses similar questions and therefore should not complete this self-assessment with the Central Office team. 
· School-based members will not participate in Meeting 1; they will join the team for Meeting 2, at which time the team will review and compare the survey results with the Central Office self-assessment. 
This separation is intended to protect anonymity during the needs assessment process and to ensure that Central Office team members receive candid feedback.
The purpose is to examine the extent to which district-level systems, policies, staffing, and guidance are supporting or unintentionally hindering schools’ ability to deliver consistent, coherent, and inclusive learning experiences for students.
These indicators focus specifically on district actions, not school implementation. Ratings should reflect what the district has put in place, protected, funded, and reinforced over time.
The following indicator questions are categorized by domain and are intended to be rated on a four-point scale:
1 – Not Yet
2 – Somewhat
3 – Mostly
4 – Yes
IDK – I don’t know / We need to find out
Teams may wish to note evidence, examples, or implications for schools in the Notes column.
Teacher Learning
Purpose: Create district conditions for coherent, sustained professional learning that is collaborative, practice-embedded, and aligned to instructional priorities.
Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK – I don’t know / I need to find out
	Indicator
	Rating
	Notes

	1. We set clear district expectations that ideas introduced in district professional development are explored more deeply during teacher collaborative time and reinforced through coaching.
	
	

	2. District professional learning focuses on a small number of instructional priorities that remain stable long enough for teachers to meaningfully improve their practice.
	
	

	3. When teachers attend district professional development, we structure participation so teachers attend with their teams and have opportunities to unpack and apply learning together.
	
	

	4. We provide clear guidance and tools for how teacher collaborative meetings should be structured to focus on improving instruction rather than logistics or compliance.
	
	

	5. Our district supports help schools move teacher collaborative time beyond coordination tasks and toward examining practice, student work, and instructional decisions.
	
	

	6. Teachers across our schools have access to instructional coaches or content experts who can support ambitious, standards-aligned instruction.
	
	

	7. District expectations and staffing decisions protect coaching roles so coaches can focus primarily on improving instruction rather than administrative or compliance tasks.
	
	

	8. District systems promote continuity in teacher learning so instructional priorities and learning routines remain intact despite turnover in school leadership or staff.
	
	

	9. We provide ongoing training and support for those who lead teacher collaboration to strengthen facilitation and adult learning skills.
	
	



Overall Reflection Questions 
After completing the indicators above, district teams may find it useful to discuss:

1. What aspects of district guidance help teacher teams focus on improving instruction, and what still pulls them toward logistics or compliance?
2. How well do district structures ensure continuity in teacher learning across schools and over time?
3. Where do schools experience fragmentation that originates at the district level?

Rigorous, Standards-Aligned Instruction
Purpose: Ensure district systems support consistent access to challenging, high-quality learning that prioritizes deep thinking and application across schools.
Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK – I don’t know / I need to find out
	Indicator
	Rating
	Notes

	1. I am clear on the district’s vision for high-quality instruction, and it is consistently communicated across roles and departments.
	
	

	2. We communicate clear instructional look-fors that help school leadership teams develop a shared understanding of strong instruction.
	
	

	3. The instructional look-fors we prioritize and the way in which we communicate these look-fors elevate student thinking and the district’s instructional vision, rather than superficial or compliance-oriented elements.
	
	

	4. District guidance helps leaders notice and examine variation in rigor and curriculum use across classrooms and schools.
	
	

	5. Our monitoring and review processes help schools focus on improving instructional quality, not simply demonstrating compliance.
	
	

	6. District curriculum guidance supports deep learning and student thinking rather than pressure to rush through content.
	
	

	7. District systems help schools ensure students below grade level continue to access grade-level content with appropriate support.
	
	

	8. Curriculum materials, assessments, and instructional messaging are aligned and reinforce the same priorities.
	
	

	9. Central office roles (principal supervisors, curriculum & instruction, special populations) are intentionally coordinated so schools receive aligned guidance rather than mixed messages.
	
	

	10. We have a way to make sure that teachers’ time and efforts are focused on essential instructional priorities, avoiding initiative overload, low-value assessments, and rushed curriculum coverage.
	
	

	11. Overall, district clarity, consistency, and coherence minimize differences in students’ learning experiences based on school or classroom assignment.
	
	



Overall Reflection Questions – Rigorous, Standards-Aligned Instruction
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below 
1. How do we know our instructional vision is showing up consistently in classrooms?
2. Where do we still see variation in instruction or access to grade-level content, and what causes it?
3. Where might district guidance unintentionally create variation or mixed messages?

Every Student Thrives
Purpose: Create conditions where all students feel safe, known, and supported to learn and grow.

Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK –  I don’t know / I need to find out

	Indicator
	Rating
	Notes

	1. District expectations and staffing decisions help minimize pulling teachers from classrooms and ensure access to high-quality substitutes when it does occur.
	
	

	2. District systems make it easy for schools to identify students needing additional academic, social, behavioral, or attendance support before gaps widen.
	
	

	3. District data systems allow schools to view academic, behavioral, attendance, and support data together to inform coordinated decision-making.
	
	

	4. The district coordinates and funds partnerships with community-based organizations, health providers, and mental health agencies to address student needs beyond the schoolhouse.
	
	

	5. The district expands and sustains access to advanced coursework, enrichment, arts, athletics, and career pathways so opportunity is not determined by school assignment.
	
	

	6. District policies and staffing decisions support equitable access to counseling, mental health services, and student supports based on need.
	
	

	7. District guidance helps schools ensure interventions do not replace access to rigorous, grade-level learning.
	
	

	8. District priorities and messaging make it clear that schools are expected to support growth for all students, rather than focusing primarily on students near accountability cut points.
	
	

	9. Student support systems remain stable and effective even during leadership transitions or budget changes.
	
	

	10. The district funds translation and family engagement infrastructure so schools can communicate consistently across languages, cultures, and contexts.
	
	

	11. Overall, district systems help ensure students’ sense of belonging and support does not depend on which school they attend
	
	



Overall Reflection Questions – Every Student Thrives
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below :
1. Where do schools still rely on informal workarounds because district systems are missing or unclear?
2. How consistently do students across schools experience access to supports, enrichment, and pathways?
3. How do district decisions protect students’ sense of belonging during leadership, staffing, or budget transitions?

Attendance
Purpose: Ensure district attendance systems promote consistency, shared responsibility, and student belonging rather than compliance.

Rating Scale
1 – Not Yet  2 – Somewhat  3 – Mostly  4 – Yes  IDK –  I don’t know / I need to find out

	Indicator
	Rating
	Notes

	1. The district has a clear, shared attendance framework that emphasizes understanding barriers and student needs.
	
	

	2. District early warning systems flag attendance concerns alongside indicators of disengagement or unmet needs.
	
	

	3. District policies and guidance discourage punitive attendance responses and support problem-solving approaches.
	
	

	4. Schools have clear referral pathways to district-funded mental health and reengagement supports when attendance concerns arise.
	
	

	5. The district engages community resources to support the needs of students and families.
	
	

	6. District guidance ensures consistent, welcoming approaches to absences, tardiness, and reentry across schools.
	
	

	7. Attendance data are used by the district as a learning signal to adjust policy, scheduling, transportation, or supports
	
	

	8. District investments support school connectedness and belonging (e.g., enrichment, reengagement, community partnerships) as a strategy for improving attendance.
	
	



Overall Reflection Questions – Attendance
Upon completion of the items above, teams may find it useful to discuss any of the questions listed below:
1. How do district attendance systems support belonging rather than compliance?
2. Where do district policies create barriers that schools cannot solve alone?
3. How effectively does the district use attendance data to improve systems?
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