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Definition

“Authentic materials are those
created for some real-world purpose
other than language
learning...provided by native

speakers for native speakers”
(Zyzik & Polio, 2017, p. 1)



Definition

“...written and oral communications
produced by members of a
language and culture group for
members of the same language and
culture group”

(Shrum & Glisan, 2010, p. 85)



Why Authentic Resources?

CORE PRACTICES

(—————— For World Language Learning —0)

Facilitate Target Language Comprehensibility

Students and teachers speak, listen, read, write, view, and create in the target language 90%

ar more during el gom time- comnrehencihle inn ante and interaction

Guide Learners through Interpreting Authentic Resources ™=
Present interactive reading and listening comprehension tasks using authentic cultural texts aa
with appropriate scaffolding while promoting interpretation “! ,.,,'

"="}' Design Oral Interpersonal Communication Tasks

Teachers design and carry out interpersonal communication tasks for pairs, small groups,

_’I and whole class instruction.
Plan with Backward Design Model X
k_/

Instructors identify desired results THEN determine acceptable evidence THEN plan learning
experiences and instruction.

Teach Grammar as Concept and Use in Context
Teach grammar as concept and use in context. Students focus on meaning BEFORE form.

ACTFL Provide Appropriate Oral Feedback 8&)

ol Compor sons:
Cubut e e g © p

TS R S Oral corrective feedback is a tool for mediating learning and language development.

TEACHING OF FOREIGN LANGUAGES

Visit www.actfl.org/virtuallearning



Why Authentic Resources?

Potentially rich
source of

real language in
real use from a

real context that is
cultural in nature.




What about Motivation?

e Authentic resources
are not motivating by
nature.

e Selection of text and
tasks is key!




“Make it a goal to become a
collector of interesting texts
of all sorts on the topics in

your curriculum.”
S. Kane, 2003, p. 90

About Collecting #Authres
e




Where to
Find
Authentic

Resources



http://zachary-jones.com/zambombazo/
http://zachary-jones.com/zambombazo/
https://twitter.com/hashtag/authres?lang=en
https://twitter.com/hashtag/authres?lang=en

K Enlaces

passion4theprofession o

So much to share!

SAFE | State Agencies | Online Senvices Chio.gov

Ohio | M&atn  *@BveBDwm a

How do | select authentic resources
for my language classroom?

Horme > Learning in Ohio > World Languages > World Languages Model Curriculum > Model Curriculum
Components > Instructional and Authentic Resources

Instructional and Authentic

»Workd Languages Mode! Reso-u_[‘ces
Curriculurm
Model Curriculum Components Teachers ¢an find an extensive st of authentic audio, video, print and instructional resources,

Introduction to Learning suggested by world language educators throughout Ohio.

Standards

Expectations for Leaming

Content i + Authentic + Diverse Learners

Instruction and + Technalogy + Mative Speabers

N . + Web * ¥ Programs

&um“ land Authertic + Video Lessons + What Does Proficiency Look Like?
Elementary Resources
Strategies for Locating
Resources
Classroom Portals with henti by Lang; Theme and Topic
Sample Video Lessons Totniy o " . their language in reak

L o FES255 P ¥ 1o uage in real-workd

Technology and Digital B . N X P
Learning Guidance situations, using awthentic cultural e, native

speakers for native speakers). These lists of authentic resources are categorized by themes and


https://passion4theprofession.com/2017/09/17/how-do-i-select-authentic-resources-for-my-language-classroom/
https://passion4theprofession.com/2017/09/17/how-do-i-select-authentic-resources-for-my-language-classroom/
http://education.ohio.gov/Topics/Learning-in-Ohio/Foreign-Language/World-Languages-Model-Curriculum/World-Languages-Model-Curriculum-Framework/Instructional-Authentic-Resources
http://education.ohio.gov/Topics/Learning-in-Ohio/Foreign-Language/World-Languages-Model-Curriculum/World-Languages-Model-Curriculum-Framework/Instructional-Authentic-Resources
http://senorasherrow.weebly.com/enlaces.html
http://senorasherrow.weebly.com/enlaces.html

“...not every resource is right for every level
of a learner, and so some type of criteria is

necessary for eva

uating the quality and

appropriateness of an authentic resource

before employing it in instruction.”
A. Leonard, 2014

About Selecting #Authres



https://www.amylenord.net/blog/how-to-evaluate-an-authentic-resource

Considerations in Authentic Text Selection

e Plan for

redundancy
e Plan to CNUNK

larger texts

e Judge ifitis
appropriate to

the age and context

e Plan for appropriate
level of content

tamiliarity

Linguistic
Complexity
e Plan for (some) prior

vocabulary
knowledge




Selecting authentic resources that are...

Authentic fesources can be
J . Video ciips Posms
Audio clips Songs
uthentic e -
Infographics Podcasts
Advertisements Images
Momes Quotes.
® Prepared by and for the target language Movia traers Charts, maps
users

® Created solely for the use of target
language speakers for pleasure or
information

\/ Accessible

/Appea.]ing ® Appropriate to students’ age and

proficiency level

® At an appropriate level of rigor or
[ ] i challenge
.ﬁ?g:::it:; to real fite ®Rich in visual support, cognates,
® Attention-grabbing known words, and other text features
®Novel, humorous ®yUseful in creatinlg‘;nlinkise:jo prior
® Tech-based owledge

FHTERR
| —

® Matched to learning targets

® Opportunities to practice interpretive skills

® Springboards for interpersonal/presentational tasks

® Examples of vocabulary, language structures, and
culture in context

® Sources of comprehensible input

“Adapt the task, not the text.”

€ munde. de la dase de la Senvona Lenond

HOW TO EVALUATE AN AUTHENTIC RESOURCE

2012014 1 Comment LENOLANDIA:

With every passing day more and more attention is being paid to the value of using authentic resources in world (n.} A special place where
language instruction. The benefits of authentic resources to both students and teachers of world language are rich, we remember that

and the time and scrutiny it takes to find a quality resource can be so worth it. But, scrutiny is necessary. While [ have students are humans that
been a proponent that authentic resources can be used in teaching any level of language learner, including novices, need to feel loved and
not every resource is right for every level of a learner, and so some type of criteria is necessary for evaluating the important, where their

quality and appropriateness of an authentic resource before employing it in instruction. achievements are



https://www.amylenord.net/blog/how-to-evaluate-an-authentic-resource
https://www.amylenord.net/blog/how-to-evaluate-an-authentic-resource

“Great authentic resources
are hard to find, so you don’t

want to squander them.”
R. Blouwolftf, 2007, p. 42

About Implementing #Authres
e




Two Examples
of “Naot

Squandering”
the Resolirces

Authentic
Materials

Applying Second
Language Research to
Classroom Teaching

MICHIGAN

w, ey backpack, there are two books.
1Y iand a pecil. 1o have  blne pem*
Souzed amilinr? A1 some point or another, all
teachirs of Nowice studenes have 10 intro-
e the vocabulary of the classroom and
school Bant b cam we o beyond teacking
liszs of school supplics and dasly schedules
o mcorporase mserculburality. higher-onder
uhinking skills, and social justice 1ses—
with students who have sudied the langage
fox bess than & ¥ found cex answer 1o
thins questices when | waote  thematic uni
rocted i engaging autheniic rowures

Wrating with a Novice High target tn

1 coraned 3 French 7 wnn an ghobal

2

and stuly challenges in aducation with a par-
thoalar focis on the French-spesiomg worlkd
This wnit was mspired by Donna Clementi
snd Laura Ternilly unit om challenges i edu-
catm | www actfl oegipublicationsfivaks-
and-brochuresthe- keys plossing learning .

Getting Started: Haok Students with
Authentic Resoueces

ok —imeant 1o entice stisdersty
o 1 opened the uait—was 8 video made
by amd for middle schoolers in east.
e Framoe tha showed their typecal
sl ey (s youtnbe comiwaichve

choose for your uni, be sure its
and engaging for your learners
leanared & school with & bie

band-reader in the cafeteria and &

Tooshall table in the stadent loange, kor
example
Once you have chosen your hook, pet
everything you can om of 0 Great au-
thentic resources e hard to find, 50 you
don't want 1o squander them. First, my
sudents watched the video withous ssdio
und completed a processing guide where
1 asked themn oo (1) Answer iraefTalse
questians by focusing on visuals, sad (1)
Establish the onder ol » French school day
These pon-verbal proce ks helped
i Mudents 1o the resource and Laid the
of imerpretive
e that followed 1 haghly secommsend
an srodue
studehits’ combde
learrwes aze ready to succeed on |
tive tasks

Tt Liwisasit Enwcarca « Ocr /Mo 2017




ﬁ...there is scarcely a right or\
wrong text for a particular
learning level, but there are
definitely right or wrong

tasks”

K Swaffar & Arens, 2005, p. 61




Selecting the Tasks — General Considerations

" Focus on meaning before form

= Attend to authentic language

" Vocabulary, structures, chunks of language

" Plan for students’ active engagement



Plan for Strategy Integration

= Activate / draw on background knowledge
" Skim for main idea

" Scan for details

= Guess meaning in context

" Use visual support



Examine the Can-Do Statements

NOVICE INTERMEDIATE
PROFICIENCY BENCHMARK PROFICIENCY BENCHMARK

In my own and other cultures I can In my own and other cultures I can

identify products and practfices to help make comparisons between products

me understand perspectives. and practices fo help me understand
perspectives.

INTERPRETIVE COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE

ing pracliced or

PERFORMANCE INDICATORS PERFORMANCE INDICATORS

What can | understand, interpret or analyze

. thentici ti | texts? In my own and other cultures I can In my own and other cultures I can
In authentic '"forma lonaltexts: identify some typical products relafed to compare products related to everyday
PRODUCTS familiar everyday life. life and personal interests or studies.
ryday p

PERFORMANCE INDICATORS

NOVICE LOW NOVICE MID NOVICE HIGH
I can identify memorized or familiar I can identify some basic facts from I can identify the topic and some !n my ewn and ojrher cullur'es I can I qnd, other cultures I can
: z ; : identify some typical practices related to compare practices related to everyday
words when they are supported by memorized words and phrases when isolated facts from simple senfences in familiar evervday life life and personal inferests or studies
gestures or visuals in informational texts. they are supported by gestures or visuals ~ informational texts. e o ’

in informational texts.



https://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements
https://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements
https://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements
https://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements

Design Tasks for the Proficiency Level

v Guiding question(s)
v’ Binary questions (either-or, agree-disagree)
v' Wh- questions
v’ Sequencing
v" Fill-in partially-completed...

" Graphic organizer, paragraph, sentences
v’ Peer support

v’ Teacher scaffolding
" Sequencing of tasks, pauses, multiple passes...

Novice



/"Lamua@ acguisition mlght\
actually take place in the
'space surrounding' the

authentic resource.”

k Kristy Placido (2013) /
L—

https://kplacido.com/2013/02/19/5-tips-for-using-authres/



https://kplacido.com/2013/02/19/5-tips-for-using-authres/

The Selected Authentic Resource



https://www.youtube.com/watch?v=jy-LQ8ehbkI
https://www.youtube.com/watch?v=jy-LQ8ehbkI

Plan for the Surrounding Spaces

Reading, Listening,

Interpretive

Presentational

Spealing,
Writing for an

Audience Interpersonal

Spontaneous
Two-Way
Interaction




Examine the Can-Do Statements

INTERPERSONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE

PROFICIENCY BENCHMARK

I can communicate in spontaneous spoken, written, or signed conversations on both very familiar and everyday fopics, using a

variety of practiced or memorized words, phr

simple senfences, and questions.

How can | exchange information and ideas

NOVICE LOW

I can provide information by answering
a few simple questions on very familiar
topics, using practiced or memorized
words and phrases, with the help of

gestures or visuals.

in conversations?

PERFORMANCE INDICATORS
NOVICE MID

| can request and provide information
by asking and answering a few simple
questions on very familiar and everyday
topics, using a mixture of prucﬁced or

memorized words, phrases, and simple
senfences.

NOVICE HIGH

I can request and provide information
by asking and answering practiced and
some original questions on familiar and
everyduy topics, using simp|e sentences
most of the time.

NCSSFL-ACTFL CAN-DO STATEMENTS

)

®

How can | present information to
give a preference, opinion or persuasive argument?

NOVICE LOW

I can express my likes and dislikes
using practiced or memorized words
and phrases, with the help of gestures or
visuals.

to inform, describe, or explain?

PERFORMANCE INDICATORS

NOVICE LOW

I can name very familiar people,
places, and obijects using practiced or
memorized words and phrases, with the
help of gestures or visuals.

PRESENTATIONAL COMMUNICATION
PROFICIENCY BENCHMARKS + PERFORMANCE INDICATORS

NOVICE

PROFICIENCY BENCHMARK

PERFORMANCE INDICATORS
NOVICE MID

I can express my likes and dislikes on
very familiar and everyday topics of
interest, using a mixture of practiced or
memorized words, phrases and simple
sentences

How can | present information

NOVICE MID

| can present on very familiar and
everyday topics using a mixture of
practiced or memorized words, phrases
and simple sentences.

ryday topics using a variety of prac

Invite peophe o review a shared

or memorized words, phra

NOVICE HIGH

I can express my preferences on famim
and everyday topics of interest, using

simple sentences most of the fime.

NOVICE HIGH

I can present on familiar and everyday
topics, using simple sentences most of the
time.



Before

Do you have a pet? If
so, what kind? Where
did it come from?

NI NI

What other kinds of

pets do you know of?

Where do they come
from?

What pet is discussed?
What is the message?
What reasons are given?

Bl o) 0:00/1:00

What pet was discussed?
> What was the message?
» " A Whatreasons were
. | given?
Why does this matter in
Costa Rica? Does it
matter in the U.S.? If so,
why and to whom?
e — —— What s your opinion?


https://www.youtube.com/watch?v=jy-LQ8ehbkI
https://www.youtube.com/watch?v=jy-LQ8ehbkI

Impacts of Integrating All Modes

e Multiple, integrated tasks across modes
of communication

e Meaning-making and production spaces
surrounding the authentic resource

 [ntegrated language use and cultural
investigation as the outcomes



ﬁAII texts are tinted with\
echoes and
reverberations of other
texts.”

\ Bakhtin, 1986, p. 91




Expanding the Surrounding Spaces

HOWBE: G ards b e
He Svncamare o

RGHDE SE ENCUBNILAN. L dope vare mezyar 1
wcariry dusce o eote de Hondieon bewic o aorte e
Cokonbia

COMM SON, QUE COMIN ¥ DONOE Yivibe T ko
e wrsdes 200 I barie 3 ko ok s, i e
vt o it 4

- k

D, 0 {1591 Ao 1 ot

= e d st e
[
A,

Ml
Sommm, 4, (1.4, daimeler on
AR he——y

Pt B | tageafe llomacams

COTORAA PUERTORRIGHERA
ra———

Eipucs mrbiemcs do Ponca e, s e en svvn
ke e c s, 1 1959 o s e S
e s renn a3 e e
et o0 S e Lol 151 Yt s it
e T, s nanarahens o sgpebies. ssen sves
o ek fushe st preveguslas ¥ casnden g n




To Start...

Before |Interpersonal Partner, then whole group discussion about pets and
where they come from

Documentation of ideas on chart

During Interpretive ¢ ldentifying facts, message, and evidence in video

After Interpretive ¢ Whole group discussion of facts, message, and evidence
Interpersonal from video
e Add to documentation of ideas on chart
e Small group discussion of importance in Costa Rica and
U.S.; opinion sharing


https://www.youtube.com/watch?v=jy-LQ8ehbkI
https://www.youtube.com/watch?v=jy-LQ8ehbkI

And Then...

Before |Interpersonal | Small group discussion of importance in Costa Rica and
U.S.; opinion sharing

During Interpretive e Jigsaw readings about birds in danger of extinction in
Costa Rica, Cuba, and Puerto Rico

After Interpretive ¢ Expert group discussions of what was learned
Interpersonal ¢ Mixed group discussions of what was learned
 Whole group discussion of conclusions from readings
e Add to documentation of ideas on chart



And Then...

Before |Interpersonal | With partner, recall or revise personal opinion about
the importance of the topic

During Interpretive e Read Libertad until the end of page 7.
e Complete story map of setting and events while reading.

After Interpretive e With partner share and discuss story map.
Interpersonal ¢ With partner, brainstorm what you think will happen.
Presentational ¢ With partner, write one-paragraph ending to the story.

 Whole class listens to endings and votes on which is
most likely. AN R

{uentos de
la Fauna Puertorri

During Interpretive e With partner, read final pages of story.
e Compare your ending to actual ending.

After Interpersonal ¢ Whole class identification of closest endiné.
 Whole class discussion of how actual ending reflects

. cultural perspectives. -



/ How has your thinking grown \
and/or changed around the

Collection, Selection, and
Implementing authentic
resources?

What is your next step?

K What questions dLuhave_?/
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