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But the Chinese Consul did not seem to he oonvinced by 
my argument. 

:F, H. lJ. 

28th September 1943. 

A Conference is being called in D1elhi for th.e purpose 
-of discussiµg the food problem. Today several more 
people died here oI 1·ach_itis. A report 11as also been 
published that the provincial governn1ents- including 
the government of Bengal-have made IJro1its of millions 

' out of the food disu·ibution scheme. 

F. B. 11. 

20th O,ctober I 

Yester day ., Bengal Day,, \\ras celebrated at the Gr.and 
Hotel. Besides the local European gentry, high Govern. 
menr officials, merchants and ruling princes were present. 
'The Cocktail Bar lv-as well-stocked. I danced ·twice \v.ith 

Madame Juliet Treep. Her 1nouth smell of garlic. She 
· told me that as n111ch .as nine thousand ru1lees was. col­

lected fo r i·eHef on this occasion. adame T reep is a 
beautiful woman. Unfortunately she has too nlany 
Indian friends and, as a not v1ery populaI" in 
Consula1, circles. I undet"Sland, confidentially, that her 
husband may have to he recalled soon on account of her 
weakness for Indians. 
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Among Indian ladies present was a very good~ 
looking and charming girl called Snelilata. She danced 
divinely. 

F. B. U. 

26t/i October 1943. 

An ex-Ministe:r of Bon1ba y has ca]icu 1 a ted that nearly 

a hundred thousand ,are dying of famine in Bengal every 

l\«Teek. But this is not lhe official figure. 
Several more dead bodies were d iscovered in front 

-of the Consulate today. ~Iy chauffeur said it was a 
~vhole family that had come l .ron1 Barisal in sea1·ch of 
food. 

Yesterday I saw the corpse of a musician.. 111 one 
:dead hand lie was clutching a .~i.tar!I in ·the other a child~s 
1vooden :rattle~ A n1usical instrument and a toy ! I 
could not make out the significance of thi5 peculiar 
co1nbinalion. 

Poor rats ~ How quietly they die. Not even a sig11 

-escape~~ their lips. I l1ave not seen n1cekcr, gentler rats 

anywhere else in the v.Torld. If any nation deserves tl1e 

Nobel Peace Prize, it is the Indian. They starve and 
die jn their milli&ns \\1i thout a word of prot~st. 'fhey 
only keep slaring at the sky with soulless, lifeless eyel', 

as if saying, "0, L.oI·d ! Giver of our Daily Bread ! '" 
Last night that poo.r 1nusician's dead, stony, unmoving, 

unseeing eyes kept haunting me in my s]eep. 

F. B. U. 
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5th Nove1nber 1943 .. 

Tl1e new Viceroy has arrived. I hear that he has. 
deputed lhe Army to work for .relief and that camps are: 

being opened in the suburbs to accommodate the 
destitutes ·who by nov.r have become quite used to dying 

on the streets of 1Ca.lcutta. In these ca1nps they will he 
provjded v.rith all conveniences and 001nforts. 

M. Xan Xan Treep thinks it i8 just possible that, after 
all, theire 1night 1·ea Uy be a fa1nine in Bengal and not 
an epiden1i1c of 1~achitis. This has created a stir in a]l 

the for1eign C-0nsulates... 'fhe Consuls for Urbania,.. 

Pritania and Tiranica fear that this remark of ~I. Xan 

Xan Treep might be the sigila l for a comjng vlar. 

· Refugees fronl European aud Asiatic oounlries who 
are now in India have. begun to he agitated over the 

implicatjons of the Viceroy's scheme. They want ·to 

know what ·would happen to them and their alJowances 

jf Bengal we.r1e decla1,ed a famine area .. 

I W1ould Uke to dra'v Your Excellency''s a t.tention to 
the _ political issues which have hcen raised by the 
Viceroy's statement. Shou1d we not fight for the defence 
of the righls of the European refugees in India ? What 
are lhe de·mands of Western culture and civilization ? 
What steps should he taken to preserve Freedom and 
Democracy ? In this nlaUe1.· l a\\rait Your ExceUe·ncy'g 
• • inslrucllons. 



Source: Krishan Chandar. “The Man with a Thorn in his Conscience,” Ann Dátá (I Cannot Die: A Story of Bengal),trans. from 
Urdu by Kwaja Ahmad Abbas. Poona: 1944/1945. Permission pending. 
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Famine in Somalia
 

BACKGROUND 

The purpose of this activity is to raise awareness and to understand the causes of world-wide hunger. 
This activity centers on a subject that is challenging for students because it may be difficult to 
envision and may be upsetting to realize that famine is a current event. 

Hunger is a craving for food. Malnutrition occurs when the body get less food than it needs to function 
properly. The average adult needs 2,400 calories per day. Anyone whose caloric intake is less than that 
amount is undernourished. The critical minimum numbers of calories is 1,600 per day. Below the 1,600­
calorie threshold, over time, there is little chance of survival. Malnutrition occurs gradually. Those at the 
greatest risk are the elderly and children, but malnutrition affects the rural and urban poor, refugees and 
tribal peoples. 
Famine occurs when people are unable to get the food they need to survive. Sometimes there is no food. 
Other times, there is food, but people do not have access to it. For example, they lack the funds to purchase 
food, or the price of food is beyond the means of a worker’s wage. Famine results in a sharp increase in 
the numbers of deaths in a particular area. Famine deaths are caused by disease as well as by starvation. 
Famine is not an uncontrollable event. In our world today, famine in preventable. 

RESOURCES 
HANDOUTS 
Hodan’s Story 
ADDITIONAL READINGS 
Dodd, Luke, Sheila Dillon, and Tríona Sherwin. Great Irish Famine and Famine Today. Strokestown: 

Famine Museum, n.d. 
Glantz, Michael H. ed., Drought and Hunger in Africa: Denying Famine a Future. Cambridge: Cambridge 

University Press, 1987. 
Trócaire. FAMINE Causes, Prevention and Relief: FAMINE in Ireland and Overseas. Dublin: Trócaire, 

1995. 
See Teacher Reflection section for more readings 
CLASSROOM MATERIALS 
Map of Africa
 

Map of the world
 

STUDENT LEARNING OBJECTIVES 
Students will be able to: 
Describe the conditions that can create hunger, starvation, and famine.
 
Describe the events that led up to Hodan’s family moving to a refugee camp.
 
Describe famine from the perspective of a relief worker.
 
Explain how political conditions, particularly clan factionalism, can cause starvation.
 

STANDARDS 
ELA 1: Students will read, write, listen, and speak for information and understanding. 
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SS 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in world history and examine the broad sweep of history 
from a variety of perspectives. 
SS 3: Students will use a variety of intellectual skills to demonstrate their understanding of the geography 
of the interdependent world in which we live—local, national, and global—including the distribution of 
people, places, and environments over the Earth’s surface. 
SS 4: Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the United States and other national economies, 
and how an economy solves the scarcity problem through market and nonmarket mechanisms. 

PERFORMANCE INDICATORS 
Explore narrative accounts of important events from world history to learn about different accounts of the
 
past to begin to understand how interpretations and perspectives develop.
 
Study about major turning points in world history by investigating the causes and other factors that brought
 
about change and the results of these changes.
 
Investigate key events and developments and major turning points in world history to identify the factors
 
that brought about change and the long-term effects of these changes.
 
Study about how people live, work, and utilize natural resources.
 
Identify and compare the physical, human, and cultural characteristics of different regions and people.
 
Investigate how people depend on or modify the physical environment.
 
Describe the relationships between people and environments and the connections between people and
 
places.
 
Ask questions about where places are geographically; why they are where they are; what is important about
 
their locations; and how their locations are related to the location of other people and places.
 
Study about how the availability and distribution of resources is important to a nation’s economic growth.
 
Explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce capital,
 
natural, and human resources.
 

DIMENSIONS OF LEARNING
 
INTELLECTUAL SKILLS 

. analytical thinking 

. reflective thinking 

. ask and answer logical questions 

. conceptualize and observe 

. make generalizations 

. identify patterns and themes 

LEARNING EXPERIENCES 
1. Write the word Famine on the board. Ask students to name the images that come to mind when they see 

these words. Write their images on the blackboard. Discuss the difference between hunger, malnutrition, 
and famine. 

2. Somalia is a country plagued by war and famine in recent decades. Ask students to locate Somalia on 
the map of Africa. What can the map tell students about the country?
 

Ask students to read the handout Hodan’s Story. Why are Hodan and her family described as poor? Why
 
did Hodan’s land produce less maize each year? How did Hodan and her family survive without rain?
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How did the shortage of food affect Hodan and her family? How did the war make conditions worse for 
her? What are the forces outside of Hodan’s control that make it difficult for her to feed her family? 
What do students think will happen to Hodan and her family? 
Working in groups, ask students to list the causes of famine today citing examples from Hodan’s Story. 
The class will discuss the group answers. How is the famine in Somalia similar to and different from the 
Great Irish Famine? 

3. Ask each student to adopt the persona of an American aid worker who is on the staff of the refugee camp 
in Somalia and who meets Hodan and her family. Students can write letters to friends in the United 
States describing the situation and their concerns for Hodan and others in her situation. 

ASSESSMENT OPTION 
How did this activity raise your awareness of the causes of hunger around the world? 

TEACHER REFLECTION 
In field testing this activity, teachers felt that it requires a map of Africa and a map of the world. Some 
students found passages of Hodan’s story difficult to understand. Teachers found it helpful to preview the 
questions with students before reading Hodan’s Story. Some teachers had found that Hodan’s Story works 
best as a “read aloud” activity. The teacher reads the text and the students concentrate on meaning, rather 
than on decoding the text. 
This is the first of two activities that look at famine today. (See also the activity Famine in the World Today) 
The activities are based on Luke Dodd, Sheila Dillon and Tríona Sherwin’s activity-based package for 
middle and high school students called the Great Irish Famine and Famine Today. We are grateful to 
Trócaire for their permission to use these materials. 
The Great Irish Famine and Famine Today project was produced jointly by the Strokestown Park Famine 
Museum team and Trócaire (the Irish word for mercy), the Irish famine relief organization started by Irish 
bishops in 1973 to respond to the needs of people in the developing world. Trócaire addresses the problems 
of poverty and injustice in Africa, Asia and Latin America by supporting community programs: agricultural 
training, adult education, health care, and enterprises that generate employment and income. 
In Ireland, Trócaire uses its educational programs to promote the awareness and understanding of world 
problems of poverty, hunger and homelessness. Trócaire’s Famine Development Education Resources Pack 
is available from them at 169 Booterstown Avenue, Blackrock, Co. Dublin. Their poster Famine in Somalia 
1992: Some of the Key Causes is particularly helpful for this activity. Their web site for students is: 
www.trocaire.org. 

ADDITIONAL LEARNING EXPERIENCES 
For advanced students: 
Investigate the status of world hunger in the year 2000. Where are the world’s hot spots for famine? What 
is causing hunger to still exist in places around the world? What is being done to combat hunger 
internationally? 
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Hodan’s Story
 

Hodan lived with her husband Gibreel and their three children near Baidoa, Somalia. She was poor; she had no 
money and just a few farming tools. Hodan’s small plot of land was barely large enough to provide adequate food for 
her family. If she had been better off, she could have bought more land, but she was so poor that she sold some of her 
goats in order to survive. The few remaining goats supplied Hodan and her family with milk. 

Hodan’s land was very poor. Until a few years ago, Hodan had a larger piece of land; however, her neighbors, 
who belonged to another clan, took some of her best land. Hodan had to farm the same small plot of land. Over time 
the same plot, farmed seasonally, became less fertile and produced less maize. Her neighbors grew rich planting 
bananas and cotton. 

Hodan cooked the maize for her family on their stove of three stones. Each day her children would gather fire­
wood while the goats grazed on the vegetation nearby. Hodan knew that cutting the trees was damaging the environ­
ment. When the rains came, she could see the soil being washed away, but Hodan had no choice. 

The first year that the rains failed, Hodan and her family survived on the maize that they had stored from the pre­
vious harvest. The next time the rains failed, they had nothing stored because the harvest had been so poor. They sur­
vived by eating wild grasses, berries, leaves and roots. Gibreel went to work on a neighbor’s farm. Relatives gave 
them seed for the next year. 

Hodan took her remaining goats to the market where she hoped to sell them to buy food for her family. Many of 
her neighbors were there with their animals to sell. Most of the animals were in weak condition because the grazing 
had been so poor. Few people had money, so the price for goats had fallen. Hodan received very little for her goats. 
To make matters worse, because food was scarce, the price had risen. Food was being imported from neighboring 
countries and that was very expensive. 

Food shortages brought sickness. Hodan’s youngest child was ill with the measles; the other children were suf­
fering from malaria. Hodan could not afford the medicine she need for them. She herself was becoming weaker, and 
she was finding it harder and harder to work. 

Somalia has a long history of war. Britain and Italy controlled Somalia at different times. Somalia had also been 
at war with Ethiopia. President Siad Barre encouraged clan rivalry and there were frequent clashes between clans. 
When Siad Barre fled to Kenya, there was no president, no government. Violence continued. Hodan’s village was 
attacked one day by another clan; her home and crops were destroyed. She was left with nothing. 

Hodan and her family left their village and walked for several days to a refugee camp administered by interna­
tional aid agencies. Hodan was given a shelter made from plastic sheeting. Thousands had flocked to the camp, so the 
supplies of food and clean water were inadequate; there was a lack of proper sanitation. Sometimes the militia raided 
the camp for food, so the agencies had to pay the militia for security. Hodan could see that paying the militia con­
tributed to the country’s factionalism. 

Source: Trócaire. FAMINE Causes, Prevention and Relief: FAMINE in Ireland and Overseas. Dublin: Trócaire, 1995. 
Used with permission of Trócaire. 
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Famine in the World Today
 

BACKGROUND 

See Background information in the activity Famine in Somalia—1990. 

RESOURCES 
HANDOUTS 
Causes of Famine in Africa
 

Famine Relief Project Proposals
 

ADDITIONAL READINGS 
Dodd, Luke, Sheila Dillon, and Tríona Sherwin. The Great Irish Famine and Famine Today. Strokestown: 

The Famine Museum, County Roscommon, Ireland 
CLASSROOM MATERIALS 
The Great Irish Famine and Famine Today
 

Maps of Africa
 

Map of the world
 

Optional pictures of the Somalian famine
 

STUDENT LEARNING OBJECTIVES 
Students will be able to: 
Describe the elements that contribute to famine in Africa. 
Evaluate the famine conditions in Africa in the 1990s and recommend policy concerning allocation of relief
 
resources.
 
Write Letters to the Editor of the Inter-Relief Newsletter supporting or criticizing its funding decisions.
 

STANDARDS 
SS 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in world history and examine the broad sweep of history 
from a variety of perspectives. 
SS 3: Students will use a variety of intellectual skills to demonstrate their understanding of the geography 
of the interdependent world in which we live—local, national, and global—including the distribution of 
people, places, and environments over the Earth’s surface. 
SS 4: Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the United States and other national economies, 
and how an economy solves the scarcity problem through market and nonmarket mechanisms. 
ELA 3: Students will read, write, listen, and speak for critical analysis and evaluation. 
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PERFORMANCE INDICATORS 
Explore narrative accounts of important events from world history to learn about different accounts of the
 
past to begin to understand how interpretations and perspectives develop.
 
Study about major turning points in world history by investigating the causes and other factors that brought
 
about change and the results of these changes.
 
Investigate key events and developments and major turning points in world history to identify the factors
 
that brought about change and the long-term effects of these changes.
 
Study about how people live, work, and utilize natural resources.
 
Identify and compare the physical, human, and cultural characteristics of different regions and people.
 
Investigate how people depend on or modify the physical environment.
 
Describe the relationships between people and environments and the connections between people and
 
places.
 
Ask geographic questions about where places are located; why they are located where they are; what is
 
important about their locations; and how their locations are related to the location of other people and
 
places.
 
Study about how the availability and distribution of resources is important to a nation’s economic growth.
 
Explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce capital,
 
natural, and human resources.
 

DIMENSIONS OF LEARNING
 
INTELLECTUAL SKILLS 

. think rationally about content 

. probe assumptions for accuracy and viewpoints 

. work with others to solve problems 

. interpret information and data 

. make decisions about process 

. reflect upon content/form opinions 

. draw conclusions 
MULTI-DISCIPLINARY APPROACHES 
Mathematics 

LEARNING EXPERIENCES 
1. Ask students to review the handout The Causes of Famine in Africa. 

Then organize students into groups of four to review relief project applications for funding. The key 
question is: How does each project address the famine in Somalia? Are these proposals band-aids, or 
will they help prevent future famine in Somalia? Each group is to review the proposals and prepare a 
report recommending just one of the proposals for an imaginary international relief agency called
 
INTER-RELIEF.
 
Groups present their reports to the class who will act as the Board of Directors in INTER-RELIEF.
 
INTER-RELIEF has a budget of $30,000. What criteria will the agency develop to evaluate the 
proposals? 

2. Students should then be organized into new groups of four to decide which programs they will 
recommend be funded with the $30,000. They must provide support for their selections that refers to 
INTER-RELIEF evaluation criteria. 
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3. Ask students to discuss whether they are happy with the INTER-RELIEF allocations and explain why 
they agree or disagree with the decisions. Do they think the criteria drawn up by INTER-RELIEF would 
help to prevent future famine? Are there other things INTER-RELIEF should include in its funding 
criteria? 

ASSESSMENT OPTIONS 
Write Letters to the Editor of the INTER-RELIEF NEWSLETTER supporting or criticizing the African 
funding decisions. Letters should address the criteria developed for this particular funding cycle. Is the 
funding criteria adequate? Should any other criteria have been included? 

TEACHER REFLECTION 
This activity was adapted from material provided by Trócaire, the Irish famine relief organization, and is 
used with its permission. Trócaire has a great deal of information about famine in the world today. Teachers 
and students will find this information on their website: www.trocaire.org. As a follow up activity, students 
in a 5th grade class collected money through Trick-or-Treat for UNICEF. Other classes collected canned 
food for emergency hurricane relief. 
In field tests it was found that maps should be prominent in the classroom. Pictures of famine are also 
powerful aids to creating the classroom setting for this activity. Videotapes are available from famine relief 
organizations and from the Public Broadcasting System (PBS). 
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Causes of Famine in Africa
 

Poverty: 
Of the twenty poorest countries of the world today, eighteen are in Sub-Sahara Africa. Most of these countries have 
become poor in the last thirty years. Poor people are at most risk during food shortages because they have little in 
reserve to help them survive. 

War: 
From 1945 to 1989, there have been at least thirty major conflicts in the region. In the 1990s alone there have been 
major conflicts in Angola, Liberia, Mozambique, Somalia and the Sudan. Wars interfere with agriculture, so farmers 
grow less food. Animals and crops are destroyed. Money that should be spent on agriculture, health care and educa­
tion is spent on buying arms and feeding armies. 

Environmental damage: 
The Sahara Desert is expanding. Trees are cut down for firewood and to make room for crops. In 1880, 44% of 
Ethiopian lands were covered with trees; today, the percentage has dropped to 4%. The roots of trees hold water and 
control erosion by preventing the soil from blowing away. If there is erosion, harvests are smaller. Environmental 
damage has caused more than 10,000,000 Africans to leave their homelands. 

Poor land: 
The best land in Africa is used for cash crops such as coffee. Cash crops are exported; most of the money goes to repay 
loans from foreign banks and governments. Small farmers are forced to move to smaller farms on poorer land. 

Drought: 
Drought is not the cause of famine, but it often triggers the disaster. Many African countries have experienced drought 
in the recent past. 

Debt: 
During the 1970s, many African governments borrowed large sums of money when interest rates were low. Many of 
those who borrowed and benefited from the loans have left office. Interest on the loans is very high. Food is sent over­
seas to pay off the debt while poor people go hungry and suffer from malnutrition. 

Source: Luke Dodd et al, The Great Irish Famine and Famine Today, pp. 38-39. 
Used with permission of Trócaire. 
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Famine Relief Project Proposals
 

1. We are a cooperative of twenty farmers. We work on irrigated plots of land and train farmers in the area on pest con­
trol and sustainable methods of agriculture. We need to buy tools and seeds to distribute to farmers who take part in this 
program. Cost: $5,000. 

2. We are a group who is providing wells for villages in the Southern region of Somalia. These wells provide water for 
vegetable gardens. The vegetables improve the diet of the villagers and allow them to have an income by selling any sur­
plus in the local market. Three staff members need training on the assembly, installation and maintenance of pump sys­
tems. The course is being run in Mogadishu, the capital, and will last three weeks. Cost: $500. 

3. We are a group organizing an awareness program around water and soil conservation issues, and we are involved in 
setting up mini-nurseries in villages. We provide farmers with saplings that they can plant. Our aim is to help farmers to 
improve the quality of their land. We need to buy materials to set up three mini nurseries. Cost: $2,000. 

4. We are a community group concerned about the poor level of education in our area. We would like to rebuild our local 
school that was destroyed by the militia. We will build the walls of the school with local materials. We need funding for 
timber and iron sheeting for roofing, doors and window frames and to repair the furniture. Cost: $1,000. 

5. We are a medical team responsible for running the mobile health clinic. The mobile clinic visits six sites on a weekly 
basis. We also run a health program for mothers of young children. We need to buy drugs and medical supplies. Cost: 
$10,000. 

6. We are a group of Irish nuns working in Baidoa. We run a feeding center that provides food free of charge to the most 
needy people in the area. We work with the village elders and so keep food out of the hands of the warlords. We need to 
replace our distribution truck. Cost: $25,000. 

7. We are a group of Irish aid workers who are researching the nutritional needs of the population of southern Somalia. 
We plan to carry out a survey to assess the population’s nutritional needs and to make recommendations about how best 
to meet those needs. To do this we need office equipment including a computer and printer. Cost: $3,000. 

8. We are a group of Somali workers involved in the construction of latrines. The latrines will improve sanitation levels 
and so reduce the spread of disease. We need to buy materials such as cement and corrugated iron. We also need to cover 
the cost of fuel that provides transportation to the villages where the latrines are being built. Cost: $2,500. 

9. We are members of an Education Board responsible for running a local school. Because of the war, many children have 
not been able to attend school. We are trying to encourage young people in our area to attend our recently constructed 
school. We need to buy text books, sports equipment and teaching aids. We also need to pay four teachers’ salaries. Cost: 
$2,500. 

10. We are a local women’s group interested in linking up with other women’s groups at national and local levels to dis­
cuss the possibilities for reconciliation among women of different sub-clans*. We also aim to work with these women’s 
groups to identify income-generating possibilities and set up small scale enterprises. We need to run a series of five train­
ing workshops for women from different areas. Cost: $2,000. 

11. We belong to a group of young craftsmen who have come together to improve the level of carpentry and masonry in 
our area. These skills would provide a source of income for many families. We would like to send one of our villagers on 
a six-month course on carpentry and masonry in Kenya. On his return, he will train the rest of the group. Accommodation, 
travel and the course. Costs $5,000. 

* Family groups. 
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12. We are members of the board of a local hospital. Recently a new wing was built to treat children who have been injured 
in the war. We need to buy beds for the wing. Cost: $3,000. 

13. We are members of a workshop that makes artificial limbs for people who have lost limbs as a result of the war. We 
need to buy need machinery and cover the cost of its transportation from Kenya. Cost: $20,000. 

Source: Luke Dodd et al, The Great Irish Famine and Famine Today, pp. 38-39. 
Used with permission of Trócaire. 
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Developing Awareness of Hunger
 

BACKGROUND 

Second Harvest, the largest domestic hunger relief charity in the United States, reports that one person 
in nine is hungry, that most of the hungry are the working poor, and that children, the disabled, and 
the elderly are three groups who suffer most from hunger. 

When the British parliament drafted the Poor Law for Ireland in 1838, they identified the same people: 
children (orphans), the disabled, and the elderly as those who would require public assistance. (The only 
public assistance available was the local workhouse.) One hundred and fifty years later, the same 
populations are at risk. This activity asks the question: How can we help the hungry in our community? 

RESOURCES 
ADDITIONAL READINGS 
“They Deliver,” Newsday, Part 2, November 25, 1993, pp. 90-91. 

CLASSROOM MATERIALS 
Chart for learning experience #1 on the board 
Brochures and flyers from Social Service agencies, food banks, etc. 
Access to computer graphics programs 

STUDENT LEARNING OBJECTIVES 
Students will be able to: 
Describe the problem of hunger in communities through statistics, interviews, surveys, and other research.
 
Identify services that provide food.
 
Create a plan of action that raises awareness about hunger and encourages volunteerism.
 
Design and create a brochure that recruits volunteers.
 

STANDARDS 
Arts 1: Students will actively engage in the processes that constitute creation and performance in the arts 
(dance, music, theater, and visual arts) and participate in various roles in the arts. (Visual Arts) 
SS 1: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in the history of the United States and New York. 
SS 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in world history and examine the broad sweep of history 
from a variety of perspectives. 
SS 4: Students will use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to allocate scarce 
resources, how major decision-making units function in the United States and other national economies, 
and how an economy solves the scarcity problem through market and nonmarket mechanisms. 
ELA 1: Students will read, write, listen, and speak for information and understanding. 
ELA 2: Students will read, write, listen, and speak for literary response and expression. 
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PERFORMANCE INDICATORS 
Gather and organize information about the important achievements and contributions of individuals and
 
groups living in New York State and the United States.
 
Understand the interrelationships between world events and developments in New York State and the
 
United States.
 
Collect economic information from textbooks, standard references, newspapers, periodicals, and other
 
primary and secondary sources.
 
Make hypotheses about economic issues and problems, testing, refining, and eliminating hypotheses and
 
developing new ones when necessary.
 
Develop conclusions about economic issues and problems by creating broad statements which summarize
 
findings and solutions.
 
Interpret and analyze complex informational texts and presentations, including technical manuals,
 
professional journals, newspaper and broadcast editorials, electronic networks, political speeches and
 
debates, and primary source material in their subject area courses.
 
Make perceptive and well developed connections to prior knowledge.
 
Use a variety of print and electronic forms for social communication with peers and adults.
 
Make effective use of language and style to connect the message with the audience and context.
 
Know and use a variety of sources for developing and conveying ideas, images, themes, symbols, and events
 
in their creation of art.
 

DIMENSIONS OF LEARNING
 
INTELLECTUAL SKILLS 

. consult and interpret databases 

. present information 

. work with others to solve problems 

. communicate results of research and projects 

. interpret information and data 

. acquire and synthesize information 

. make decisions about process 

. conceptualize and observe 
MULTI-DISCIPLINARY APPROACHES 
Arts
 

English Language Arts
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________________________________________ 
________________________________________ 

LEARNING EXPERIENCES
 
1. Discuss the problem of hunger in the world, asking students if they are aware of the fact that there are 

children in one of the richest nations in the world (the United States) who go to bed hungry. Ask 
students: How would you know if someone is hungry and able to get food, as compared with someone 
who does not know where their next meal will come from? What kind of help is available for them? Is 
hunger in America a serious enough problem that agencies and volunteer groups have to be established 
to feed families? 
Using research data, complete the following: 

How much we know about the demographics of hungry people? 
Hunger rate in the United States: 1 : 10____________________________________ 

1 : 100___________________________________ 
1 : 1000__________________________________ 

Group suffering most from hunger: employed_________________________________ 
unemployed_______________________________ 

Which groups of people suffer most from hunger:________________________________________ 

2. Ask students to investigate the problem of hunger in their community, starting with the issue of hungry 
children. What data is available? 
Ask students to research whether there are organizations in our community that provide food services 
for children, for the elderly or for other members of the community. Which organizations provide such 
services? Where are they located? What services do they provide? Working in pairs or groups, students 
can interview personnel from local food banks and other organizations. 

3. Ask students to research what programs does the federal, state or local government provide to ensure 
that children will have access to food? 
Ask students to consider the question: Are government programs sufficient to meet the need? If not, 
where are they inadequate? For example, during the school year there are lunch programs for many 
children. When school is not in session what happens? Do children stop eating lunch? 

4. Students can design three-fold brochures using computer graphics that will inform members of their 
school community of the needs of the hungry and volunteering opportunities after school. 

ASSESSMENT OPTIONS 
Write an essay about experience(s) with hunger, concerns about world hunger, or observations about how 
to combat hunger. 

TEACHER REFLECTION 
Some suburban students in New York State were surprised to hear that there was hunger in their 
communities. This activity makes students aware of want in the midst of wealth. Organizations like Long 
Island’s Island Harvest delivered nearly 4 million pounds of surplus food to some 400 agencies in 1998. 
Similar organizations all over New York State are dedicated to ending hunger and reducing wasted food. 
Volunteering to help the hungry is an activity students can do after school with school clubs and 
organizations or as an entire school community service project. Students can suggest volunteering to help 
the hungry as a family activity, as a religious youth group activity or as a service project for the scouts. 
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ADDITIONAL LEARNING EXPERIENCE 
For younger and advanced students: 
Ask students to volunteer to speak to other classes about the problem of hunger in their community. 
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Hunger in Memory: Reflecting on Events

Like the Great Irish Famine
 

BACKGROUND 

The Great Irish Famine deeply affected the historical memories of the Irish and the Irish of the 
diaspora. The 150th commemoration of the Great Irish Famine has been an opportunity to consider 
the memory of that event and to study ways for people who have experienced traumatic events in 

their history (slavery, the European Holocaust, apartheid) to be reconciled with their past. 
Teachers may want to refer to the activity Developing Awareness of Hunger. 

RESOURCES 
HANDOUTS 
Message From the British Prime Minister Tony Blair 
ADDITIONAL READINGS 
Kissane, Noel. The Irish Famine: A Documentary History. Dublin: National Library of Ireland, 1995. 
O’Gráda, Cormac. “The Famine in Folk Memory,” Black ‘47 and Beyond: The Great Irish Famine in 

History, Economy, and Memory. Princeton: Princeton University Press, 1999. pp.198-223. 
Ricoeur, Paul. “Memory and Forgetting,” in Richard Kearney and Mark Dooley eds., Questioning Ethics: 

Contemporary Debates in Philosophy. New York: Rutledge, 1998, pp. 5-17. 
Robinson, Mary. “The Irish Famine in World Hunger,” in Noel Kissane. The Irish Famine: A Documentary 

History. Dublin: The National Library of Ireland, 1995, pp. 180. 

STUDENT LEARNING OBJECTIVES 
Students will be able to: 
Analyze and explain the point of view of the British Prime Minister when he refers to the history of the 
Great Irish Famine.
 
Describe the impact of the famine on Irish memory of history and contemporary views about British/Irish
 
relations and politics.
 
Create class proclamations and promises related to famine memory.
 
Describe the nature of historical memory and ways to reconcile the past.
 

STANDARDS 
ELA 3: Students will read, write, listen, and speak for critical analysis and evaluation. 
SS 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in world history and examine the broad sweep of history 
from a variety of perspectives. 
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PERFORMANCE INDICATORS 
Analyze evidence critically and demonstrate an understanding of how circumstances of time and place
 
influence perspective.
 
Analyze the importance of analyzing narratives drawn from different times and places to understand
 
historical events.
 
Investigate major turning points in world history to identify the factors that brought about change and the
 
long-term effects of these changes.
 

DIMENSIONS OF LEARNING
 
INTELLECTUAL SKILLS 

. reflective thinking 

. probe ideas and assumptions 

. ask and answer logical questions 

. present information 
MULTI-DISCIPLINARY APPROACHES 
English Language Arts
 

Arts
 

LEARNING EXPERIENCES 
1. Ask students how people cope with memories of terrible events they have experienced. Some people try 

not to think about the event. Others suffer great pain recalling their memories, or cope with terrible 
events by giving testimony as a way of bearing witness to the past. Can students think of some examples 
of these narratives? They might include: slave narratives, first-person accounts of the Great Irish Famine 
passed down through oral tradition, evidence given at the Nurenburg Trials (1947), Eli Wiesel’s Night 
and Holocaust survivors’ accounts and testimony given to the South African and South American Truth 
and Reconciliation Commissions. Recently, two of the survivors of Columbine have begun speaking to 
high school students across the country to share their observations and to help cope with the pain of the 
experience. 
Repeating the narrative sets these events into history and, for many survivors, helps with the process of 
healing by speaking on behalf of those who suffered, and by teaching the lesson that this must not 
happen again to other people. 

2. For many Irish and Irish of the diaspora, the memory of the Great Irish Famine is one of bitterness toward 
Britain. Some charge the British with genocide. Others cite the eviction statistics as evidence of the 
government’s policy to clear the lands of poor Irish laborers and small farmers. Most agree that whatever 
the Russell government did, it was too little, too late and too brief. The British Prime Minister Mr. Tony 
Blair referred to these “deep scars” in his message delivered in Cork on May 31, 1997. Ask students to 
read the handout Message From the Prime Minister. 
What is a “defining event?” Can students think of defining events in American history? (the American 
Revolution, the Emancipation Proclamation, the Civil War, Women’s Suffrage, New Deal legislation). 
Using their knowledge of the events of the Great Irish Famine, why would Blair call it a “defining 
event?” 
One of the questions about British treatment of the Irish during the Great Irish Famine is how the British 
viewed the relationship between Britain and Ireland. Was Ireland part of Great Britain or was it a colony? 
In his message does Blair say that Ireland was a colony or was it part of the Great Britain? How does he 
say the London government failed the Irish during the Great Irish Famine? 
Mr. Blair says “Those who governed in London at the time failed their people through standing by while 
a crop failure turned into a massive human tragedy.” The Irish revolutionary John Mitchel said, “The 
Almighty, indeed, sent the potato blight but the English created the famine.” (Kissane 174). What is the 
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difference between these statements? Do students see in Blair’s reference to the London government that 
we are called upon to answer not only for what we do but also for what we fail to do? He acknowledges 
that the London government failed its people by standing by. 
When Blair refers to the “ways in which the Irish people have triumphed in the face of this catastrophe” 
what does he mean? What does the reader have to know to have this paragraph make sense? Blair speaks 
of the resilience of the Irish who went abroad. What does resilience mean? Why is it important that 
emigrants be resilient? Can students share examples of immigrant resilience? 

3. The relationship between Ireland and Britain changed in the twentieth century. Twenty-six of Ireland’s 
thirty-two counties established an independent state which today is know as the Republic of Ireland. 
Northern Ireland’s six counties continue as part of Great Britain. The Republic of Ireland and Great 
Britain are members of the European Union; The Republic of Ireland and Great Britain have worked 
together to find peaceful solutions to the troubles in Northern Ireland. What do students think the British 
Prime Minister’s famine message meant to the people of the Republic of Ireland? Was it an apology? 
(An apology is defined as an acknowledgment and an expression of regret.) 

4. In his essay, Memory and Forgetting Paul Ricoeur has written that “the traumatic character of past 
humiliations brings us back permanently towards the past.” That phenomenon explains why some Irish 
and Irish of the diaspora have focused on the trauma of past events. The commemoration of the Great 
Irish Famine of 1997 was an opportunity to reconcile the past with Ireland’s vibrant present. The famine 
dead were mourned and famine sites were identified and marked with memorials including new public 
monuments in Ireland and abroad. There were special commemorative events and literary and artistic 
works created out of the legacy of the Great Irish Famine. 

5. A new generation of books about the Great Irish Famine appeared as still another response to the moment 
to look back on the Great Irish Famine. Some of the books are new versions of the narrative of what 
people have remembered about the Great Irish Famine. Some were works of rigorous scholarship that 
involved objective accounts using primary source materials, sometimes with new methodologies and 
models. These works, particularly new testimonies in primary sources (oral tradition, journals, letters, 
and reports) have enlarged our store of literature of the Great Irish Famine. Ask students why reading 
primary sources and personal documentation would enhance interpretations of the causes and results of 
the Great Irish Famine. 

6. In her keynote address to the International Conference on Hunger hosted by Glucksman Ireland House, 
New York University, in 1995, the President of Ireland, Mary Robinson, spoke about the importance of 
current scholarship. She described its importance as that “...which allows us to look back at an event 
which more then any other shaped us as a people. It defined our will to survive. It defined our sense of 
human vulnerability. It remains one of the strongest, most poignant links of memory and feeling that 
connects us to our diaspora. It involves us still in an act of remembrance which, increasingly, is neither 
trivial nor narrow...” 
Ask students to think about other events in world history that shaped a people. What do such events have 
in common? 

7. 	Ricouer speaks about Hannah Arendt’s The Human Condition (1992), where she speaks of being 
liberated from the past by forgiving and being bound to the future by promising (Ricoeur 10). Ricoeur 
suggests that forgiving might be expressed by amnesty. Are students familiar with the term amnesty, (a 
pardon of past offense)? A familiar example of amnesty is when a local library offers amnesty from fines 
for a period of time in order to encourage patrons to just return borrowed books, but the term has solemn 
importance when it is used in the process of reconciliation. 
Arendt’s concept of promising could be realized by promising to honor the past, the victims of the Great 
Irish Famine and all other famines, by developing an awareness of hunger in our world, and by working 
with others to eliminate the poverty that causes hunger and homelessness. 

8. Working on two different projects, one half of the class can do the artwork for a Proclamation for a 
Famine Remembrance Day, while the other half can write and design the artwork for a Class Promise 
to develop and awareness of hunger and to work with others to eliminate the poverty that causes hunger 
and homelessness. 
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ASSESSMENT OPTION 
Why would it be important to understand the long-term impact of the famine on the Irish people? 

TEACHER REFLECTION 
Students can use their Proclamation and Promise as part of class, grade or school Famine Remembrance 
Day, a day to remember all famine victims by focusing on world hunger. For the Student Famine Museum 
Day at Hofstra University in December 1999, students made three-minute commercial spots about world 
hunger, dioramas, packs of informational trading cards about the Great Irish Famine or world hunger, 
posters, and big picture books for younger children on the subjects of the Great Irish Famine and world 
hunger. 
Tony Blair’s mention of bystanders in his message about the Great Irish Famine recalls Elie Wiesel’s 
criticism of those who stood by during the European Holocaust. In field tests of this activity, high school 
students compared the European Holocaust with the famous Kitty Genovese case in Queens, New York, 
where people looked out the window and watched a young woman die while being attacked. The incident 
made the national news because it seemed to represent the American people’s developing apathetic attitude 
toward violence. 

ADDITIONAL LEARNING EXPERIENCES 
For advanced students: 
Look at the bystanders in Piccasso’s etching Minotauromachy where two women watch from a window and 
a man climbs to safety while watching the Minotaur charge a little girl holding flowers and a candle who 
faces him without fear. What do you see? What messages are portrayed? How does the painting relate to 
responses to the Great Irish Famine? 
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Message from the British Prime Minister Mr. Tony Blair
 
delivered in Cork, May 31, 1997
 

I am glad to have this opportunity to join with you in commemorating all those who suffered and died during the 
Great Irish Famine. 

The Famine was a defining event in the history of Ireland and of Britain. It has left deep scars. That one million 
people should have died in what was then part of the richest and most powerful nation in the world is something that 
still causes pain as we reflect on it today. Those who governed in London at the time failed their people through stand­
ing by while a crop failure turned into a massive human tragedy. We must not forget such a dreadful event. 

It is also right that we should pay tribute to the ways in which the Irish people have triumphed in the face of this 
catastrophe. Britain in particular has benefited immeasurably from the skills and talents of Irish people, not only in 
areas such as music, the arts and the caring professions but across the whole spectrum of our political, economic and 
social life. 

Let us therefore today not only remember those who died but also celebrate the resilience and courage of those 
Irish men and women who were able to forge another life outside Ireland, and the rich culture and vitality they brought 
with them. Britain, the U.S. and many Commonwealth countries are richer for their presence. 
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The Great Irish Famine: 

A Symbol for Human Rights Activities
 

BACKGROUND 

In the spring of 1847, a number of starving people from Louisburgh, Co. Mayo, in Ireland, walked 10 
miles over the mountains to Delphi Lodge where the Poor Law Guardians, the men charged with famine 
relief for the region, were meeting. The people went to ask the Guardians for food or for admission to 

the workhouse. In some accounts the poor went to Delphi because they were told to appear there if they 
wanted to qualify for relief. 
Whatever they asked, the Poor Law Guardians told them that there was nothing more that could be given 
to the poor. There were no funds. As the suffering people made their way back over the mountains to 
Louisburgh, a storm came up and many of the weak and exhausted walkers died of hunger or exposure. It 
is said that some of the dead were blown into the lake at the Doolough Pass. 
The road is now marked with two memorials, and there was an annual Doolough Famine Walk in the 1990s 
through the Doolough Pass, a walk that has become a human rights pilgrimage. Members of the Choctaw 
nation who gave money in 1847 for famine relief took part in the Doolough Famine Walk (see the activities 
titled The Long March). In 1991, the walk was led by Bishop Desmond Tutu whose words, “In 1991, we 
walked AFRI’s great ‘Famine’ walk at Doolough and soon afterwards we walked the road to freedom in 
South Africa” are inscribed on one of the memorials. 

RESOURCES 
HANDOUTS 
Death at Doolough
 

Doulough Photo
 

ADDITIONAL READINGS 
Lyons, John. Louisburgh: A History. Louisburgh: Louisburgh Traders, 1995. 

STUDENT LEARNING OBJECTIVES 
Students will be able to: 
Explain the significance of remembering events such as the March at Doolough. 
Explain how the Great Irish Famine has become a symbol of famine suffering. 
Explain the reasons for walks, pilgrimages, and other similar commemorations. 

STANDARDS 
SS 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, 
eras, themes, developments, and turning points in world history and examine the broad sweep of history 
from a variety of perspectives. 
ELA 2: Students will read, write, listen, and speak for literary response and expression. 
ELA 4: Students will read, write, listen, and speak for social interaction. 
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PERFORMANCE INDICATORS 
Know some important historic events and developments of past civilizations.
 
Analyze the roles and contributions of individuals and groups to social, political, economic, cultural, and

religious practices and activities.
 
View history through the eyes of those who witnessed key events and developments in world history by
 
analyzing their literature, diary accounts, letters, artifacts, art, music, architectural drawings, and other
 
documents.
 
Use appropriate language and style for the situation and the audience and take into account the ideas and
 
interests expressed by the person receiving the message.
 
Make effective use of language and style to connect the message with the audience and context.
 

DIMENSIONS OF LEARNING
 
INTELLECTUAL SKILLS 

. inquire, question, probe 

. draw conclusions 

. view information from a variety of perspectives 

. ask and answer logical questions 

. identify premises and rationale for points of view 

. reflect upon content/form opinions 

. consult and interpret primary sources 

. make generalizations 
MULTI-DISCIPLINARY APPROACHES 
English Language Arts 

LEARNING EXPERIENCES 
1. Ask students to read the handout of James Berry’s narrative, Death at Doolough. There appears to be 

only one other account of Doolough, a letter from A Ratepayer (Taxpayer) written in Louisburgh on 
April 5, 1849, (not 1847). In it the writer describes an order given to the poor to attend a morning 
inspection in Delphi or be dropped from the rolls of those eligible to receive relief. The Ratepayer says 
there were five people found dead along the road. In a later letter (April 13th), the Ratepayer reported 
that there were two more bodies found, that nine or ten others did not reach their homes and that 
“...several of those who did, were so fatigued with cold and hunger that they in a short time ceased to 
live.” The bodies were first buried without coffins, but later the priest gave coffins so that the dead could 
be properly buried (Lyons, p. 63). 

2. Berry was born in 1842 and lived until 1914. His narrative is based on the stories that he heard from his 
parents’ generation. Compare the Berry narrative with the account of the Ratepayer. What do students 
notice? In what ways do the two accounts vary? 

3. The two accounts differ in the numbers they report and in the scale of the tragedy, but they agree on the 
truth that the people felt a great sense of loss and that they resented those who did not do enough to help 
those who were suffering. Describe the way that Berry characterized the attitude of the Poor Law 
Guardians toward the people. 

4. Folklore is valuable to historians. While it may not preserve facts, it reflects the attitudes of the people 
toward persons and events that are transmitted from one generation to the next. What kinds of attitudes 
toward the famine and toward the landlords does Berry’s narrative preserve? 
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5. Ask the Belly is a poem from the Tamil-speaking region of India: 
Scratch your head 
Bite your tongue 
Grin 
Bow low 
Keep your hands tied 
Your feet pressed firmly together 
“What’s all this?” 
You’d better 
Ask the belly, 
It’ll tell you. 

Shanmuga Subbiah.Trans. from Tamil by T.K. Doraiswamy
 

Do you think the poem describes the poor who died at Doolough?
 

6. Ask students: why has the Doolough Pass has become an important famine symbol. Discuss Doolough 
in the context of other human rights marches. 

ASSESSMENT OPTIONS 
Write a paragraph about what is to gain from commemorating the Louisburgh March with the Doolough 
Famine Walk. 

TEACHER REFLECTION 
Students might consider the question of why people march in support of human rights. Are there other 
walks (or runs) for human rights causes? What is the effect of a mass of marchers walking purposefully 
and peacefully? How do walkers feel? How do observers feel? The Doolough Famine Walk was a powerful 
symbol to famine suffering. The organizers from the Irish relief organization Trócaire made the 1999 walk 
the last one; they felt that it had come to its natural end. 
Teachers who have read The Long March: The Choctaw’s Gift to Irish Famine Relief., a story based on the 
Choctaw gift of $170 to the Irish in 1847, might like to follow it with a mention of the Choctaws’ 
participation in the Doolough Walk. (See the activities titled The Long March.) 

ADDITIONAL LEARNING EXPERIENCE 
For younger and advanced students: 
Ask students to describe walks or runs that they have participated in, explaining the purpose, their personal 
contribution, and their sense of the results. Emphasize speaking publicly after quiet reflection about their 
experience. 
For advanced students: 
Organize a walk that recognizes an important event or message. 
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Death at Doolough
 

On that day some four hundred of them arose shivering in their rags, all barefooted and still without food; they 
sighed and looked up to heaven before setting out on a journey from which none of them was to return. 

When they reached Glankeen, they had to wade through the river which was swollen by recent rains. The rags 
from the hips downward were saturated with water on that cold, damp day. When they reached the southern bank of 
this rapid mountain torrent, there was nothing even resembling a road between that spot and Doolough, so that they 
had to negotiate the dreadful goat track along the brow of the precipice which overhangs the house of the late Captain 
Houstan. They encountered another river far deeper than that of Glankeen, and since there were no bridges in those 
days, they had to battle their way through the stream, with the result that they were wet to the waist. 

When the wet and suffering peasantry reached Delphi Lodge, the vice-guardians were at lunch and could not be 
disturbed, so the people sat down in their damp, miserable rags among the pine trees, and there many of them expired. 
When the two gentlemen condescended to see the peasantry, they refused to grant them relief or tickets to the work­
house, so the fearful journey had been all in vain. 

Night was now approaching and ten long weary miles of a wild, uninhabited region lay between them and that 
land where once had stood their happy homes. Now they were homeless, and with despair in their hearts they set out 
once more for the place of their birth. When they reached the river where Houstan’s house now stands, they once more 
had to wade through it, saturating their rags anew. The wind veered around to the north-west bringing a storm with 
showers of piercing hailstones. Their wet rags began to stiffen like cold sheet iron around their emaciated limbs, and 
soon they began to fall and die along the rough path, or to fall in their weakness into the lake below. 

When they reach that terrible spot called the Strappa-bwee [Straapa buí: cliff path], on the very brow of the cliff, 
the tremendous squalls swept them by the score into the lake, and those who were trying to climb the steep-slanting 
pass or strappa, lost their hold and fell as they climbed. The corpses which fell into the lake were never recovered. 
The few who survived the struggle through the Strappa-bwee continued to fall and die until the last of them perished 
on the southern bank of the Glankeen river. On the next morning the trail from Glankeen to Houstan’s house was cov­
ered with corpses as numerous as the sheaves of corn in an autumn field. There is nothing in Irish history to equal this 
horrible butchery, nor is there anything in the history of Europe to equal it in horror, save the tragic retreat of 
Napoleon’s army from Moscow. 

On the following day, the Relieving Officer took gangs of starving men with him from Louisburgh along the 
corpse-strewn trail, and they buried the slaughtered peasants without coffins just where they fell. When they reached 
Doolough there was no earth along the goat track deep enough for graves save in the little glen or ravine which ran 
down to the brow of the cliff, and which frowns above the dark lough just beside the terrible Strappe-bwee. So they 
had to carry them to the little glen where they buried them in pits just as on a battlefield, and there they lie sleeping 
where the sighing of the winds through the tall, wild ferns which wave above their nameless graves forever sings their 
requiem. 

Source: James Berry, Tales of the West of Ireland. ed. Gertrude M. Horgan. Dublin: Dolmen, 1966. pp. 39-42. 
Reprinted with permission of Colin Smythe Ltd. 
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The Doolough Pass
 

Source: Photograph by Maureen Murphy. The Great Irish Famine Curriculum Committee.
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