Standard 1: Language for Information and Understanding

Elementary

Student
Work
Sample

Report

20

Context

For a Social Studies report, fourth
grade students went to the State
Museum with a mission: Come back
with enough information to show
how the Iroquois way of life
appreciated and protected the world
of nature. They were to find
information about such activities as
farming, hunting, ceremonies,
building shelter, and making tools.
Then they were to write about
whether these activities harmed the
natural world compared to the way
we do things today.

Performance Indicators
Students can:

. . . gather and interpret information from
[appropriate sources]

. . . select information appropriate to the
purpose of their investigation and relate
ideas from one text to another

. . . present information clearly in a variety
of oral and written forms

. . . select a focus, organization, and point
of view

... use a few traditional structures for
conveying information

. . . use details, examples, anecdotes, or
personal experiences

to explain or clarify
information

.. . include relevant
information and
exclude extraneous
material

. .. use “the writing
process” to produce
well-constructed
informational texts

. . . observe basic
writing
conventions.




Commentary
The sample:

= reflects use of a range of resources,
including audio tapes and exhibit
labels at the museum

= demonstrates a clear understanding
of information gathered from the
exhibits

= shows student’s flexibility in
introducing topic by highlighting the
Iroquois’ way of life and its
environmental impact to engage the
reader

= demonstrates independence in
organization by weaving in details on
hunting, building, ceremonies, and
tools to support main ideas

= makes appropriate connections by
developing a paragraph for each
subtopic showing the way of life of
the Iroquois and how they used their
environment rather than abused it

= shows skillful use of language
conventions, including some complex
sentences, the use of commas in a
series, and paragraphing.

Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

Student Choice

v Research Required
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Standard 1: Language for Information and Understanding

Elementary

Student
Work
Sample

Letter of
Information

22

Context

As part of the spring 1995
elementary language arts pilot
assessment, third graders were
asked to read excerpts from a guide
to rabbit care, then write a letter to
a friend relating the important
information and ideas about caring
for rabbits. They began by brain-
storming a “shopping list” of items
they would need, drafted their
letter, shared their draft in small
groups, then revised the letter
based on the responses of their
peers.

——

Performance Indicators
Students can:

. . .gather and interpret information
from appropriate sources

.. .select information appropriate to the
purpose of their investigation and relate
ideas from one text to another

. . .present information clearly in a
variety of oral and written forms

.. .use a few traditional structures for
conveying information

. . .include relevant information and
exclude extraneous
material

.. .use “the writing
process” to produce
well-constructed

informational texts

. . .observe basic writing
conventions.

Commentary
The sample:

e reflects a clear
understanding of
information from the text

= establishes a friendly,
informational tone which
is appropriate to the
request being made for
help

= demonstrates an orderly
arrangement of
information; eg., elements
of rabbit care

e illustrates correct use of
basic writing conventions.




Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

Student Choice

v Research Required
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Standard 1: Language for Information and Understanding

Context

Intermediate Students in a seventh grade

English class were asked to write an
essay that described in an engaging
way how to perform a complex task.

Performance Indicators
Students can:

... produce oral and written reports on
topics related to all school subjects

.. . establish an authoritative stance on
the subject and provide references to
establish the validity and verifiability of
the information presented

... organize information according to an
identifiable structure, such as

compare/contrast or general to specific

... distinguish between relevant and

... develop information with appropriate
supporting material, such as facts, details,

illustrative examples or anecdotes, and

exclude extraneous material

.. . use standard English for formal

Student irrelevant information and between fact
Work and opinion
Sample ... relate new information to prior
knowledge and experience
How-to
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presentation of information,
/\_ selecting appropriate

grammatical constructions
and vocabulary, using a
variety of sentence
structures, and observing
the rules of punctuation,
capitalization, and
spelling.

Commentary
The sample:

= introduces the topic by
adopting the style of
sports reporting, adding
humor and excitement to
the writing

= demonstrates the student’s
knowledge and
understanding of the game
of hockey: rules, playing
surface, necessary skills

portrays the hockey rink
visually to simplify
complex description of
area

= defines words used in
special sports context,
such as off-sides,
slashing, cross-check

= shows effective use of
language conventions,
including appropriate
use of punctuation, correct
spelling, and variety of
sentence structure.



Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

\/ Student Choice

Research Required

25



Standard 1: Language for Information and Understanding

Context ... make perceptive and well-developed
connections to prior knowledge

. . . evaluate writing strategies and
presentational features that affect
interpretation of the information

... write and present research reports, fea-
ture articles, and thesis/support papers on a
variety of topics related to all school subjects

Commencement This ninth-grade report was prepared
in response to an English/Global Studies
project. Students were asked to choose
from a variety of “cultural experiences”,
including examination of a book of art,
to demonstrate their knowledge of
Africa, Japan, or China. Students were

asked to include in the report their ... present a controlling idea that conveys
reactions to this experience. an individual perspective and insight into
the topic
Performance Indicators ... support interpretations and decisions
Student Students can : about relative significance of information

with explicit statement, evidence, and
appropriate argument

.. . use standard English skillfully,
effectively applying established rules and
conventions for presenting information.

Work .. . interpret and analyze complex informa-
Sample tional texts and presentations

... synthesize information from diverse
sources and identify complexities and
Report discrepancies in the information

Commentary
The sample:

= introduces the topic by highlighting
significant features of Chinese painting

= develops the discussion by describing
particular Chinese paintings that
illustrate the significant features
identified in the introduction

= makes connections with Western art,
other artists, and other artistic themes

= demonstrates a broad range of
information about artistic elements and
styles, Chinese art, its meanings, and
its effects on the viewer

= weaves personal reactions and
insights into the analysis without
being intrusive

= makes effective use of poetic
language, in keeping with the topic of
the report

= shows skillful use of language
conventions, including sophisticated
word choice; a variety of sentence
structures; appropriate use of
semi-colons and quotation marks;
and correct spelling of artists’
names and such difficult words as
prevalent, benevolent, reverence,
and unparalleled.

to spear "~ .
personality ! . highlight 1S af

26



|__Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

<| < < <

Research Required
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Standard 1: Language for Information and Understanding

Context

. . . make distinctions about the relative value

This essay was written as a timed
response to supplementary reading
by an eleventh grade student in a
Regents level class. The assignment
was to use information from the text
to explain how an individual in the
book matures as a result of
experiencing a “rite of passage.”

Commencement

and significance of specific data, facts, and
ideas

.. . make perceptive and well developed
connections to prior knowledge

... write and present research reports, feature
articles, and thesis/support papers on a variety
of topics related to all school subjects

... present a controlling idea that conveys an

Performance Indicators

individual perspective and insight into the topic
... support interpretations and decisions about

Student Students can: relative significance of informatio_n with explicit
Work . interpret and analyz_e complex informa- Statement, evidence, and appropriate argument
tional texts and presentations ... use standard English skillfully,
Sample effectively applying established rules and
conventions for presenting information.
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Circumstances of Performance:

v Timed Assignment

Extended Project

\/ First Draft

Revised Draft

v Teacher-generated Topic

\/ Student Choice

Research Required
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Standard 1: Language for Information and Understanding

Commencement

Student
Work
Sample

Report

Context

An eleventh grade student chose an
issue of personal significance and read
works in a variety of genres in order to
explore the broad dimensions of that
issue. She responded to questions of
what new information or understandings
she had gained, as well as to what opin-
ions and judgments or evaluations she
had formed through her reading. The
report is one portion of an extended pro-
ject which included journal entries and
reflective pieces about her reading, as
well as literary critiques of films and
works of fiction dealing with her chosen
issue. The selection is a final, revised
version of earlier drafts.

Performance Indicators
Students can:

.. . write and present research reports . . .
on a variety of topics related to all school
subjects

. . . present a controlling idea that
conveys an individual perspective and
insight into the topic

. . . develop information with appropriate
supporting materials, such as facts,
details, illustrative examples . . .

. .. use the “writing process” to produce
well-constructed informational reports

. .. use standard English for formal
presentation of information.

Commentary
The sample:

= Introduces the topic with
attention-getting
language and sentence
structure

30 well into et

= Develops the discussion
by building on key ideas
of secrecy and denial of
anoretics

= Reflects variety of works
consulted to prepare
report (N.B. Bibliography
submitted includes
personal interview,
videocassette, newspaper
article referred to in other
portions of extended
project, of which this
report is one component)

or Attention: by

p . e examp\e
tic and devastal-
{i1CS,
Cherry

o While she was

= Shows acceptable use of
language conventions,
with some errors or omis-
sions in punctuation and
occasional misuse of a
word.

st anore
noretic.




Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

| <| <| <

Research Required
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Standard 2: Language for Literary Response and Expression

Context

Elementary

Fifth-grade students were asked to
write a third-person narrative that
incorporated their personal feelings
about school.

Performance Indicators
Students can:

. . . recognize some features that
distinguish the genres

. Create their own stories, poems, and
songs, using the elements of the literature
they have read and appropriate
vocabulary

. . . observe the conventions of grammar,

Student usage, spelling, and punctuation.
Work
Sample
Narrative _——
. : Commentary
ve 1t The sample:

= demonstrates knowledge
of the narrative form,
with a lead that provides
an immediate entry to the
story, use of storytelling
language such as “one
day”, a conversational
style, and a circular
structure that connects
the ending with ideas
expressed earlier in the
text

= uses chronological order,

32

an acceptable narrative
structure

= reveals use of language
for a particular effect;
e.g., to describe the main
character’s anxiety and
the change in her feelings
from the beginning of the
day to the end

= shows control over basic
language conventions,
including correct spelling,
punctuation, use of
commas in a series, and
varied and complex
sentence structures.



Circumstances of Performance:

v Timed Assignment
Extended Project
First Draft

v Revised Draft

v Teacher-generated Topic

Student Choice

Research Required
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Standard 2: Language for Literary Response and Expression

Context

This tenth-grade story was written
in response to an English/Biology
interdisciplinary project. Students
were asked to assume the voice and
personality of a living organism and
present a view of the world through
its eyes. Students were expected to
write creatively for a wide audience,
using accurate scientific
information. Later, they would
incorporate factual information from

Intermediate

Student this project into a formal science
Work research paper and compare both
Sample writing experiences.

Short Story

¥ Damian.
«gtart the storys ye\\ed

34

Performance Indicators
Students can:

... write stories, poems, literary essays,
and plays that observe the conventions of
the genre and contain interesting and
effective language and voice

... use standard English effectively.

. . . interpret and analyze information from
appropriate sources (Standard 1).

Commentary
The sample:

= demonstrates
understanding of form
and genre by using the
technique of a story
within a story

= demonstrates use of story
conventions (“It’s time for
you to go to sleep now.”)

= shows effective use of
dialogue to characterize
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Research Required
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Standard 2: Language for Literary Response and Expression

Context

Commencement

This poem from a twelfth grade
student was included in his creative
writing portfolio because he
considered it one of his three best
pieces of writing for the semester.
Here he experimented with free
verse.

Student
Work

Sample

Poem

ifi
P Umb\e
it (in love)
_agaiﬂ‘

ase do not
ple help me

\eenex

ghrough you' ¥ numble void

and into the

of a soft refrain...

like rain:

e ble
it Smm(upon love)

.\n tWO into yOU| .
. n \fuﬂn\ng
jet me N

0

r
injure myself

o pillows.

36
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Performance Indicators
Students can:

. read and view independently and
fluently across many genres of literature
from many places and historical periods

. . . write original pieces in a variety of
literary forms, correctly using the
conventions of the genre and using
structure and vocabulary to achieve an
effect

... use standard English skillfully and
with an individual style.

Commentary
The sample:

= experiments with such
poetic elements as free
verse, rhyme, metaphor,
stanzas, imagery, and
punctuation

=demonstrates the
student’s knowledge of
form and genre by
conveying a common
human experience in an
original way

=shows an understanding
of complex texts (e.g.,
poetry by e. e. cummings)
that use unusual
structural devices

= uses language, tone,
format, and conventions
to evoke a range of
responses; e.g., plays on
words, internal
alliteration, line breaks to
reinforce theme of poem.




Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

\/ Revised Draft

Teacher-generated Topic

\/ Student Choice

Research Required
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Standard 2: Language for Literary Response and Expression

Commencement

Context

This ninth grader was asked to
recreate an afternoon at the Globe
Theatre during a performance of
Julius Caesar or A Midsummer
Night's Dream. The student was to
adopt a persona: actor, groundling
playright, director, etc., and describe
the performance from that
perspective including the “modern”

Student language of the period and
Work employing information learned from
classmates’ oral presentations.
Sample
Parody

38

Performance Indicators
Students can:

. read and view independently and
fluently across many genres of literature
from many places and historical periods

. . . identify the distinguishing features
of different literary genres, periods and
traditions. . .

. . . write original pieces in a variety of
literary forms, correctly using the
conventions of the genre and using
structure and vocabulary to achieve an
effect
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point of view

=uses language and persona of
Shakespearean era

= conveys feelings, attitudes and
ideas to the audience by using
the cadence of natural speech
and language that is
appropriate to the time and
engaging to the audience

= shows writer’s control of
language conventions

including sophisticated use of
dialect and word choice (e.g.,
obliged, prodigious, reveling,
audacious)

= achieves a strong sense of
story through accurate,
colorful description of the theatre,
its patrons, the play, and the
experience of attending a play.
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Standard 2: Language for Literary Response and Expression

Commencement

Student
Work
Sample

Response to
Literature

40

Context

Performance Indicators

This eleventh-grader’s response to an
assignment to write a four paragraph
essay to the poem “The Road Not
Taken,” reveals the student’s
reflections on his/her own decision-
making. The student was asked to
discuss choices available in a particular
situation and how those choices related
to the poem. Specifically, the teacher
prompt asked: “Since your decision was
based on your priorities, what have you
realized as you reflect on that choice?
What symbol could represent your
choice? Find one line in the poem that
expresses your feelings.”

Students can:

... read and listen independently and
fluently across many genres of literature

. . . understand how multiple levels of
meaning are conveyed in a text

. . . produce oral and written responses to
and interpretation of works of recognized
literary merit.

_—
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Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

Student Choice

v Research Required
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Standard 3: Language for Critical Analysis and Evaluation

Context

Elementary

Students in a fourth-grade class
were asked to state their opinion
about the school cafeteria becoming
a McDonald’s restaurant, to
persuade the principal of their view,
and to suggest ways to put their
opinion into action.

Student
Work
Sample

Persuasive
Essay

Performance Indicators
Students can:

. . . recognize that the criteria one uses
depends on one’s point of view and
purpose for the analysis

. . . express opinions, both orally and in
writing, supporting their opinions with
some evidence

. . . present arguments with reference to
specific criteria that support the
argument

. . . use effective vocabulary and follow
the rules of grammer and usage in
persuasive writing.

Commentary
The sample:

eargues in favor of a McDonald’s
restaurant and provides four
good reasons in support of the
argument

= selects reasons that would
convince the principal as
audience

= uses persuasive techniques to
develop the argument
appropriate to the audience

= expresses a course of action
clearly and cogently

= shows correct conventions such
as capitalization and punctuation
in contractions and possessives
and uses a variety of sentence
structures and correct
paragraphing.

42




Circumstances of
Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

Research Required
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Standard 3: Language for Critical Analysis and Evaluation

Context

Intermediate

This high school freshman writes
a weekly column for the local news-
paper. In this column, he evaluates
the offerings at a nearby mall.

Student
Work
Sample

Review ids

Performance Indicators
Students can:

. . . present clear analyses of issues,
ideas, texts, and experiences, supporting
their opinions with well-developed
arguments

. . . develop arguments with effective use
of details and evidence that reflect a
coherent set of criteria

... use Standard English, precise
vocabulary, and presentational strategies
effectively to influence an audience.

Commentary
The sample:

= clearly states the writer’s
impression of the mall;
that is, it provides a
favorable review of the
mall’s features, while also
acknowledging some of its
flaws

= balances the use of
conventional criteria for
evaluating public places
such as cleanliness,
attractiveness, and
availability of food, with
some personal criteria,
such as appeal to children
of different ages and
availability of inexpensive
items

= provides support for the
writer’s opinion through
numerous, relevant, and
specific details and
examples

= uses language that is
somewhat sophisticated
(“palm trees, a rarity in
the North,” “decor . . .
tasteful”) while still
accessible to the teenage
audience

=engages the reader
through use of humor
(e.g., the reference to air
conditioning) and direct

44

address (“Is this a good
mall, or what?”).
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Standard 3: Language for Critical Analysis and Evaluation

Context language of a wide range of general and
technical texts and presentations across
Commencement This historical narrative was prepared subject areas
by a ninth-grade student as an interdis- )
ciplinary research project for Global .. . evaluate the quality of the texts and
Studies/English. Students were asked to presentations from a variety of critical
research a topic and then to write a story perspectives
using the research. Student writers tried present orally and in writing
to “share information about a particular well-developed analyses of issues, ideas,
character, in a particular time and place,
with a particular problem.” and texts
Student ... make effective use of details,
Work Performance Indicators evidence, and arguments and of
Sample Students can: presentational strategies
... analyze, interpret, and evaluate . .. use standard English, a broad and
Historical ideas, information, organization, and precise vocabulary.
Narrative Commentary
My Lai Massacre orizon The sample:
ins to dip pelow the home in = shows how the student
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Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

< | <| <] <
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Standard 3: Language for Critical Analysis and Evaluation

Context general and technical texts and
3 presentations across subject areas
Commencement In the following three excerpts ]
from “metacognition letters” includ- .. . evaluate the quality of the texts and
ed in their portfolios, students from presentations from a variety of critical
grades ten, eleven and twelve perspectives
reflected on their growth as users of ... present orally and in writing well-
language and provided evidence for developed analyses of issues, ideas, and
their self-evaluations from work texts
accumulated over the year. . . )
. . . make effective use of details, evidence,
Student and arguments and of presentational
. strategies
Work Performance Indicators
Sample Students can: . .. monitor and adjust their own oral

Self- information, organization, and language
Reflections
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and written presentations to have the
greatest influence on a
particular audience

... analyze, interpret, and evaluate ideas,

of a wide range of )
.. .use standard English, a

broad and precise
vocabulary.

Commentary
The samples:

« recognize that decisions
involving quality are both
subjective and objective

= provide justification and
defense of student’s choices

< manipulate language for
effect and show the power
of sensory imagery to do
that

= demonstrate the
student’s ability to make
connections with an
audience

= demonstrate student’s
awareness of such literary
strategies as coherence, story
structure, poetic devices, effective beginnings
and endings

= connect story episodes to life experiences

= reflect the range of reading experiences in
connecting their own writing to that of other
authors

= show skillful use of language conventions
including punctuation used appropriately, a
variety of sentence structures, and the
conventions of a reflective piece.
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Standard 3: Language for Critical Analysis and Evaluation

Commencement

Student
Work
Sample

Critical

Context

Following the reading of Franklin’s
Autobiography and Douglass’
Narrative of the Life of an American
Slave, eleventh-grade honors students
were asked to choose from among sev-
eral assignments to explain how one of
these books influenced the student’s
thinking about the other. In this essay,
the student has chosen to address the
question: “Which is the ‘better’ book?
Decide on a definition of ‘better’ and
argue that Franklin's or Douglass’
book is superior to the other.”

Performance Indicators
Students can:

... analyze, interpret, and evaluate ideas,
information, organization, and language
of a wide range of general and technical
texts

... make precise determinations about the
perspective of a particular writer or
speaker by recognizing the relative weight
they place on particular arguments and
criteria

... present orally and in writing well-
developed analyses of issues, ideas, and

... make effective use of
details, evidence, and
arguments and of
presentational strategies

... use standard English.

Commentary
The sample:

= demonstrates the writer’s
flexibility by introducing the
argument with a question and
an answer to the assigned topic:
“Which book is better: the
Narrative of the Life of an
American Slave, or The
Autobiography of Benjamin
Franklin?”

= clearly establishes and
consistently uses the criteria for
judging the Narrative as the
better book: it is more satisfying
to read, compels the reader to
continue reading, serves a
noble purpose, and evokes a
sympathetic response to the
main character

= exhibits an organizational
pattern that both anticipates
and reinforces discussion of
the criteria

= supports each criterion
52 with relevant and specific
! subscribe references to the texts

- discusses similarities and
differences in the content,




Commentary Continued

context, point of view, and writer’s
presentation of the two books,
integrating the reader’s reactions and
features of the texts to support the
discussion

presents an even-handed viewpoint; i.e.,
it acknowledges the value of one book
while arguing for the superiority of the
other

provides a conclusion that succinctly
restates the argument

shows skillful and mature use of
language, as evidenced in the use of
rhetorical questions, parallel structures,
the conventions of comparison and
contrast, assured and selective use of
words (e.g., “both a victory and an excuse
....7), and correct use of a variety of
punctuation devices.

Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

\/ Student Choice

Research Required
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Standard 4: Language for Social Interaction

Context

Elementary

As part of an autobiographical
project using family members and
close friend as resources, students
included in their project an
Acknowledgments Page, in which
they expressed appreciation to those
who helped them complete their
Student reports successfully.

Work
Sample

Acknowledgments

Performance Indicators
Students can:

. . . exchange friendly notes, card, and
letters with friends, relatives, and pen
pals to keep in touch and to
commemorate special occasions

. . . adjust their vocabulary and style to
take into account the nature of the
relationship and the knowledge and
interests of the person receiving the
message.

Commentary
The sample:

= reflects students’
familiarity with a simple
genre associated with
published texts

52

= combines formal and
colloquial language
(“efforts extended,” “I
would like to thank,”
“thanks, Mom,”), in
recognition of the dual
audiences for the text: a
general audience and a
specific audience

= uses personal references
to reinforce the nature of
the relationship between
the writer and the person
being thanked

= exhibits correct use of the
basic conventions of
spelling, punctuation,
capitalization, and
paragraphing, as
appropriate for a
published piece




Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

| <| <| <

Research Required
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Standard 4: Language for Social Interaction

Context

Intermediate

As part of a class assignment, sev-
enth grade students wrote letters to
teachers who had influenced their
lives. Students knew that letters
would be mailed.

Performance Indicators
Students can:

. . . write social letters, cards, and electronic
messages to friends, relatives, and
community acquaintances

. . . use appropriate language and style for
the situation and the audience and take into
account the ideas and interests expressed by
the person receiving the message.

Student
Work
Sample
Friendly Commentary
Letter The sample:
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my fa
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per the ame | writing, such as the
\ e didn't expectation that the
nother 0O y else would reader would respond to
a thing 2;'“\/ always there the communication
were ¥
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Circumstances of Performance:

Timed Assignment

v Extended Project

First Draft

\/ Revised Draft

v Teacher-generated Topic

\/ Student Choice

Research Required
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Standard 4: Language for Social Interaction

Commencement

Student
Work
Sample

Friendly
Letter

56

Context

An eighth grade student wrote a
letter to a teacher who had made a
difference in his life. Students knew
that letters would actually be
mailed.

life that
grateful ©© you-

Performance Indicators
Students can:

. .. use a variety of print and electronic
forms for social communication with
peers and adults

. .. make effective use of language and
style to connect the message with the
audience and context

. . . study the social conventions and
language conventions of writers from
other groups and cultures and use those
conventions to communicate with
members of those groups.

Commentary
The sample:

= makes effective
connections among
message, audience and
context; e.g., begins with
a quote about a teacher,
develops a simile for
‘teacher’, and
substantiates with details

=engages the reader by
establishing and
maintaining
conversational style
throughout letter

= makes good use of the
third person to
personalize examples
selected to show how
teacher made a difference
in the student’s life

= demonstrates appropriate
use of conventions,
including sentence and
paragraph structure,
punctuation, spelling and

usage.
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